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WELCOME TO YOUR ENGLISH KNOWLEDGE ORGANISERS

Make your revision count.

A welcome from Mr Rule

Dear students, parents and carers,

Year 11is a busy time. You may be attending revision sessions, reading
revision guides, highlighting pages, copying notes or making cue cards.
These activities can help you understand ideas, organise information or
improve your examination technique.

However, there is an important danger: they can make knowledge feel
familiar without making it retrievable.

When your teacher is explaining something, or an answer is visible on the
page, you may think, “Yes, | know this.” But recognising knowledge in
front of you is not the same as retrieving it when it is not.

In an examination, your notes, revision guide and teacher will not be
there to prompt you. You will need to retrieve what you have learned
from your long-term memory.

Simply reading, highlighting or copying does not reliably make
knowledge retrievable. Even making excellent cue cards creates a
revision resource; it does not necessarily mean you have learned what is
written on them.

Your teachers have selected the key information you need and organised
it into these knowledge organisers. You do not need to spend hours
reproducing them. Use your time to learn the knowledge they contain.

Follow the Look, Cover, Write, Check guidance on page 6: read and
understand a small section, cover the answers, write what you can recall,
then check and correct it. Practise this regularly.

It is perfectly natural not to remember everything on your first attempt.
Some struggle is a normal part of learning; it shows you what to practise
next. Ask for help if an idea does not make sense.

Learning research supports revisiting knowledge with gaps between
attempts. Plan four or five reviews of each small set on different days as
a starting routine, using the revision plan on page 12. Some knowledge
needs more practice: check, correct and keep returning over time.

Use the red, amber and green tracker on page 13 to evaluate your topics.
Focus first on your red topics, where recall is hardest. Revisit amber
topics too, and check green ones after a longer gap.

Mr Rule | Headteacher

When you put this booklet aside, can you still remember what was on the page?

That is the difference between knowledge that feels familiar and knowledge that you can use in your examinations.
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AQA GCSE ENGLISH / AT A GLANCE

Your courses. Your exams.

Two separate GCSEs. Both are untiered. Read the paper instructions and use your personal exam timetable for dates.

ENGLISH LANGUAGE 8700

Paper 1| Creative reading and writing
1hour 45 minutes - 80 marks - 50%

Q1: Multiple-choice reading questions.

Q2: Analyse language.

Q3: Explain how structure creates the named effect.

Q4: Evaluate a statement: agree and/or disagree, using evidence.
Q5: Description or the opening of a narrative.

Paper 2 | Writers’ viewpoints and perspectives
1 hour 45 minutes - 80 marks - 50%

Q1: Select four true statements.

Q2: Summarise the specified differences or similarities across two sources.
Q3: Analyse language.

Q4: Compare viewpoints/perspectives and how they are conveyed.

Q5: Write for the specified audience, purpose and form.

Reading: 40 marks per paper. Writing: 40 marks (24 content/organisation; 16 technical

accuracy). Spoken Language is separately reported and contributes 0% to the GCSE grade.
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ENGLISH LITERATURE 8702

Paper 1| Shakespeare and the 19th-century novel
1 hour 45 minutes - 64 marks - 40%

Macbeth and A Christmas Carol: use the supplied extract and your knowledge of the whole
work.

Paper 2 | Modern texts and poetry
2 hours 15 minutes - 96 marks - 60%

An Inspector Calls; Power and Conflict anthology comparison; an unseen poem and unseen
comparison.

Both GCSEs are untiered. Literature is closed book: extracts and the named anthology
poem are supplied. These organisers support, not replace, reading the complete texts.

From summer 2026

Use current Language practice papers. Paper 1includes revised Q1, a named structural
effect in Q3, clearer evaluation guidance and a narrative-opening option. Paper 2 Q2/Q4
wording is clarified. The number of questions, marks and assessment objectives are
unchanged.



LEARN HOW TO LEARN

Make room for bigger thinking.

Understanding, retrieval and spaced returns help you build knowledge you can use.

PAY ATTENTION WORKING MEMORY Learn LONG-TERM MEMORY
—_—
Read, listen and make sense of the The small amount of information Knowledge you can bring back and
idea first. — > you can hold and work with right connect to new ideas.
now.
b
Retrieve

Retrieval helps strengthen long-term memory.

Hide the answer and bring it to mind. Check and correct your attempt, then return on another day. This is part of learning, not just a way to test
whether you already know it.

Keep the load manageable. Knowledge frees room for thinking.
Choose a small set of related items. Understand them, then use Look, When facts are secure, you can give more attention to explaining,
Cover, Write, Check. A gap tells you what to practise next. connecting ideas and choosing an approach.

You cannot join the dots until you have the dots.

Build accurate knowledge through retrieval, feedback and spaced returns, then practise using it in new questions.

Research: see the learning research references at the end of this book.
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LEARN HOW TO LEARN

Make your revision stick.

Retrieval practice means bringing knowledge to mind before checking. It is one of the most effective ways to build lasting learning.

HIGHLY EFFECTIVE LESS EFFECTIVE ON THEIR OWN

Retrieval practice Rereading, highlighting and copying

Cover, write and check; blank-page recall; a friend quizzing you These can help you understand or organise a topic, but looking at

with the answers hidden. an answer can make it feel familiar without showing that you can
recall it.

Trying to remember, checking and correcting strengthens later

recall. Repeat after gaps to help knowledge last. Use them to get ready. Then close or cover the material and test
yourself.

This book is built for retrieval.

The prompt-and-answer tables let you cover one column, recall the missing information, then uncover it to check. Turn each row into a question
for yourself.

CHOOSE RECALL CHECK RETURN

A few taught items Answer from memory Correct the gaps Try again after a gap
Remember it. Understand it. Use it.
Build on recall by explaining why, making connections and practising varied questions.
Research notes: 2, 3, 4, 9 / see page 82
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LEARN HOW TO LEARN

Look. Cover. Write. Check.

A plain sheet of paper turns the organiser into a quiz. Write your answers in an exercise book or on a whiteboard.

PROMPT ANSWER

Simile

PLAIN PAPER

Metaphor
Answers hidden.

Now retrieve them.

Personification

For diagram items, cover the picture or labels and redraw the idea on
separate paper.

Check meaning, not just a tick.

®

©)
®

LOOK: read and understand

Choose a few related rows. Ask about anything that does not make
sense.

COVER: hide the answer

Leave the prompt visible. Keep the answer out of sight.

WRITE: retrieve from memory

Write or draw the answer without peeking. Commit to your attempt.

CHECK: correct precisely

Compare with the organiser. Correct errors and missing details in
another colour. Retry after a gap.

Exact quotations and accurate literary terms matter. Use the organiser for the complete answer, then test again later without looking.
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LEARN HOW TO LEARN

Come back before it fades.

One study session is not a reliable route to lasting learning. Return on different days and retrieve again.

Easier to recall

A starting plan
revisit revisit revisit

\ Plan at least 3-5 meaningful, spaced

retrieval sessions as a starting routine.
Then return again.

. Meaningful means: attempt with the answer
. Spaced retrieval + checking hidden, check, correct and retry after a gap. Adapt
SN One session the next gap to what you can recall.

Use your teacher’s timetable and the date of your
Time assessment to plan reviews.

lllustration only: the curves show an idea, not measured scores or a fixed prediction for your memory.

A practical starting routine, not a scientific threshold.

Three to five sessions do not guarantee learning. Return again and adapt: revisit weak answers sooner; check secure knowledge after longer gaps.

Research notes: 2, 5 | see page 82
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LEARN HOW TO LEARN

Mix questions. Choose what you know.

Interleaving means alternating between related topics or question types, instead of finishing all of one before another.

BLOCKED A A A B

MIXED A B C B

A, B and C = small sets from three related tables you have already learned.

Easier now does not always mean stronger later.

DURING PRACTICE TEST ONE WEEK LATER
89%
60% 63%
. =
Blocked Mixed Blocked Mixed

University students solving maths problems: average accuracy. This study compared

practice with a later test; these are not predicted GCSE scores.

Mix within a session; space your returns across days.

Try it with this booklet.

Choose a few items from table A. Cover, recall and check. Move to table
B, then C. Return to A with the answers hidden, and vary the order next
time.

Do not just reread the same table repeatedly. Mixing means you have to
recognise which knowledge fits each prompt. Start with taught material
and keep the sets small.

A: language devices - B: structure - C: quotations

A - B > C - Ais mixing. Coming back tomorrow and next week is spacing. Keep both in your revision plan.

Rohrer & Taylor (2007), Experiment 2, Figure 4. DOI: 10.1007/s11251-007-9015-8
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https://doi.org/10.1007/s11251-007-9015-8

LEARN HOW TO LEARN

Start with a blank page.

Put the organiser away. Recall the detail: definitions, facts, quotations, formulae and labelled sketches.

Ambition and concealment

“Starg, hide your fireg” (L. 4)

[mperative + personification: Macbeth wante to hide hig degire for power.

Fear and insecurity

“O, full of gcorpiong i my mind” (3.2)
Metaphor: hig thoughte feel poisonoug and threatening.

Guilt

“Out, damned gpot!” (5.1)
[mperative: Lady Macbeth imagines a stain she cannot remove.

Go beyond the headings. Then check the detail.

Connect the ideas

Ambition leadg to violence; power brings ingecurity.
Blood and darknesg recur ag motifs.
Connect a precige quotation to a writer’s choice.

Add precise facts beneath each branch. Uncover the organiser, correct gaps in another colour, then retrieve the missing details again after a gap.

A worked model of the level of detail to aim for, not a complete list of everything in this topic.
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LEARN HOW TO LEARN

Make starting feel manageable.

Choose a short, specific task and protect time for it. A timer can help you organise the session.

10

2 min 12 min

CHOOSE RETRIEVE
Pick your topic and a small set Cover, quiz, write or draw
of items. without looking.

Pomodoro is a timing tool.
You might try 25 minutes of focused work followed by a 5-minute

break. Or begin with 10 minutes. The interval is adjustable; the
learning comes from what you do during it.

A useful daily habit starts small.

[ ]
4 min
CHECK

Correct gaps and practise a
hard item.

Build a routine you can keep.

[ ]
2 min
PLAN

Record the next review and
pack away.

Have the book, paper and equipment ready. Put your phone away.
Take a break and protect time for rest. Follow your teacher’s
homework priorities rather than adding an unmanageable workload.

“I will retrieve six Macbeth quotations after tea"” is easier to start than "l will revise English". Daily contact can involve different topics.
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SUPPORT AT HOME

You do not need to be a subject expert.

Parents, carers and study partners can help by making practice calm, regular and easy to start.

A five-minute quiz Helpful things to say

Agree a few rows and keep the answers where only you can see “What do you remember before we look?"
them. Read the prompt. Give thinking time. Ask the student to “Which part is missing?”

explain or draw. Compare the answer with the book. “"How could you explain that?”

“When will you come back to it?"

Respond to gaps calmly. Help make a workable routine.

Let the student try before offering a clue. If needed, read the Build a realistic revision plan together. Choose small topic or item

relevant line together, cover it and try a smaller question. Praise the sets, schedule return dates and protect manageable study time. Fit

correction and the habit of returning to it. it around lessons, homework and rest. Quiz kindly with answers
hidden.

Confidence can follow practice.

Forgetting during a quiz does not mean the session has failed. Finding a gap and learning how to repair it is useful progress.
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YOUR PRACTICE PLAN

Make a rolling revision plan.

Begin with material already taught and understood. Keep each set small; build a routine you can repeat.

EACH STUDY DAY CHOOSE A SMALL SET RETRIEVE, THEN CHECK

New / taught set A few understood rows, when ready Look, Cover, Write, Check
Yesterday's set Items introduced on the previous day Cover, write and check
Last week's set Items due from about seven days ago Blank-page recall
An older set Items due from two to four weeks ago Blank-page recall
Schedule every new set’s returns. Keep the plan realistic and flexible.
Example:day0 > 1->3>7 > 14 > 28. Use short attempts from each set due today. Hide answers, check
Day 0 is the first session. These are elapsed days, not weekdays. and correct. Bring weak sets back sooner. A missed day means
Write the actual future dates beside the item codes. reschedule; it does not mean start everything again.

A starting schedule, not a universal optimum.

Plan several future returns for every new set, then adapt to recall. Only add new material that is taught and understood; protect time for homework, rest
and later reviews.
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YOUR UNIT REVIEW TRACKER

See your progress. Choose your next focus.

Use recall attempts, assessment results and teacher feedback to rate each unit.

R: need help / cannot recall yet A: some secure, gaps remain G: accurate recall after a gap

Date the ten columns. Record R, A or G for each unit; use the page trackers for individual practice sessions.

UNIT / TOPIC

EO1 Reading: meaning, evidence and viewpoints 14
EO2 Language, imagery and rhetoric 15
EO03 Grammar, punctuation and accuracy 17
LO1 Fiction reading and narrative structure 19
LO7 Fiction analysis: language, structure and evaluation 21
LO2 Non-fiction reading and comparison 23
LO8 Evidence, synthesis and source comparison 25
LO3 Creative writing: description and narrative 27
LO4 Writing viewpoints and arguments 29
LOS5 Spoken language 32
LO6 Language assessment facts 33
TO1 Drama, poetry and literary form &5
TO02 Macbeth 37
TO3 A Christmas Carol 52
TO4 An Inspector Calls 66
TO5 Power and Conflict: all 15 poems 81
TO6 Poetry comparison: connections m
TO7 Unseen poetry 12
TO8 Literature assessment facts 13
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EO1| Reading: meaning, evidence and viewpoints

8700 3.1.1; 8702 3.3 | Cover Either Column and Recall

READ

Notice exact detail

E01.001
Explicit meaning

E01.002
Implicit meaning

E01.003
Inference

E01.004
Textual evidence

E01.005
Quotation

E01.006
Paraphrase

E01.007
Summary

E01.008
Synthesis

E01.009
Fact
E01.010

Opinion

E01.0M
Bias

INFER

Reason from evidence

Information stated directly in a text.
e.g. The shop cloged at six. (The cloging time i etated.)

Information suggested rather than stated directly.
e.g. He checked the clock again. (Thie may suggest impatience.)

A conclusion drawn from evidence and reasoning.
e.g. Her hands shook ag che reached for the microphone: che may be
nervous.

A relevant quotation or precise reference supporting a point
about a text.

The exact words taken from a source, marked as a quotation.

Restating a particular passage in your own words while
retaining its meaning.
e.g. "The path wag degerted" becomes "Nobody wag on the path”.

A concise account of the main relevant ideas.

Bringing relevant information from different sources together.

e.g. A degcribeg crowded bugeg; B degcribes full traing. Both describe
crowded trangport.

A statement that can be checked against evidence.
e.g. The timetable ligte three departures before noon.

A personal judgement or belief; it may be supported by
evidence.
e.g. The early bug i the most pleagant journey.

A preference or prejudice that influences how information is
selected or presented.
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E01.012
Perspective

E01.013
Attitude

E01.014
Tone

E01.015
Mood

E01.016
Theme

E01.017
Interpretation

E01.018
Comparison

E01.019
Evaluation

E01.020
Ambiguity

E01.021

Qualification of a claim

E01.022
Reliability

MY RETRIEVAL PRACTICE

G Home  School Date R A G Home  School Date

CHECK

Test against the text

The position from which a person understands or presents a
subject.

A writer's or speaker's feelings or position towards a subject.

The attitude conveyed through the choices of language and
style.
e.g. "What a wonderful eurprige!” suggests a delighted tone.

The atmosphere or emotional quality created by a text.
e.g. A gilent corridor and a flickering light can create an uneagy mood.

An idea explored and developed across a text, including its
deeper meaning or underlying message.

An evidence-based account of what a text may mean; more
than one reading can be valid.

Exploring relevant similarities and differences and
cross-referencing evidence from the texts.

A reasoned judgement about a text's effectiveness, supported
by evidence.

The possibility of more than one meaning.

e.g. Macbeth agks, “Let not light see my black and deep degires™ he
may wich to hide hig intentione from other people and from divine
judgement.

Limiting a claim so that it matches the evidence; for example,
recognising an exception.

The extent to which an account can be trusted, judged using
evidence and its circumstances.



EO2 | Language, imagery and rhetoric

8700 3.1.1-3.1.2; 8702 3.3 | Cover Either Column and Recall

£02.001
Denotation

E02.002
Connotation

E02.003
Imagery

E02.004
Simile

E02.005
Metaphor

E02.006
Personification

E02.007

Symbol

E02.008
Motif

E02.009
Semantic field

A word's literal or direct meaning.
e.g. “Houge” can mean a building in which people live.

An association or suggestion carried by a word beyond its
literal meaning.
e.g. "Home" may euggest safety, comfort or belonging in context.

Language that creates sensory impressions or mental
pictures.
e.. The green leaves fluttered in the wind.

A comparison using words such as like or as.
e.g. The lake wag like a gheet of glags.

A comparison presenting one thing as another.
e.g. The claggroom wag a zoo.

Giving human qualities to something non-human.
e.g. The wind whigpered through the trees.

An object, person or detail that represents an idea beyond
itself.
e.g. A locked gate could repregent exclugion in a story.

A recurring image, idea or feature that helps develop a text's
meanings.
e.g. A clock keepe appearing ag a character rung out of time.

A group of words related in meaning.
e.g. “Roots”, “branches” and “leaves” belong to a semantic field of
nature.
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MY RETRIEVAL PRACTICE

R

E02.010
Contrast

E02.01
Juxtaposition

E02.012
Oxymoron

E02.013
Hyperbole

E02.014
Alliteration

E02.015
Sibilance

E02.016
Onomatopoeia

E02.017
Pathetic fallacy

E02.018

Extended metaphor

E02.019
Paradox

G Home  School Date R A G Home  School Date

A marked difference between things or ideas.
e.g. Fred’s warmth contragts with Serooge’s coldnese.

Placing things close together to bring out a relationship or
contrast.

e.g. Dickeng places Fred’s warmth alonggide Serooge’s coldnegs: their
juxtaposition highlights the contragt.

A combination of words with apparently contradictory
meanings.
e.g. A deafening silence.

Deliberate exaggeration for emphasis.
e.g. [ have told you a million times.

Repetition of an initial consonant sound in nearby words.
e.g. The cold cat crept cloger.

Repetition of sibilant sounds, such as s or sh.
e.g. Softly, she shuffled acrogg the gand.

A word whose sound imitates what it describes.
e.g. The door glammed with a bang.

Attributing human feelings to nature, often through weather.
e.g. The furioug storm battered the houge.

A metaphor developed across several phrases, lines or
passages.
e.g. The city wag a furnace. lte streets glowed; ite alleye breathed heat.

An apparently contradictory statement that may reveal a truth.
e.g. The more [ learn, the more [ realige [ do not know.
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EO2 | Language, imagery and rhetoric

8700 3.1.1-3.1.2; 8702 3.3 | Cover Either Column and Recall

£02.020
Allusion

E02.021
Assonance

E02.022
Plosive sound

E02.023
Rhetorical question

E02.024
Direct address

E02.025
Inclusive pronouns

E02.026
Emotive language

E02.027
Repetition

E02.028
Anecdote

E02.029
Statistic

A reference to another text, event, belief or cultural idea.
e.g. Calling a rigky decision “opening Pandora's box" recalle a Greek
myth.

Repetition of vowel sounds in nearby words.
e.g. The glow boat floated home. (Repeated long o gound)

A consonant sound made by stopping and releasing airflow,
suchasp, b, tord.
e.g. "Pop" beging and ends with a p sound.

A question used to make a point rather than obtain an answer.

e.g. Who would chooge to leave our park full of litter?

Speaking directly to a reader or listener, often using you.
e.g. You can make a difference today.

Words such as we, us and our that position people as a group.

e.g. We can protect our chared epaces.

Language selected to evoke emotion.

e.g. The helpless puppy shivered begide the road.

Reusing a word, phrase or structure for emphasis or pattern.
e.g. He waited. He waited through the rain. Still, he waited.

A brief account of an incident, often used to illustrate a point.
e.g. Lagt Saturday, [ gpent an hour picking litter from thig path.

Numerical information about a group or phenomenon; its
source and relevance matter.
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MY RETRIEVAL PRACTICE

E02.030
Counterargument

E02.031
Rebuttal

E02.032
Irony

E02.033
Effect of a device

E02.034
Anaphora

£02.035
Antithesis

£02.036
Tricolon

E02.037
Understatement

E02.038
Euphemism

E02.039
Satire

R

A

G Home  School Date R A G Home  School Date

A position that challenges the main argument.
e.g. Some arque that a later echool etart would digrupt trangport.

A response that challenges or refutes a counterargument.
e,?. Trangport can be regcheduled, <o disruption alone need not rule out
a later gtart.

A contrast between what is said or expected and what is
meant or happens.
e.g. "Lovely weather," she gaid ag rain flooded her ghoe.

Depends on its words and context; no technique has one
automatic effect on every reader.

Repetition at the beginnings of successive clauses or lines.
e.g. We need gpace. We need gafety. We need change.

Contrasting ideas expressed in a balanced structure.
e.g. The building wag rich in decoration but poor in comfort.

A sequence of three parallel words, phrases or clauses.
e.g. Listen carefully, think clearly, act kindly.

Deliberately presenting something as less significant than it is.
e.g."A dlight delay," he gaid after waiting for gix hours.

A mild or indirect expression used in place of a harsher one.
e.g. "Oassed away' in place of “died".

The use of humour, irony or exaggeration to expose faults in
people or institutions.

e.g. A fictional committee holde ten meetingg to decide how to hold
fewer meetings.



EO3 | Grammar, punctuation and accuracy

8700 3.1.2 / AOB; 8702 3.3 / AO4 | Cover Either Column and Recall

E03.001
Noun

E03.002
Verb

E03.003
Adjective

E03.004
Adverb

E03.005
Pronoun

E03.006
Determiner

E03.007
Preposition
E03.008
Conjunction

E03.009
Phrase

E03.010
Main clause

E03.0M

Subordinate clause

E03.012

Simple sentence

A word naming a person, place, thing or idea.
e.g. teacher; London; table

A word expressing an action, event or state.
e.q. She rung. He ig tired. (Action and state.)

A word modifying a noun.
e.g. A narrow lane. (Narrow modifies lane.)

A word modifying a verb, adjective, another adverb or a whole
clause.
e.g. She gpoke quietly. (Quietly modifies spoke.)

A word used in place of a noun.
e.g. The cyclist etopped. She checked the map.

A word introducing a noun, such as the, a, this or some.

A word expressing a relationship such as time, position or
direction.
e.. Under the bridge; before lunch; towards the gate.

A word connecting words, phrases or clauses.
e.. Tea and toagt; tired but cheerful; leave because it ig late.

A group of words acting as a unit within a sentence.
e.g. The old wooden bridge. (A noun phrage.)

A clause that can stand alone as a complete sentence.
e.g. The train arrived.

A clause that depends on a main clause.
e.g. Although the rain had etopped ...

A sentence containing one main clause; it need not be short.
e.g. The tired, rain-goaked walkers finally reached the old gtone

cottage.
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MY RETRIEVAL PRACTICE

R A

E03.013
Compound sentence

E03.014
Complex sentence

E03.015
Declarative

E03.016
Interrogative

E03.017
Imperative

£03.018
Exclamative

E03.019
Subject-verb agreement

E03.020
Tense consistency

E03.021
Standard English

E03.022
Active voice

E03.023

Passive voice

E03.044
Concrete noun

G Home  School Date R A G Home  School Date

A sentence containing two or more coordinated main clauses.
e.g. The rain stopped, and we went outcide.

A sentence with a main clause and at least one subordinate
clause.
e.g. When the rain stopped, we went outside.

A sentence form usually used to make a statement.

e.g. The gate ig open.

A sentence form usually used to ask a question.

e.g. [s the gate open?

A sentence form usually used to give a command, request or
instruction.
e.0. Pleage cloge the gate.

A sentence form expressing strong feeling, often beginning
with what or how.
e.g. What a beautiful morning it is!

The verb form agrees with its subject: she walks; they walk.

Verb tenses follow the intended time frame; changes in time
are signalled clearly.
e.. Now she lives by the gea. Ten years ago, she lived inland.

Widely recognised grammatical conventions used in formal
communication; it is not a particular accent.

The grammatical subject performs the action.
e.g. The storm ghattered the windou.

The grammatical subject receives the action; the agent may
be omitted.
e.g. The window wag shattered by the storm.

A noun naming something experienced through the senses.
e.g. stone; mugic; perfume
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EO3 | Grammar, punctuation and accuracy

8700 3.1.2 / AO6; 8702 3.3 / AO4 | Cover Either Column and Recall

E03.045
Abstract noun

E03.024
Full stop

E03.025
Comma

E03.026
Comma splice

E03.027
Semicolon

E03.028
Colon

E03.029
Apostrophe for
omission

E03.030
Apostrophe for singular
possession

E03.031
Apostrophe for plural
possession

E03.032
Its / it's

E03.033
Quotation marks

A noun naming an idea, quality, state or feeling.
e.g. courage; justice; happiness

Marks the end of a statement sentence.

Separates list items or parts of a sentence where grammar
and clarity require it.
e.0. We packed bread, cheege and apples.

An error joining two independent main clauses with only a
comma.
e.g. Error: [ wag tired, [ went home. Fix: [ wag tired, g0 [ went home.

Can link closely related main clauses; also separates complex
list items.
e.g. Linvited Jo, my cousin; Al, my neighbour; and Sam, my coach.

Introduces an explanation, expansion or list after an
appropriate complete clause.
e.g. She had one aim: to reach the summit.

Marks missing letters in a contraction, such as don't.

Usually add 's to the singular owner: the writer's choice.

Add an apostrophe after a regular plural s; irregular plurals
usually take 's.
e.g. The teacherg' room; the children's coats.

Its indicates possession; it's means it is or it has.
e.g. The dog wagged ite tail [t's excited.

Enclose directly quoted words or direct speech.
e.g. "Wait here," she gaid.
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E03.034
Question mark

E03.035
Exclamation mark

E03.036
Brackets or paired
dashes

E03.037
Ellipsis
E03.038
Paragraph

E03.039
Homophones

E03.040
There / their / they're

E03.041
Your / you're

E03.042
Proofreading

E03.043

Editing

E03.046
Homonym

G Home  School Date R A G Home  School Date

Marks a direct question.

Adds emphasis or strong feeling; it does not by itself make a
sentence an exclamative form.

Mark an inserted aside or additional information.
e.g. My brother (the youngest) angwered the door.

Three dots marking an omission or a trailing-off; an omitted
quotation must retain the source's meaning.
e.g. " thought you might ..." Her voice faded.

A group of sentences developing a connected idea or stage in
a text.

Words with the same pronunciation but different meanings or
spellings.
e.. Sea / gee; right / write.

There refers to place or existence; their shows possession;
they're means they are.
e.g. They're leaving their bagg over there.

Your shows possession; you're means you are.
e.g. You're regpongible for your equipment.

Checking spelling, punctuation, grammar and unintended
errors.

Revising content, organisation and expression to improve
meaning and impact.
e.g. "Went quickly" could become "hurried" for a more precige action.

A word with the same spelling and pronunciation as another
word but a different meaning.

e.g. bat: a flying mammal / a piece of gports equipment; bank: a
financial ingtitution / the gide of a river




LO1 | Fiction reading and narrative structure

8700 3.1.1; 8702 3.3 | Cover Either Column and Recall

OPENING

Establish focus

L01.001
Fiction

101.002
Narrator

L01.003
First-person narration

L01.004
Third-person narration

L01.005
Setting

L01.006
Characterisation

DEVELOP

Change or deepen

Writing presenting invented characters or events, even when
inspired by reality.

The voice telling a story; it is not necessarily the author.

A narrator speaks as | or we, giving a located perspective.
e.g. | pushed open the gate and etepped into the garden.

A narrator refers to characters as he, she or they.
e.g. She puched open the gate and stepped into the garden.

The place, time and social environment of a narrative.
The presentation of a character through description, action,

speech and thought.
e.. He gave away hig lagt sandwich: an action can suggest generogity.
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TURN ENDING

Shift or contrast Resolve or leave open

L01.007
Protagonist

A central character around whom a narrative develops.
e.g. Macbeth in Macbeth; Scrooge in A Chrigtmag Carol.

oiees A character or force opposing a protagonist.
Antagonist

LTiese Speech exchanged between characters.

Dialogue e.g. "Are you coming?" ‘In a moment.

L01.010 The organisation and sequencing of a text and its parts.
Structure

LO1.OM . Information that establishes the situation, setting or
Exposition characters.

Wi A struggle between opposing people, forces or desires.
Conflict

VISUAL PROMPT
Control the viewpoint

Move from a wide setting to one telling detail. What changes for
the reader?
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LO1 | Fiction reading and narrative structure R A G Home School Date R A G Home School De

8700 3.1.1; 8702 3.3 | Cover Either Column and Recall

LoTE A point of greatest tension or a decisive turning point. Lolep An ending that returns to an opening image, setting or
Climax Circular structure situation.
e.g. An opening shows an unopened letter; the ending returng to it, now

e The stage where a narrative's central conflict is settled or torn apart.
Resolution brought to an ending.

L01.021 Uncertainty or anticipation about what may happen.
LoloiE A change in what the narrative draws attention to. Suspense
Shift of focus e.g. A view of the empty station narrows to a hand gripping a ticket.

e A narrator with knowledge extending beyond one character's
L01.016 A move to an event earlier than the narrative's current time. Omniscient narrator experience or thoughts.
Flashback e.g. Ten yearg earlier, she had waited at the came gate.
. LOL0ZS Third-person narration restricted mainly to one character's

Foreshadowing

L01.018
Withheld information

L01.019

A hint that anticipates a later development.
e.g. A loose stair creaks early in the story; later, it gives way.

A deliberate delay in revealing information to the reader.

Limited third-person
narrator

L01.024
Unreliable narrator

perspective.

A narrator whose account gives readers reasons to question
its accuracy or judgement.

The perceived speed of a narrative's development. L0025 Beginning amid action rather than with preliminary
Pace In medias res explanation.
e.g. The door burst open before che could hide the letter.
Wy The perspective through which events are perceived or
Focalisation filtered.
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LO7 | Fiction analysis: language, structure and evaluation R A G Home School Date R A G Home School Date

8700 3.1.1/ AO2, AO4 | Cover Either Column and Recall

L07.001
Word choice and local
meaning

L07.002
Evidence and inference
link

L07.003
Effect on character
presentation

L07.004
Effect on atmosphere

L07.005
Method and meaning
together

An effective explanation connects the selected word with the
person, setting or event it describes. A dictionary definition
alone does not explain its effect in the passage.

e.g. n "he crept ingide’, crept suggests cautioug movement and may
imply gecrecy.

A reading becomes convincing when it explains how the
chosen detail supports the inferred feeling or idea. The
reasoning between quotation and conclusion matters.
e.g. "She gripped the rail' may suggest fear because the tight hold
implieg a need for security.

A choice may make a character appear vulnerable,
controlling, isolated or conflicted. The precise quality needs
support from the actual wording and situation.

Details combine to establish an atmosphere. Explain which
impression they create and how, rather than saying only that
description makes the reader imagine the scene.

Naming a device identifies a choice, but analysis also explains
what the choice contributes. Accurate plain-language
discussion can be stronger than an incorrect technical label.
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L07.006
Patterns across a
passage

L07.007
Literal detail and
implication

L07.008
Readers and character
knowledge

L07.009
Beginning and initial
expectations

L07.010
Structural shift and
relationship

LO7.0M
Narrative time and
emphasis

L07.012
Delayed revelation and
effect

Several related words can build a sustained impression.
Discussing their relationship may reveal more than treating
each word as an unrelated example.

An ordinary object or action can imply a feeling through
context. Figurative language is not the only material available
for close analysis.

A difference between what readers and characters know can
create anticipation. Explain the actual information gap rather
than assuming every withheld detail works identically.

An opening directs attention and establishes assumptions
about a situation. Later developments gain significance partly
through fulfilling or challenging those assumptions.

A move from setting to a character, or from action to thought,
changes attention. Its significance comes from the
relationship between the material before and after it.

A writer can spend many lines on a brief moment or compress
a long period. This controls the relative importance and felt
duration of events.

Holding back an identity, cause or outcome may sustain
uncertainty. The effect depends on what readers already
know and what they want resolved.
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L07.013
End of the supplied
extract

L07.014
Evaluation and evidence

L07.015
Partial agreement

L07.016
Alternative
interpretation

L07.017
Grammatical agency in
reading

L07.018
Modality and
uncertainty

The final detail can change or intensify the reader's
understanding. Analyse its position in the extract without
inventing what happens later in the complete work.

A critical judgement connects a view of the statement with
relevant details and their presentation. Agreement alone is an
assertion, not a developed evaluation.

Different parts of a statement may be supported to different
degrees. A qualified answer can distinguish those parts and
explain the limits of agreement.

A second plausible reading needs textual evidence too. The
existence of different interpretations does not make every
unsupported claim equally convincing.

The choice of active or passive construction can foreground
action, the person affected or an absent agent. Grammar can
shape responsibility without changing the basic event.

e.g. "The window wag broken" leaves the pergon regpongible unnamed.

Words expressing possibility, obligation or certainty can
reveal hesitation or authority. Their force needs to be judged
within the speaker's circumstances.
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LO7 | Fiction analysis: language, structure and evaluation R A

8700 3.1.1/ AO2, AO4 | Cover Either Column and Recall

L07.019
Subtext in dialogue

L07.020
Narrative reliability and
evidence

L07.021
Structural contrast with
purpose

L07.022
Competing effects

L07.023
Evaluative weighting

L07.024
Reader-response
precision

G Home  School Date R A G Home  School Date

A character may imply more than is stated directly. Evasion,
interruption and contrast with behaviour can reveal concealed
motives or tensions.

Contradictions, limited knowledge or self-serving
explanations may make an account questionable. First-person
narration is not automatically unreliable.

Contrasting scenes can revise a judgement about a character
or setting. Analysis identifies what is newly understood
because the scenes appear in that order.

A detail may create sympathy and suspicion at once. A
developed reading can explain how the tension arises rather
than choose one emotion mechanically.

Evidence need not support every aspect of a statement
equally. A judgement can explain which evidence is most
persuasive and why contrary details do not fully overturn it.

A text may invite or encourage a response without
guaranteeing it in every reader. Cautious phrasing can make a
claim more accurate without making it vague.

eg. "l\gﬁg create uneage” ie more precige than "makeg every reader
seared .



LO2 | Non-fiction reading and comparison

8700 3.1.1/ AO1, AO2, AO3 | Cover Either Column and Recall

SOURCE A

Viewpoint + evidence

L02.001
Non-fiction

L02.002
Literary non-fiction

L02.003
Audience

L02.004
Purpose

L02.005
Form

L02.006
Register

L02.007
Autobiography

L02.008

Biography

L02.009
Memoir

L02.010
Travel writing

SHARED FOCUS

Find a relationship

Writing presented as dealing with real people, ideas or events.

Factual writing using literary techniques, such as memoir or
travel writing.

The intended readers or listeners.

What a text is intended to do, such as inform, persuade or
entertain.

The kind of text and its conventions, such as a letter, article or
speech.

The degree and kind of formality appropriate to a situation.
e.g. Formal: "Pleage submit your regponge.” Informal: “Let ug know what
you think."

An account of a person's life written by that person.
An account of a person's life written by someone else.

A personal account focusing on particular experiences or
periods of life.

Writing about journeys and places, often combining
description and personal reflection.
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L02.0M
Journalism

L02.012
Source context

L02.013
19th / 20th / 21st
centuries

L02.014
Viewpoint versus
subject

L02.015
Shared comparison
focus

L02.016
Method in non-fiction

L02.017
Evidence of bias

L02.018
Unsupported
generalisation

L02.019
Provenance

G Home  School Date R A G Home  School Date

SOURCE B

Viewpoint + evidence

Reporting or commentary for a public audience.

Relevant information about who produced a source, when,
where and for whom.

1801-1900 / 1901-2000 / 2001-2100.

The subject is what a text concerns; the viewpoint is the
writer's position on it.

A common aspect that allows meaningful comparison
between two texts.

A choice such as vocabulary, anecdote, imagery, tone or
organisation used to present ideas.

Selective detail, loaded vocabulary or omission may indicate
bias; establish this from the source.

A broad claim that goes beyond the evidence offered.
e.g. "Everyone hates buseg” exceeds the evidence of one unhappy
passenger.

The origin and production circumstances of a source.
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LO2 | Non-fiction reading and comparison

8700 3.1.1/ AO1, AO2, AO3 | Cover Either Column and Recall

L02.020
Rhetorical positioning

L02.021
Concession

L02.022
Implicit values

L02.023
Public and private
writing

L02.024
Fact and presentation

L02.025
Retrospective account

L02.026
Personal and collective
claims

L02.027
Description within
argument

The way language places a reader in a relationship with a
speaker or argument.

Acknowledging a valid part of an opposing view before
developing a response.

e.g. A later ctart may complicate travel; however, routes could be
adjusted.

Beliefs about what matters that can be inferred from a text's
choices.

Writing for publication may explain or perform an experience

for strangers; a private letter may assume shared knowledge.

The source's actual wording remains the evidence.

A factual subject can be presented selectively or emotionally.

Non-fiction does not guarantee neutrality, completeness or
freedom from bias.

A writer looking back may reinterpret an earlier experience.
Distinguish the feelings described at the time from the later
narrator's judgement.

A personal experience establishes what happened to that
writer. It does not automatically establish that everyone in a
group has the same experience.

e.g. "My journey wag delayed’ does not ectablich that every journey
wag delayed.

A description may make a condition appear attractive,
threatening or unjust. Its details can support a viewpoint
without stating the argument directly.

24 WYVERN COLLEGE / GCSE ENGLISH / DEPARTMENT REVIEW EDITION

MY RETRIEVAL PRACTICE

R A

L02.028
Humour within
non-fiction

L02.029
Historical language

L02.030
Relevant contextual
detail

L02.031
Source perspective and
experience

L02.032
Mixed purposes

L02.033
Distance between
narrator and subject

L02.034
Changing register

L02.035
Implied audience
assumptions

L02.036
Representativeness

G Home  School Date R A G Home  School Date

Humour may entertain, ridicule, soften criticism or build
rapport. Identify its target and context before deciding what
attitude it conveys.

An unfamiliar word or older sentence pattern needs reading in
its local context. An older date alone does not prove that a
writer is prejudiced or unreliable.

A source's date, location or intended audience matters when
it helps explain a particular choice or attitude visible in the
writing.

An insider, visitor, witness and participant may notice different
details. A writer's relationship to the event helps explain
emphasis without determining every view.

A text can inform and entertain, or describe and persuade.
Different passages may serve different purposes within one
overall piece.

Admiration, sympathy or mockery can create different
relationships with the people described. Tone and selection of
detail help establish that distance.

A move between formal explanation and conversational
language may signal a shift in relationship with the audience.
Explain the local purpose of the change.

What a writer explains, leaves unexplained or treats as
obvious can suggest the audience's expected knowledge or
values.

A vivid individual case can illustrate a concern without proving
its frequency. Distinguish persuasive force from the breadth
of the supporting evidence.
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LO8 | Evidence, synthesis and source comparison R A G Home School Dsle R A G Home School Date

8700 3.1.1/ AO1, AO3 | Cover Either Column and Recall

L08.001
Selecting a short
quotation

L08.002
Accurate paraphrase

L08.003
Inference and
speculation

L08.004
Checking a statement
against a source

L08.005
Two-source evidence

Choose enough wording to preserve the relevant meaning.
Copying a long passage can hide the detail on which the
explanation depends.

A paraphrase changes the expression while preserving the
source's claim, degree of certainty and relevant detail. It must
not introduce a stronger conclusion.

e.g. "Some journeys may be slower" becomeg “Certain tripe could take
longer”, not "All tripg are slow".

An inference follows from identifiable clues. An invented
motive or event with no supporting clue is speculation rather
than supported reading.

Each part of a statement needs to match the specified text. A
partly accurate statement can still misrepresent a crucial
qualification or detail.

A claim about the relationship between texts needs relevant
support from both. Evidence from only one source cannot
establish the comparison alone.

e.g. A calle the town "welcoming”; B calle it "hostile”: the word choiceg
suggest opposing attitudes.
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L08.006
Common basis for
synthesis

L08.007
From details to an
overall difference

L08.008
Balanced source
attention

L08.009
Perspective through
selection

L08.010
Comparison of
presentation

L08.011
Contrast within
similarity

Select information about the same aspect in both sources.
Different facts are only usefully paired when their relationship
answers the question's focus.

Specific details can support a broader distinction in
conditions, experience or attitude. The general point should
follow from, rather than exceed, that evidence.

Both texts need enough attention to support the relationship
being claimed. Equal paragraph lengths are not required, but
one source must not become an unsupported afterthought.

What a writer chooses to dwell on can reveal priorities. A
positive or negative attitude may emerge from selected
examples before it is directly stated.

Two writers may share an idea yet present it through different
tones, examples or arrangements. Similar subject matter does
not imply identical methods.

Writers can share concern about an issue while differing in
urgency, confidence or proposed response. Useful
comparison can identify degree as well as direct opposition.

VISUAL PROMPT

Compare the choices

How do the claim, evidence and language choices work for an

audience?
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LO8 | Evidence, synthesis and source comparison

8700 3.1.1/ AO1, AO3 | Cover Either Column and Recall

L08.012
Evidence integrated into
a point

L08.013
Comparative transitions

L08.014
Avoiding retelling in
comparison

L08.015
Changing attitudes
within a source

L08.016
Question focus and
relevance

A quotation is clearest when its relationship with the
surrounding explanation is explicit. An isolated quotation does
not explain why it has been selected.

e.g. Calling the room "airless” suggests that the speaker finds it
oppresaive.

A linking word needs to express the actual relationship.
Saying similarly cannot make contradictory claims similar;
saying however does not explain the difference.

e.g. Both value the park; however, A etresges exercige while B
atregges wildlife.

A comparison relates selected details to one another. Two
separate summaries of events may contain accurate
information without explaining a relationship.

One writer may alter their view during an account. A
whole-text comparison should not turn that developing
perspective into one unchanging label.

Interesting information is not automatically relevant. Evidence
earns its place by helping answer the particular aspect asked
about.
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L08.017
Asymmetrical
perspectives

L08.018
Implied values in
comparison

L08.019
Comparison across time

L08.020
Nuanced synthesis

108.021
Methods as a
relationship

L08.022
Evidence that
complicates a claim

G Home  School Date R A G Home  School Date

One writer may reflect directly on an issue that the other
reveals indirectly. Compare their supported positions without
inventing equivalent statements in both texts.

Different choices may reveal different priorities, such as
comfort, duty or independence. Explain which details make
those values a plausible inference.

Different dates may help explain circumstances, but they do
not automatically explain attitudes. Historical claims need a
relevant connection to the supplied writing.

A broad distinction can be qualified by an exception or shared
feature. Qualification helps preserve the complexity of the two
accounts.

Comparing methods explains what their different use
contributes to each viewpoint. Listing two devices without
their meanings leaves the relationship undeveloped.

An apparently contradictory detail may reveal a shift,
exception or tension. Revising the claim to accommodate it is
stronger than ignoring it.



LO3 | Creative writing: description and narrative

8700 3.1.2 / AO5, AO6 | Cover Either Column and Recall

L03.001
Description

L03.002
Narration

L03.003
Sensory detail

L03.004
Narrative viewpoint

103.005
Coherence

L03.006
Cohesion

L03.007
Chronological order

L03.008
Spatial order

L03.009
Internal conflict

L03.010
External conflict

L03.011
Concrete detail

L03.012
Narrative opening

L03.013
Paragraph shiftin a
narrative

L03.014
Sentence-length
variation

Writing that evokes a person, place, object, atmosphere or
moment.

Writing that tells events in a meaningful sequence.

Detail evoking sight, sound, smell, taste or touch.
e.g. Cold rain glid down her neck; somewhere nearby, a bell rang.

The position from which the story is told; see LO1 for narrator
types.

The quality of ideas fitting together in a meaningful,
understandable whole.

Connections between parts of a text, made through grammar,
reference and vocabulary.

Events presented in the order in which they happen.

Description organised by position or movement through a
space.

A struggle within a character's thoughts, feelings or choices.
e.. He wanted to tell the truth, but feared loging hig friend.

A struggle between a character and an outside person or
force.

A specific, observable detail rather than a vague abstraction.

e.g. A chipped blue mug stood begide the gink.

The beginning establishes a voice, situation or tension; it need
not resolve a whole plot.

A new time, place, focus, speaker or stage can justify a new
paragraph.

Short and long sentences can vary emphasis and pace; effect
depends on context.
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L03.015
Dialogue paragraph
convention
L03.016

Precision in vocabulary

L03.017
Narrative distance

L03.018
Temporal shift

L03.019
Framing device

L03.020
Semantic cohesion

L03.021
Central focus

L03.022
Selective sensory detail

L03.023
Description and
movement

L03.024
Foreground and
background

L03.025
Character through
behaviour

G Home  School Date R A G Home  School Date

A new speaker normally starts a new paragraph.

Selecting the word that conveys the intended meaning, rather
than choosing a longer word for its own sake.
e.g. "Limped" showz a different movement from "etrode” or "shuffled".

The closeness or separation between narration and a
character's immediate experience.

A change in the time being narrated.

An opening and/or ending situation that surrounds another
narrative.

Related vocabulary that helps sustain an atmosphere or idea.

e.g. "Rust", "dust" and "erumbling plaster” can sustain a senge of
neglect.

A clear person, place, moment or tension gives a short piece
direction. Several unrelated incidents can weaken the reader's
sense of what matters.

A few relevant sensory details can establish atmosphere.
Including all five senses is not a requirement and may
introduce distracting information.

A description can include small actions or changes in light,
sound and attention. It does not have to become a complete
event-driven story.

Moving between a close detail and its surroundings controls
what readers notice. The relationship between the two can
build atmosphere or significance.

A gesture, decision or response can reveal a feeling without
naming it directly. Observable behaviour gives the reader
evidence from which to infer.

e.g. She folded the letter twice, then twice again, without looking up.
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LO3 | Creative writing | Make sure you plan

8700 3.1.2 / AO5, AO6 | Cover Either Column and Recall

SETTING

Establish atmosphere

L03.026
Planning before writing

L03.027
Planning a character

L03.028
Five-stage planning
scaffold

L03.029
Stage 1: setting

L03.030
Stage 2: close-up

L03.031
Stage 3: character

L03.032
Stage 4: shift focus

L03.033
Stage 5: return to the
setting

L03.034
Planning a cyclical
structure

CLOSE-UP CHARACTER

One telling detail

Mind-map ideas linked to the image or task: possible language
methods, sensory details and precise adjectives. Select
details that support the atmosphere or impression you want.

Consider first impressions, striking facial features, personality
and possible life experience. Choose details that help create a
convincing fictional character.

Setting, close-up, character, shift focus, setting. This is a
suggested structure, not a rule or a requirement to write
exactly five paragraphs.

Establish the place and atmosphere. Select details from
across the setting to create your intended tone.

Zoom in on one interesting detail. Describe it precisely and
begin to build tension.

Introduce a character in the setting. Select telling details of
their appearance and consider their role in the narrative.

Move the narrative forward through an action or an internal or
external conflict. Develop tension without crowding the piece
with too much plot.

Zoom out and show how the setting or its meaning has
changed. You might end the opening with a thoughtful
cliffhanger that leaves the reader wanting more.

Choose an element from the opening to return to at the close.
Decide how it will have changed, or gained a different
meaning, because of what has happened.
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SHIFT FOCUS

Develop tension

L03.035
Paragraph length and
purpose

L03.036
Paragraph pattern:
sounds and reveal

L03.037
Paragraph pattern: inner
experience

L03.038
Paragraph pattern:
repeated close-ups

L03.039
Paragraph pattern:
delayed identification

L03.040
Turning the plan into
writing

L03.041
Self-editing language
and senses

L03.042
Self-editing structure
and accuracy

G Home  School Date R A G Home  School Date

SETTING

Return with a change

A paragraph should be as long as it needs to be to fulfil its
purpose. Vary paragraph length and structure to shape the
reader's response.

Move through a first sound, a second sound and a third
sound, then reveal their source. Delaying the reveal can
create curiosity or tension.

Move through what a character is thinking, then feeling, then
seeing. Choose the sequence to guide the reader’s
experience.

Zoom in on one detail, then another, then another. Link the
details so the description remains coherent.

Describe an object before revealing what it is. Select clues
carefully so the delayed identification creates an intended
effect.

Select three focused areas from your planning boxes or
mind-map and develop them into a description. Keep the
language choices connected to the effect you intend.

Check whether figurative language and sensory details help
the reader imagine the scene. Consider sight, sound, smell,
taste and touch, selecting those that serve the description.

Check sentence variety, punctuation, paragraph shape and
spelling. Ask how each choice affects the reader. If you use a
cyclical structure, check that the connection is clear.



LO4 | Writing viewpoints and arguments

8700 3.1.2 / AO5, AO6 | Cover Either Column and Recall

PURPOSE
What must this do?

L04.001
Argument

L04.002
Persuasion

L04.003
Explanation

L04.004
Instruction

L04.005
Thesis

L04.006
Supporting reason

L04.007

Evidence in an argument

L04.008
Logical progression

AUDIENCE

Who will read it?

A reasoned position supported by connected claims and
evidence.

Communication intended to influence attitudes or actions.
Making an idea, process or reason clear.
Communication that tells someone how to do something.

The central position developed by an argument.
e.g. Our town should improve ite public green epaces.

An explanation of why a claim should be accepted.
e.g. Accessible green epaces give regidente comewhere nearby to
exercige.

Relevant material supporting a claim; invented authority is not
verified evidence.

An order in which each point develops the overall argument.
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FORM

What conventions fit?

L04.009
Topic sentence

L04.010
Conclusion

L04.01
Call to action

L04.012
Article conventions

L04.013
Formal letter
conventions

L04.014
Letter sign-offs

L04.015
Speech conventions

L04.016
Essay conventions

G Home  School Date R A G Home  School Date

CHOICES

Shape the argument

A sentence identifying the main focus of a paragraph.
e.g. Firet, cafer crosginge would make the journey to echool eagier.

A final section drawing together the argument's position or
implications.

A clear statement of an action the audience is encouraged to
take.
e.g. Write to the council this week and agk for a safer crossing.

A headline and connected paragraphs; register and angle
depend on publication and audience.

An appropriate greeting, clear purpose, organised paragraphs
and suitable sign-off.

Yours sincerely commonly follows a named recipient; Yours
faithfully commonly follows Dear Sir or Madam.

Address to an audience, a clear line of argument and a
purposeful ending; designed to be heard.

A sustained, organised discussion with an introduction,
developed paragraphs and conclusion.
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LO4 | Writing viewpoints and arguments

8700 3.1.2 / AO5, AO6 | Cover Either Column and Recall

L04.017
Leaflet conventions

L04.018
Balanced discussion

L04.019
Ethos

L04.020
Logos

104.021
Pathos

Clear headings and accessible sections directed at a
particular audience and purpose.

Considering different views fairly; it can still reach a clear
judgement.

Ethos comes from the Greek word for character; a modern
translation might be “image”. An ethos-driven speech or
document is based on the reputation, values, credibility and
moral character of the author. The writer appeals to the
reader’s sense of fairness and relies on statements about
fairness, morals, values and ethics. If we believe someone is
an authority on a topic and has good sense and moral
character, we are more likely to believe what they say.

e.g. "Ag a volunteer who uges thie path each week .." presents relevant
experience.

Logos comes from the Greek word for reason. A logos-driven
speech or document is based on logic or reason, with ideas
presented in ways most people find reasonable and
convincing. The English word “logic"” derives from this term.

Pathos comes from the Greek word for emotion. A
pathos-driven speech or document uses language or images
to provoke an emotional response in the audience. Anger,
pity, fear, joy and love can motivate people to believe or act in
a certain way. Many advertisements tend to be pathos-driven.
e.g. Imagine a child waiting beside a road they are afraid to crose.
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L04.022
Logical fallacy

L04.023
Claim and justification

L04.024
Developed argument
paragraph

L04.025
Audience priorities

1L04.026
Form and content

L04.027
Appropriate formality

L04.028
Opening position

L04.029
Distinct supporting
points

G Home  School Date R A G Home  School Date

An error in reasoning, such as attacking a person instead of
their argument.

e.g. "Her proposal ig wrong becauge she ig annoying" attacks the
pereon, not the idea.

A claim states a position; justification explains why it should
be accepted. Repeating the claim more forcefully does not
add a supporting reason.

A paragraph can connect a clear point with reasons, relevant
detail and implications. A sequence of disconnected slogans
does not develop an argument.

An argument becomes relevant by addressing what the
intended audience needs, values or can act upon. The same
wording may not suit every audience.

A heading or greeting signals a form, but the sustained
organisation and voice must also suit it. Decorative features
cannot replace developed content.

Formal writing can remain direct and readable.
Overcomplicated vocabulary may obscure a position rather
than make it more convincing.

An opening establishes the issue and an angle on it. Excessive
general background can delay the actual purpose of a short
viewpoint piece.

Each main point should add something to the argument.
Rewording one reason several times creates repetition
without further development.



LO4 | Writing viewpoints and arguments

8700 3.1.2 / AO5, AO6 | Cover Either Column and Recall

L04.030
Relevant illustration

L04.031
Direct address and
inclusive language

L04.032
Emotional appeal and
reasoning

L04.033
Objection and response

L04.034
Fair treatment of
opposition

L04.035
Call to action

L04.036
Conclusion with
consequence

A clearly framed example can make a reason concrete. An
anecdote illustrates a claim but does not automatically prove a
general rule.

Direct address uses "you" to speak to the audience. "We" can
include the writer and audience in a shared group; that
common ground must be credible.

Feeling can give an issue urgency; reasoning explains why a
response is justified. Strong emotion alone does not settle a
factual disagreement.

Engaging with a relevant objection can make a position more
convincing. Misrepresenting an opponent's view avoids the
issue rather than answering it.

A recognisable opposing argument gives the response
something substantial to address. Ridiculing a weak invented
version can undermine credibility.

The proposed action should be specific enough to understand
and suitable for the audience's power. A demand the
audience cannot fulfil weakens the ending.

e.g. Ack the headteacher to trial the change for one term.

An ending can show what follows from accepting the
argument. It should arise from the developed case rather than
introduce an unrelated new issue.
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L04.037
Letter and article
differences

L04.038
Speech and written
rhythm

L04.039
Qualification and
credibility

L04.040
Hierarchy of reasons

L04.041
Concession without
surrender

L04.042
False dilemma

L04.044
Sustained voice

G Home  School Date R A G Home  School Date

A letter addresses a particular recipient or body; an article
addresses readers through a publication. This changes how
background and requests are framed.

Listeners cannot normally reread a sentence. Clear
signposting, manageable clauses and purposeful repetition
help an argument work aloud.

Acknowledging limits can strengthen a claim by making it
more defensible. Absolute terms need particularly strong
support because one exception may challenge them.

e.g. "Thie could help some families” ig narrower than “Thig wil help
everyone'.

Reasons can be ordered by importance, consequence or likely
audience resistance. A deliberate order makes the overall
case more than a list.

A writer can accept part of an objection while defending the
main position. The response needs to show why the accepted
point does not overturn the conclusion.

Presenting only two choices can hide other plausible options.
An argument is weakened if its conclusion depends on that
artificial restriction.

e.g. 'Either cloge the park or accept litter" ignores optione such ag
better bing.

A confident, restrained or campaigning voice should serve the
argument across paragraphs. Sudden unmotivated shifts can
weaken the relationship with the audience.
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LO5 | Spoken language

8700 3.1.3 / AO7, AO8, AO9 | Cover Either Column and Recall

L05.001
Prepared presentation

L05.002
Spoken-language
audience

L05.003
Audibility

L05.004
Articulation

L05.005
Intonation

L05.006
Spoken pace

L05.007
Active listening

L05.008
Response to questions

L05.009
Spoken Standard
English

L05.010
Endorsement outcomes

L05.01
Contribution to GCSE
grade

L05.012
Audience engagement

L05.013
Elaboration

A planned spoken communication with a clear focus and
structure.

The listeners for whom the content, explanation and delivery
are designed.

Speaking clearly and loudly enough for the audience to hear.

Forming speech sounds clearly.

Changes in pitch that help communicate meaning and attitude.

The speed of delivery; pauses allow emphasis and processing

time.

Attending to what is said in order to understand and respond
appropriately.

A relevant answer that engages with the question and
develops or clarifies ideas.

Standard grammar and vocabulary appropriate to the context;
a regional accent is acceptable.

Pass, Merit or Distinction; Not Classified where the criteria are
not met.

The spoken-language result is reported separately and does
not contribute to the written GCSE grade.

Maintaining listeners' interest through organisation, clarity,
appropriate delivery and relevant content.

Developing an answer with explanation, detail or justification.
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L05.014
Opening orientation

L05.015
Spoken signposting

L05.016
Notes and delivery

L05.017
Use of pauses

L05.018
Supporting visual
material

L05.019
Clarifying a question

L05.020
Limits of an answer

L05.021
Building a response

L05.022
Adapting in response

L05.023
Respectful challenge

G Home  School Date R A G Home  School Date

A spoken opening makes the topic and purpose clear enough
for listeners to follow. It should establish why the subject
deserves their attention.

e.g. Today [ will explain why our local park needs safer pathe.

Brief verbal transitions show when an explanation changes
direction. They help listeners track a structure they cannot
see on a page.

e.g. Firet, the problem. Next, two poggible solutione. Finally, my
recommendation.

Brief prompts can support accurate sequencing while allowing
attention to the audience. Reading densely written notes can
make delivery less responsive.

A pause can separate ideas or allow an important point to
register. Its effect depends on timing, clarity and the
audience's needs.

A visual is useful when it clarifies a point that is explained
aloud. Small text or unexplained images can distract from the
presentation.

Checking the meaning of an unclear question supports a
relevant answer. It is preferable to confidently answering a
different question.

e.. Do you mean the cogt to build it, or the cogt to maintain it?

A speaker can identify what they know and what they cannot
establish. Inventing an answer is not a substitute for
responding thoughtfully.

An answer can move from a direct response to a reason and
relevant detail. This develops the exchange beyond a bare
yes or no.

A speaker may rephrase, give another explanation or adjust
pace when listeners need support. Adaptation should
preserve the accuracy of the original point.

A response can question an assumption or disagree with a
claim while addressing its reasoning. Courtesy and
substantive disagreement can coexist.



LO6 | Language assessment facts

8700 2; 4, 2026 Assessment Updates | Cover Either Column and Recall

L06.001
AQA specification

L06.002
Written papers

L06.003
Paper 1source

L06.004
Paper1Q1

L06.005
Paper 1Q2

L06.006
Paper1Q3

L06.007
Paper 1Q4

L06.008
Paper 1Q5

AQA 8700. Untiered: all students can access grades 9-1.

Two papers, each 1 hour 45 minutes, 80 marks and 50% of
the GCSE.

One unseen literary fiction text from the 20th or 21st century.
Four marks for identifying information through multiple-choice
questions from the specified lines.

Eight marks for analysis of language in the specified part of
the source.

Eight marks for analysis of structure in relation to the effect
named in the question.

Twenty marks for critical evaluation of a statement using the
specified part of the text.

Forty marks for creative writing: a choice of description or a
narrative opening, following the task.
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L06.009
Paper 2 sources

L06.010
Paper 2 Q1

L06.011
Paper 2 Q2

L06.012
Paper 2 Q3

L06.013
Paper 2 Q4

L06.014
Paper 2 Q5

L06.015
Writing marks on each
paper

L06.016
Reading AO1

A

G Home  School Date R A G Home  School Date

Two non-fiction/literary non-fiction sources: one
19th-century; one 20th- or 21st-century.

Four marks for selecting four true statements from the
specified source section.

Eight marks for selecting and synthesising information from
both sources in response to the focus.

Twelve marks for analysing language in the specified source
section.

Sixteen marks for comparing writers' ideas and perspectives
and how they are conveyed.

Forty marks for writing a viewpoint in the form, purpose and
audience specified.

24 marks for content and organisation (AO5); 16 for technical
accuracy (A06).

Identify and interpret information; select and synthesise
evidence.
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LO6 | Language assessment facts

8700 2; 4; 2026 Assessment Updates | Cover Either Column and Recall

L06.017
Reading AO2

L06.018
Reading AO3

L06.019
Reading AO4

L06.020
Q4 stance (2026+)

L06.021
Picture prompt (2026 +)

L06.022
Literature knowledge in
Language

L06.023
Specified text
boundaries

Analyse how language and structure create effects.

Compare writers' ideas, perspectives and how these are
conveyed.

Evaluate critically with relevant textual evidence.

An evaluation may agree, disagree or do both; it must be
supported by the text.

The picture is a stimulus; the task permits imaginative
development rather than exact reproduction.

Language sources are unseen. Knowledge of terminology
helps, but a response must analyse the supplied text rather
than substitute a prepared set-text essay.

A question may limit evidence to particular lines or a section.

Material from outside that range may not answer the task,
even if accurate elsewhere.
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L06.024
Paper 2 Q2 versus Q4

L06.025
Paper 1Q2 versus Q3

L06.026
Paper 1Q4 versus
personal preference

L06.027
Choice in Paper 1 writing

L06.028
Writing technical
accuracy

L06.029
Quality and formula

G Home  School Date R A G Home  School Date

Q2 focuses on information and inferences across sources; Q4
compares perspectives and their presentation. Method
analysis belongs centrally in Q4, not as a substitute for Q2
synthesis.

Q2 concerns language in a specified passage; Q3 concerns
how the sequence and focus create the named effect.
Identifying a language device alone does not explain
structure.

Evaluation judges the supplied statement using the text.
Simply saying whether the story is enjoyable does not
establish that judgement.

Respond to one chosen writing task. A single developed
response gives the assessor a sustained piece to judge.

AOG6 includes accurate sentence construction, spelling and
punctuation together with an effective range of vocabulary
and sentence forms. Adding difficult punctuation incorrectly
does not demonstrate control.

A memorised paragraph acronym or device count does not by
itself demonstrate interpretation. Assessment concerns the
quality, relevance and support of what is written.



TO1| Drama, poetry and literary form

8702 3.3 / AO1, AO2 | Cover Either Column and Recall

LINE

Words in sequence

T01.001
Play

T01.002
Act / scene

T01.003
Stage directions

T01.004
Soliloquy

T01.005
Aside

T01.006
Dramatic irony

T01.007
Dramatic tension

T01.008
Tragedy

T01.009
Tragic hero

T01.010
Foil

LINE BREAK

Pause or continue

A text written for performance through speech, action and
staging.

An act is a major division of a play; a scene is a smaller
dramatic section.

Instructions or descriptions specifying aspects of action,
setting or delivery.
e.g. [She pauges at the doorway and lowers her voice.]

A speech expressing a character's thoughts, conventionally
unheard by other characters.

A remark conventionally heard by the audience but not by
some or all other characters on stage.
e.g. [Acide] He mugt never learn where [ hid the key.

The audience knows something that a character does not.
e.g. The audience geeg poicon poured into a cup; the guest believeg the
drink ig cafe.

Anticipation or uncertainty created by conflict and the
unfolding action.

A dramatic form centred on serious suffering and downfall,
often ending in death.

A central tragic figure whose downfall involves character,
choices and circumstances.

A character whose contrasts with another help reveal qualities
of both.
e.g. A cautioug friend can highlight a protagoniet's recklessness.
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Group of lines

TO1.01
Novella

T01.012
Allegory

T01.013
Hamartia

T01.014
Hubris

T01.015
Catharsis

T01.016
Cyclical dramatic
ending

T01.040
Foreshadowing

T01.041
Setting

T01.042
Rhyme

T01.043
Theme

T01.044
Comparison

G Home  School Date R A G Home  School Date

VOLTA
Turn in thought

A prose narrative shorter than a typical novel but longer than a
short story.

A narrative whose characters or events also represent a wider
system of ideas, often with a political or moral meaning.

A tragic error or failing contributing to a protagonist's
downfall; not necessarily a single personality flaw.

Excessive pride or self-confidence, particularly in defiance of
limits.

The emotional release or clarification associated with
experiencing tragedy.

An ending that returns to an earlier situation or threat rather
than fully resolving it.

A detail that anticipates a later event or development.

The place, time and social environment in which a text is
situated.

A matching pattern of sounds, usually from the final stressed
vowel. In Macbeth, the witches’ rhyming couplets can sound
chant-like and unsettling, helping to distinguish their voices
from surrounding speech.

An idea explored and developed across a text, including its
deeper meaning or underlying message.

Exploring relevant similarities and differences and
cross-referencing evidence from the texts.
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T01 | Drama, poetry and Iiterary form R A G Home  School Date R A G Home  School Date

8702 3.3/ AO1, AO2 | Cover Either Column and Recall

Tes The possibility of more than one meaning. ey Unrhymed iambic pentameter.
Ambiguity e.g. Macbeth acksg, “Let not light see my black and dec;p degireg”: he Blank verse
may wich to hide hig intentiong from other people and from divine
iud + jicre2s Verse without a regular metrical or rhyme pattern.
judgement.
Free verse
Wl A central character around whom a narrative develops.
Protagonist e.g. Macbeth in Macbeth; Serooge in A Chrigtmag Carol. 101029 Two successive lines forming a pair, often rhyming.
Couplet e.g. The moon i bright; The fields are white.
Jicreiz The voice speaking in a poem; do not automatically identify it
Speaker with the poet. TGHED A four-line stanza or unit.
Quatrain
jiofots A group of lines forming a section of a poem.
Stanza T01.031 A fourteen-line poetic form with a patterned development of
Sonnet ideas; forms vary.
TG The point where a line of verse ends.
Line break Joras2 A turn in a poem's thought, attitude or argument.
Volta e.g. An admiring degeription turng to doubt: "But now [ wonder ..
LY A sentence or phrase continuing beyond a line break without a
Enjambment closing pause. VLS A poem spoken by an imagined character whose speech
e.g. | followed where the river curved beyond the trees. Dramatic monologue reveals their situation or character.
T01.021 ) A line ending with a grammatical or punctuated pause. 01934 A repeated line or phrase in a poem.
End-stopping e.g. The gate ic ehut. The garden gleepe. Refrain e.. "Still we wait" returng at the end of each stanza.
701022 A pause within a line of verse, often marked by punctuation. 101095 An incomplete rhyme; in Owen, consonants often match while
Caesura e.9. The door etood open. Nobody came. Half-rhyme / pararhyme el sounds differ.
e.g. Shape / ship: matching congonants, different vowel gounde.
Jofu2s The pattern of end-rhymes, conventionally labelled with
Rhyme scheme letters. RS A six-line stanza or section.
e.. Light / rain / night / plain gives an ABAB pattern. Sestet
701.024 The pattern of stressed and unstressed sounds in language. 101.037 An eight-line stanza or section.
Rhythm Octave
T01.025 An organised recurring pattern of stresses in verse. o038 A poem of mourning or reflection on loss.
Metre Elegy
T01.026 A line based on five iambic feet, each normally unstressed e A metrical foot consisting of one stressed syllable followed by
lambic pentameter then stressed. Dactyl two unstressed syllables.
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T02 I MaCbeth | The WhOIe text R A G Home  School Date R A G Home  School Date

A Visual Map: Characters, Themes, Methods, Context and Plot

e N 'Y A
CHARACTERS THEMES
Macbeth - Lady Macbeth - The Witches - Banquo - Ambition and Desire - Fate and Free Choice -
Duncan - Macduff - Malcolm and Donalbain - The Appearance and Deception - Guilt and Conscience -
Porter - Fleance - Lady Macduff and Her Son Gender and Masculinity - Marriage and Control -

Kingship, Loyalty and Justice - Violence and Tyranny
- Supernatural and Disorder - Fear, Suffering and

Mortality
\ y, \ J
e ™ e N
WRITER'S CHOICES CONTEXT
Setting, voice and structure shape meaning. William Shakespeare | c.1606 | A tragedy set mainly
Soliloquies reveal private thought; supernatural in medieval Scotland. A celebrated soldier chooses
scenes and contrasts test appearances. regicide and becomes a tyrant. Kingship, treason,
religious belief and expectations of gender shape its
conflicts.
\ y, \ J
PLOT | Follow the changes
Act1 Act 2 Act 3 Act 4 Act5
Victory; prophecies; Malcolm Duncan killed; guards killed; Banquo killed; Fleance escapes; Misleading assurances; Sleepwalking; Lady Macbeth
named heir; murder planned. princes flee; Macbeth crowned. the ghost disrupts the banquet. Macduff's family killed; dies; branches move; Macduff
resistance grows. wins; Malcolm rules.

SELF-TEST Cover a branch. Rebuild the map from memory, then explain one connection between two branches.
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T02 I MaCbeth | Characters R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development Context and writer's purpose
Macbeth » Celebrated defender becomes a calculating regicide, insecure king and isolated » The play was written under James |, soon after the Gunpowder Plot
tyrant. of 1605.

» Prophecy and persuasion influence him, but he recognises his duties before
choosing murder.

» Shakespeare traces how ambition without moral restraint destroys peace,
relationships and legitimate authority.

Lady Macbeth « Initially directs the deception and equates masculine courage with murder. * The serpent can evoke the biblical tempter in Eden, making
* Macbeth later excludes her from his plans deception morally charged.
« sleepwalking exposes guilt she once dismissed.
» Her reversal challenges the belief that compassion can simply be suppressed and
consequences controlled.

The Witches e Introduce moral confusion and tempt through predictions. » James I's interest in witchcraft gives the warning topical force.
» Later prophecies conceal trickery within their wording, leading to Macbeth’s
downfall.
» They do not physically compel Macbeth to Kill: their equivocation and his wish to
hear comforting meanings work together.
» Supernatural influence complicates, but does not erase, human responsibility.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO2 | Macbeth | Characters

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development
Banquo » Hears the prophecies alongside Macbeth but warns that evil may tempt with partial
truths.

« His restraint provides a foil to Macbeth’s choices.
« Murder removes him as a rival, yet his ghost disturbs the banquet and his
descendants still threaten Macbeth's imagined dynasty.

Duncan » A generous, legitimate king whom Macbeth owes loyalty as subject, relative and
host.
 His trust in appearances makes him vulnerable to successive betrayals.
» His murder violates political and household bonds
» moral legitimacy does not make his judgement infallible.

Macduff » Rejects Macbeth's rule and joins Malcolm in England.
» His family's murder makes political violence painfully personal.
» He insists that manhood includes feeling grief, then defeats Macbeth.
» He combines moral concern and resistance, although restoring order still involves
combat.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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Context and writer's purpose

» James I's interest in witchcraft gives the warning topical force.

« Kinship, allegiance and hospitality reinforce the social order.

» James | wrote about a monarch's responsibilities as well as royal
authority.
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T02 I MaCbeth | Characters R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development Context and writer's purpose
Malcolm and » Duncan'’s sons flee after the murder » The play was written under James |, soon after the Gunpowder Plot
Donalbain « flight is treated suspiciously but protects the succession. of 1605.

* Malcolm tests Macduff's loyalty, lists kingly virtues and leads the returning army.
« His restoration offers an alternative to tyranny
« his final judgement shapes Macbeth's public legacy.

The Porter  His comic interruption follows Duncan's murder and delays the discovery. » Christian hell imagery makes the joke morally disturbing.
« Imagining himself at hell's gate makes Macbeth's castle morally sinister
» references to equivocation connect verbal trickery with treason.
o Ordinary speech briefly punctures the nobles’ elevated world.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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T02 I MaCbeth | Characters R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development Context and writer's purpose

Fleance » Banquo’s son escapes the hired murderers. » Hereditary succession made a ruler’s heirs politically significant.
« His survival leaves the prophecy about Banquo's royal descendants unresolved
within the play and exposes the limits of Macbeth'’s control.
» He does not become king on stage.
e The crown image is Macbeth's fear about Fleance
« the national victims provide a comparison with a child endangered by tyranny.

Lady Macduff and » Their domestic conversation exposes the family’s vulnerability after Macduff leaves. e The ideal of masculine martial courage is tested against family
Her Son e Their murder extends tyranny to innocent people who pose no military threat. affection.

» The scene makes national suffering concrete and questions the personal cost of

political duty.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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T02 I MaCbeth | Themes R A G Home School  Date R A G Home School  Date

Recall the Key Ideas, Then Test Them against the Full Text

The writer's message Characters and events Methods Evidence in context

Ambition and » Unchecked desire for « Macbeth hesitates before Imperatives attempt to command the « "Stars, hide your fires;" / “Let not light see
Desire advancement undermines moral regicide, then orders further heavens. The contrast of light and dark ~ my black and deep desires” — Macbeth | Act
judgement killings to protect a crown he turns secrecy into a moral image; 1, Scene 4. Macbeth asks for darkness after
 achieving power does not create cannot enjoy. "deep” suggests an intention hidden Duncan names Malcolm heir.
security. beneath public loyalty. The adjective » "He's here in double trust” — Macbeth | Act
"deep” places the desire beneath the 1, Scene 7. Macbeth recognises obligations as
surface. Duncan's relative, subject and host.

» "Upon my head they placed a fruitless
crown"” / "And put a barren scepter in my grip”
— Macbeth | Act 3, Scene 1. Macbeth has the
crown but fears that Banquo's descendants
will inherit it.

« “Life's but a walking shadow” — Macbeth |
Act 5, Scene 5. After his wife's death is
reported, Macbeth presents life as
insubstantial and purposeless.

Fate and Free « Predictions offer possibilities, « Macbeth first imagines “Instruments” suggests agents serving * "The instruments of darkness tell us truths”
Choice while deliberation and action chance crowning him a larger evil purpose; “darkness” makes = — Banquo | Act 1, Scene 3. Banquo recognises
establish personal responsibility. « he later ignores known duties ~ deception morally threatening rather that accurate predictions can still be used to
and trusts misleading than merely mysterious. The plural tempt people into harm.
assurances. noun “instruments” makes the agents « “Stars, hide your fires;" / “Let not light see
seem tools of a larger force. my black and deep desires” — Macbeth | Act

1, Scene 4. Macbeth asks for darkness after
Duncan names Malcolm heir.

o “l am in blood" / “Stepped in so far" —
Macbeth | Act 3, Scene 4. After the banquet,
Macbeth imagines himself wading through
blood and argues that retreat would be as
difficult as continuing.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO2 | Macbeth | Themes

Recall the Key Ideas, Then Test Them against the Full Text

Characters and events

The writer's message

MY RETRIEVAL PRACTICE
R A G Home

Methods

School Date R A G Home

School Date

Evidence in context

Appearance and e Trust becomes dangerous when « Duncan misreads loyalty

Deception attractive surfaces conceal « the Macbeths welcome their
betrayal or double meanings. victim
 the apparitions offer
deceptive reassurance.
Guilt and « Violence damages inner peace « Hallucination, blood and lost
Conscience even when its perpetrators escape  sleep accompany regicide

immediate discovery. » Lady Macbeth's confidence

collapses into sleepwalking.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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“Instruments” suggests agents serving
a larger evil purpose; “"darkness” makes
deception morally threatening rather
than merely mysterious. The plural
noun “instruments” makes the agents
seem tools of a larger force.

“"Trust” emphasises a relationship
voluntarily betrayed; “double” stresses
overlapping duties rather than a simple
political obstacle. The noun “trust”
names the bond; the adjective “double”
intensifies the obligation.

* "The instruments of darkness tell us truths”
— Banquo | Act 1, Scene 3. Banquo recognises
that accurate predictions can still be used to
tempt people into harm.

e "Look like th' innocent flower,” / "But be the
serpent under 't" — Lady Macbeth | Act 1,
Scene 5. She teaches Macbeth to conceal a
lethal purpose under hospitality.

e "“There's no art”" / “To find the mind’s
construction in the face” — Duncan | Act 1,
Scene 4. Duncan admits that he could not
detect the former Thane of Cawdor's
treachery, just before trusting Macbeth.

« “porter of hell gate” — Porter | Act 2, Scene
3. The drunken porter imagines admitting
sinners just after the murder.

« “He's here in double trust” — Macbeth | Act
1, Scene 7. Macbeth recognises obligations as
Duncan'’s relative, subject and host.

» "Will all great Neptune's ocean wash this
blood” — Macbeth | Act 2, Scene 2. Macbeth
imagines guilt on a scale no physical cleansing
can remove.

e "Out, damned spot!" — Lady Macbeth | Act
5, Scene 1. Sleepwalking reveals guilt that her
waking confidence concealed.
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MY RETRIEVAL PRACTICE

T02 I MaCbeth | Themes R A G Home School  Date R A G Home School  Date

Recall the Key Ideas, Then Test Them against the Full Text

The writer's message Characters and events Methods Evidence in context

Gender and e Equating manhood with ruthless o Lady Macbeth challenges her =~ The conditional structure makes * "When you durst do it, then you were a man”
Masculinity violence enables manipulation husband'’s identity manhood something he must prove. — Lady Macbeth | Act 1, Scene 7. She makes
e courage can also include * Macduff openly mourns his “Durst” means dared: courage is Macbeth's identity depend on carrying out the
restraint and grief. children. reduced to willingness to commit murder.
violence. The verb “durst” means « "I must also feel it as a man" — Macduff | Act
dared; the noun “man” becomes a 4, Scene 3. After learning of his family's
condition attached to violence. murder, Macduff insists on mourning as well
as fighting.

» "The king-becoming graces,” / "As justice,
verity, temp'rance, stableness” — Malcolm |
Act 4, Scene 3. While testing Macduff,

Malcolm pretends to lack the virtues he lists.

Marriage and » Shared ambition first unites the o Lady Macbeth shapes the A simile compares the outward » "Look like th" innocent flower,” / "But be the
Control couple, then secrecy and isolation first murder appearance to an innocent flower; a serpent under 't" — Lady Macbeth | Act 1,
undo their partnership. * Macbeth excludes her from metaphor presents the hidden self as a Scene 5. She teaches Macbeth to conceal a

Banquo's murder serpent. The nouns “flower"” and lethal purpose under hospitality.

« each suffers separately. "serpent” contrast apparent * "When you durst do it, then you were a man”
harmlessness and danger. Paired — Lady Macbeth | Act 1, Scene 7. She makes
imperatives make deception deliberate. = Macbeth's identity depend on carrying out the

murder.

« “Out, damned spot!” — Lady Macbeth | Act
5, Scene 1. Sleepwalking reveals guilt that her
waking confidence concealed.

Kingship, « Legitimate leadership serves « Duncan is betrayed as king “Trust” emphasises a relationship » "He's here in double trust” — Macbeth | Act
Loyalty and others and guest voluntarily betrayed; “double” stresses 1, Scene 7. Macbeth recognises obligations as
Justice e tyranny treats the country as » Malcolm defines virtues overlapping duties rather than a simple Duncan's relative, subject and host.
protection for the ruler. » Macduff helps restore the political obstacle. The noun “trust” » "The king-becoming graces," / “As justice,
succession. names the bond; the adjective “double”  verity, temp’'rance, stableness” — Malcolm |
intensifies the obligation. Act 4, Scene 3. While testing Macduff,

Malcolm pretends to lack the virtues he lists.
e "There's no art”" / “To find the mind's
construction in the face” — Duncan | Act 1,
Scene 4. Duncan admits that he could not
detect the former Thane of Cawdor's
treachery, just before trusting Macbeth.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO2 | Macbeth | Themes

Recall the Key Ideas, Then Test Them against the Full Text

The writer's message

Characters and events

MY RETRIEVAL PRACTICE
R A G Home

Methods

School Date R A G Home

School Date

Evidence in context

Violence and « The same society can praise

Tyranny defensive violence and condemn
murder for private advantage.
Supernatural « Disturbed perception and nature

and Disorder make the moral consequences of

regicide visible and uncertain.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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« Publicly honoured bravery
becomes regicide, attacks on
friends and the killing of
Macduff's household.

» The witches' paradox, the
dagger, Banquo's ghost and
the apparitions unsettle secure
knowledge

e Birnam Wood's apparent
movement is human
camouflage.

The extended metaphor turns
accumulated violence into an
environment that surrounds him. His
first-person declaration admits
involvement while trying to make
continued brutality seem unavoidable.
The extended metaphor begins with
the first-person pronoun “|".

“Instruments” suggests agents serving
a larger evil purpose; "darkness” makes
deception morally threatening rather
than merely mysterious. The plural
noun “instruments” makes the agents
seem tools of a larger force.

e "l am in blood"” / “Stepped in so far" —
Macbeth | Act 3, Scene 4. After the banquet,
Macbeth imagines himself wading through
blood and argues that retreat would be as
difficult as continuing.

* "New widows howl, new orphans cry, new
sorrows" [ “Strike heaven on the face” —
Macduff | Act 4, Scene 3. Macduff describes
Scotland'’s continuing suffering before he
learns that his own family has been killed.

» "Upon my head they placed a fruitless
crown” [/ "And put a barren scepter in my grip”
— Macbeth | Act 3, Scene 1. Macbeth has the
crown but fears that Banquo's descendants
will inherit it.

e "The instruments of darkness tell us truths”
— Banquo | Act 1, Scene 3. Banquo recognises
that accurate predictions can still be used to
tempt people into harm.

« "porter of hell gate” — Porter | Act 2, Scene
3. The drunken porter imagines admitting
sinners just after the murder.

» "Will all great Neptune's ocean wash this
blood” — Macbeth | Act 2, Scene 2. Macbeth
imagines guilt on a scale no physical cleansing
can remove.
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MY RETRIEVAL PRACTICE

T02 I MaCbeth | Themes R A G Home School  Date R A G Home School  Date

Recall the Key Ideas, Then Test Them against the Full Text

The writer's message Characters and events Methods Evidence in context

Fear, Suffering o Attempts to eliminate fear * Macbeth fears rivals, loses "Also" allows action and feeling to « “I must also feel it as a man” — Macduff | Act
and Mortality generate more torment intimacy and reflects bleakly coexist. “Must” makes grief a human 4, Scene 3. After learning of his family’'s
e power cannot protect against after his wife's death and moral necessity, not an murder, Macduff insists on mourning as well
death or make life meaningful. e victims' grief exposes the embarrassing failure of courage. The as fighting.
human cost. adverb “also” combines action with « “Life's but a walking shadow” — Macbeth |
feeling; the modal verb “must" insists Act 5, Scene 5. After his wife's death is
on necessity. reported, Macbeth presents life as

insubstantial and purposeless.

* "New widows howl, new orphans cry, new
sorrows" [ “Strike heaven on the face” —
Macduff | Act 4, Scene 3. Macduff describes
Scotland’s continuing suffering before he
learns that his own family has been killed.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO2 | Macbeth | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1 | Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO02 | Language and structural methods

R A G Home  School Date

AO3 | Relevant context

“Stars, hide your fires;"” / "Let
not light see my black and
deep desires”

Macbeth | Act 1, Scene 4

MB05

"He’s here in double trust”
Macbeth | Act 1, Scene 7
MBO09

“Will all great Neptune's
ocean wash this blood"”
Macbeth | Act 2, Scene 2
MB13

» Macbeth asks for darkness after Duncan names Malcolm
heir.

» Ambition is already active in him before Lady Macbeth's
persuasion

» wishing for concealment reveals that Macbeth understands
the moral failing in the deed.

« Ambition and Choice: Macbeth owns the desire before his
wife urges murder; avoid blaming her or the witches for
everything.

» Duncan and Malcolm: Public allegiance conceals hostility
towards the king and his named successor.

» Deception and Conscience: The wish to hide implies moral
awareness, making later betrayal knowingly chosen.

» Macbeth recognises obligations as Duncan’s relative,
subject and host.

» The soliloquy lets the audience hear moral knowledge that
his later public behaviour conceals.

« Kingship and Loyalty: Macbeth knows he owes Duncan
protection as subject, relative and host.

« Ambition and Responsibility: He can articulate the
objections and then override them; his moral failure is
conscious.

» Deception and Marriage: Contrast his private scruples with
Lady Macbeth's public welcome and pressure to Kill.

» Macbeth imagines guilt on a scale no physical cleansing
can remove.

« His response contrasts with his wife's practical confidence
and anticipates her later distress.

« Guilt and Consequences: The scale of the imagined
washing suggests that killing Duncan has consequences
beyond the physical evidence.

» Marriage and Change: Contrast Lady Macbeth's practical
reassurance here with her later imagined stain.

» Kingship and Disorder: The king's blood seems capable of
contaminating the whole natural world, magnifying regicide.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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Imperatives attempt to command the
heavens. The contrast of light and dark
turns secrecy into a moral image; “deep”
suggests an intention hidden beneath public
loyalty. The adjective "deep” places the
desire beneath the surface.

"Trust” emphasises a relationship voluntarily
betrayed; “double” stresses overlapping
duties rather than a simple political obstacle.
The noun “trust” names the bond; the
adjective "double” intensifies the obligation.

The rhetorical question and vast “ocean”
magnify the blood'’s significance. Washing a
stain becomes a metaphor for trying to
erase moral responsibility. The proper noun
“Neptune” alludes to the Roman sea god; the
noun “ocean” expands the scale.

« The play was written under James
I, soon after the Gunpowder Plot of
1605.

« Hidden designs against a ruler
could evoke treason

» the appeal to the heavens makes
political betrayal also seem morally
disordered.

« Kinship, allegiance and hospitality
reinforce the social order.

« Jacobean beliefs in divinely
sanctioned kingship deepen the
significance of violating those
duties: the household becomes the
site of a political and moral betrayal.

» Neptune is the classical god of the
sea.

e The allusion makes guilt
immeasurably large

e in a culture of religious judgement,
washing the body cannot by itself
absolve a knowingly committed
crime.
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TO2 | Macbeth | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1| Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO2 | Language and structural methods

R A G Home  School Date

AO3 | Relevant context

"“Upon my head they placed a
fruitless crown” / “And put a
barren scepter in my grip”
Macbeth | Act 3, Scene 1

MB16

“l am in blood" / "Stepped in
so far”

Macbeth | Act 3, Scene 4

MB18

“Life's but a walking shadow”
Macbeth | Act 5, Scene 5
MB24

» Macbeth has the crown but fears that Banquo's
descendants will inherit it.

 His success breeds insecurity, prompting an attempt to
murder both Banquo and Fleance.

» Ambition and Fear: Winning power fails to satisfy Macbeth
because he cannot control the future.

* Banquo and Fleance: Their threatened dynasty makes
them targets, although Fleance's escape defeats Macbeth's
plan.

« Kingship and Family: Contrast possession of royal objects
with a ruler’s legitimate succession and duties to others.

« After the banquet, Macbeth imagines himself wading
through blood and argues that retreat would be as difficult as
continuing.

» The image reveals his reasoning, not proof that further
murder is necessary.

« Violence and Choice: Past crimes become Macbeth's
excuse for future crimes; explain the faulty reasoning.

» Banquo and the Marriage: The banquet follows Banquo's
killing and exposes a marriage increasingly unable to contain
the consequences.

» Tyranny and Innocent Victims: Connect the decision to
continue with the later attack on Macduff's family.

« After his wife's death is reported, Macbeth presents life as
insubstantial and purposeless.

« His bleak speech reveals ambition's emptiness

« it need not be treated as Shakespeare's own final belief.

o Ambition and Emptiness: The prize of kingship ends in a
speech that empties life of significance.

» Marriage and Mortality: The speech follows news of Lady
Macbeth's death, so private bereavement and political
collapse meet.

o Appearance and Dramatic Form: A shadow and an actor
offer images of insubstantial identity; compare the earlier
performance of loyalty.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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The royal objects are qualified by “fruitless”
and “barren”: power without a continuing
family line seems sterile. "Grip" suggests
possession that can be lost rather than
secure legitimacy. The adjectives "fruitless”
and "barren” qualify the nouns “crown"” and
“scepter”.

The extended metaphor turns accumulated
violence into an environment that surrounds
him. His first-person declaration admits
involvement while trying to make continued
brutality seem unavoidable. The extended
metaphor begins with the first-person
pronoun “I".

The metaphor makes existence a passing
“shadow”; "but” dismisses its value. The
wider speech'’s theatrical imagery makes
performance itself a figure for mortality. The
noun “shadow"” forms the central metaphor;
"walking" personifies the insubstantial
image.

» Hereditary succession made a
ruler’s heirs politically significant.

» James | was believed to descend
from Banquo, giving the threatened
family line topical interest

» Shakespeare's use of that tradition
is not reliable medieval history.

e Christian ideas of sin and
repentance make his refusal to turn
back morally important.

» Tragedy shows repeated choices
tightening the consequences

« it does not require the audience to
accept that reform was impossible.

e The play’s tragic ending tests the
value of power won through
wrongdoing.

* Macbeth's bleak response can
contrast with Christian ideas of
meaningful moral action

e it is his perspective at this
moment, not necessarily
Shakespeare's final belief.



TO2 | Macbeth | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1 | Meaning and use in an argument

MY RETRIEVAL PRACTICE
R A G Home

AO02 | Language and structural methods

School Date

R A G Home  School Date

AO3 | Relevant context

“Look like th' innocent
flower,"” / “"But be the serpent
under 't"

Lady Macbeth | Act 1, Scene 5
MBO7

“When you durst do it, then
you were a man"

Lady Macbeth | Act 1, Scene 7
MB10

“Out, damned spot!”
Lady Macbeth | Act 5, Scene 1
MB23

» She teaches Macbeth to conceal a lethal purpose under
hospitality.

e The contrast also illustrates the play’s wider gap between
visible appearance and hidden intention.

» Marriage and Control: Lady Macbeth instructs her
husband, showing her early influence over their joint
deception.

» Duncan and Hospitality: A welcome conceals murder;
connect the image to the host's duty to protect a guest.

» Appearance and the Supernatural: The strategy
resembles the witches' dangerous reassurance, although the
couple choose their own actions.

» She makes Macbeth's identity depend on carrying out the
murder.

» Her persuasion exploits his fear of shame instead of
answering his ethical objections.

» Gender and Violence: Lady Macbeth defines manhood
through the murder she wants, making identity a tool of
pressure.

» Marriage and Ambition: She exploits Macbeth's fear of
shame when moral reasoning has made him hesitate.

» Macduff as a Contrast: Macduff later insists that grief
belongs to manhood too; courage need not require emotional
denial.

« Sleepwalking reveals guilt that her waking confidence
concealed.

» Imagined blood will not obey the practical solution she
proposed after Duncan’s murder.

« Guilt and Deception: The imagined stain reveals what Lady
Macbeth previously believed could be hidden or washed
away.

» Marriage and Reversal: Her loss of control reverses her
earlier authority over Macbeth and her confidence after
Duncan’s murder.

» Power and the Supernatural: “Damned” brings moral
judgement into a scene of private suffering; explain the
language without diagnosing a supernatural cause.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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A simile compares the outward appearance
to an innocent flower; a metaphor presents
the hidden self as a serpent. The nouns
“flower" and "serpent” contrast apparent
harmlessness and danger. Paired
imperatives make deception deliberate.

The conditional structure makes manhood
something he must prove. “Durst” means
dared: courage is reduced to willingness to
commit violence. The verb “durst” means
dared; the noun "man” becomes a condition
attached to violence.

The imperative repeats her earlier
commanding manner but cannot control the
stain. “Damned” adds spiritual judgement to
psychological suffering. The imperative
exclamation "Out” commands the stain to
leave; the adjective "damned"” invokes
condemnation.

« The serpent can evoke the biblical
tempter in Eden, making deception
morally charged.

» Duties of hospitality intensify the
wrong: Duncan is vulnerable
because he accepts the household’s
performance of welcome.

 Patriarchal expectations gave
masculine honour persuasive force.
» Shakespeare stages competing
definitions of manhood rather than
endorsing one fixed rule: Lady
Macbeth’s violent test is challenged
by Macduff's capacity to feel.

* "Damned” evokes Christian
judgement and the danger of the
soul.

« The sleepwalking scene exposes a
conscience that public power
cannot command

o its suffering is dramatised, not a
modern medical diagnosis.
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MY RETRIEVAL PRACTICE

T02 | Macbeth | Key quotations S i

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

School Date R A G Home  School Date

AO02 | Language and structural methods AO3 | Relevant context

AO1| Meaning and use in an argument

Quotation and speaker

“The instruments of darkness
tell us truths”

Banquo | Act 1, Scene 3

MBO03

“There's no art” / “To find the
mind’'s construction in the
face”

Duncan | Act 1, Scene 4

MB25

“I must also feel it as a man”
Macduff | Act 4, Scene 3
MB22

» Banquo recognises that accurate predictions can still be
used to tempt people into harm.

» His warning makes Macbeth's later trust a choice, not an
unavoidable consequence of prophecy.

« Fate and Responsibility: Banquo warns; Macbeth chooses
to trust. Contrast their responses to the same supernatural
encounter.

» Appearance and Power: Partial truth disguises destructive
motives, anticipating the later reassuring apparitions.

o Character Contrast: Banquo's caution exposes Macbeth's
willingness to hear what ambition wants.

e Duncan admits that he could not detect the former Thane
of Cawdor's treachery, just before trusting Macbeth.

» The audience sees an ominous repetition of his earlier
error.

e Duncan and Trust: Duncan admits that he could not read
the former Thane of Cawdor's treachery from his face.

» Macbeth and Dramatic Irony: The audience then sees
another trusted thane plotting betrayal, making Duncan’'s
welcome painfully vulnerable.

» Malcolm as a Contrast: Malcolm'’s later testing of Macduff
shows a more cautious response to appearances.

o After learning of his family’'s murder, Macduff insists on
mourning as well as fighting.

« His response challenges Lady Macbeth's use of manhood
to demand emotional hardness.

« This is Macduff's grief after the murder of Lady Macduff
and their children

« the line is not spoken by them.

» Gender and Grief: Macduff insists that feeling loss is
compatible with manhood, challenging Lady Macbeth's
violent definition.

o Family and Tyranny: His grief gives the attack on his wife
and children a human cost beyond political rivalry.

« Malcolm and Just Resistance: His reply to Malcolm links
military action with compassion rather than emotional
numbness.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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“Instruments” suggests agents serving a
larger evil purpose; “darkness” makes
deception morally threatening rather than
merely mysterious. The plural noun
“instruments” makes the agents seem tools
of a larger force.

The contrast between "mind" and “face”
separates inner purpose from outward
appearance. "No art” admits the limits of
human judgement. The nouns “mind” and
“face" contrast inward intention and
outward appearance.

"Also" allows action and feeling to coexist.
“Must"” makes grief a human and moral
necessity, not an embarrassing failure of
courage. The adverb “also” combines action
with feeling; the modal verb "must” insists
on necessity.

e James I's interest in witchcraft
gives the warning topical force.

« Christian ideas of temptation help

explain why an apparently truthful
messenger can be morally
dangerous

 temptation does not remove
Macbeth's agency.

» Personal loyalty sustained a

monarchy in which a ruler depended

on powerful nobles.

» The line exposes the difficulty of

judging loyalty

« it does not simply prove that every

trusting ruler deserves betrayal.

e The ideal of masculine martial
courage is tested against family
affection.

o Shakespeare offers a man who
can grieve and fight, allowing the
audience to question whether

suppressing feeling is a necessary

or desirable form of strength.



TO2 | Macbeth | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1 | Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO02 | Language and structural methods

Home  School Date

AO3 | Relevant context

“New widows howl, new
orphans cry, new sorrows” /
“Strike heaven on the face”
Macduff | Act 4, Scene 3

MB29

“The king-becoming graces,"”
/ "As justice, verity,
temp'rance, stableness”
Malcolm | Act 4, Scene 3

MB21

“porter of hell gate”
Porter | Act 2, Scene 3
MB15

o Macduff describes Scotland'’s continuing suffering before
he learns that his own family has been killed.

e The public account becomes personally devastating later in
the scene.

» Tyranny and Kingship: Judge Macbeth's rule by its effects
on subjects rather than his private ambition alone.

» Family and Gender: Connect the national victims with Lady
Macduff and her children; these are affected people, not
combatants.

» Macduff and Malcolm: Their resistance gains a public
purpose: protecting Scotland, as well as avenging personal
loss.

» While testing Macduff, Malcolm pretends to lack the virtues
he lists.

» The list still supplies standards for good rule, and
Macduff’s rejection of an unworthy ruler proves loyalty to
Scotland rather than blind obedience.

» Kingship and Justice: Measure Macbeth’s deception and
excess against the virtues a ruler should possess.

o Malcolm and Macduff: The test distinguishes service to
the country from automatic loyalty to a claimant.

o Appearance and Ambition: Malcolm's temporary
deception protects Scotland; contrast it with lies used to
obtain private power.

e The drunken porter imagines admitting sinners just after
the murder.

» Comic delay heightens suspense, while the castle is
symbolically transformed into a place of damnation.

» Supernatural and Judgement: The Porter unwittingly gives
Macbeth's castle a hellish identity immediately after
Duncan’s murder.

» Deception and Hospitality: Visitors reach a household
whose welcoming surface conceals a deadly moral reality.
» Power and Dramatic Form: A low-status comic voice
exposes the wrongdoing of nobles; humour also delays
discovery.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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Repeated “new"” makes harm relentless.
Parallel cries of widows and orphans
humanise political disorder; striking heaven
personifies a world forced to acknowledge
the suffering. The repeated adjective “new”
and verbs “howl!"” and “cry"” intensify
repeated suffering.

The accumulating abstract nouns judge
kingship by ethical qualities. “Verity” means
truthfulness and “temp’rance” self-control:
both expose failures in Macbeth’s conduct.

"Hell gate" turns a familiar entrance into a
moral boundary. The joke gives the audience
a judgement the unsuspecting visitors
cannot yet make. The noun phrase “hell
gate" creates a metaphor for the castle.

« A ruler was expected to maintain
order and protect the realm.

¢ The appeal to heaven presents
tyranny as a violation of moral and
political duties, while women and
children make that failure concrete.

« James | wrote about a monarch's
responsibilities as well as royal
authority.

« The scene makes hereditary
entitlement to the throne insufficient
on its own: good rule also requires
qualities that protect subjects and
restrain the ruler.

« Christian hell imagery makes the
joke morally disturbing.

e The scene's wider reference to
equivocation resonates with debates
about deceptive speech and treason
after the Gunpowder Plot

» the Porter need not understand the
murder to expose its meaning.
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T03 I A Christmas CarOI I The WhOIe text R A G Home  School Date R A G Home  School Date

A Visual Map: Characters, Themes, Methods, Context and Plot

e ™ e
CHARACTERS THEMES
Ebenezer Scrooge - Bob Cratchit - Jacob Marley - Poverty and Social Responsibility - Greed and Wealth
Ghost of Christmas Past - Ghost of Christmas Present - Redemption and Change - Christmas and
- Ghost of Christmas Yet to Come - Tiny Tim - Fred - Generosity - Family and Community - Isolation and
Belle - Fezziwig - Mrs Cratchit - Fan - Charity Loneliness - Kindness and Compassion - Death and
Collectors - Old Joe and the Sellers Regret - Childhood and Education - The Supernatural,

Memory and Choice

\ y, \

e N e
WRITER'S CHOICES CONTEXT
Setting, voice and structure shape meaning. The Charles Dickens | 1843 | A Victorian novella in five
changing visits expose consequences; contrasts staves. Scrooge learns to use wealth and influence
between households test moral choices. for other people. Industrial poverty and unequal

opportunity challenge the claim that hardship is
simply deserved.

A Christmas Carol

\ y, \

PLOT | Follow the changes
Stave 1 Stave 2 Stave 3 Stave 4 Stave 5
Rejection of Christmas and Lonely childhood; Fan; Cratchits and Fred; Tiny Tim; An unloved death; Tim's Charity; family reunion; better
charity; Marley warns. Fezziwig; the loss of Belle. Ignorance and Want. possible death; the grave. pay; lasting care.

SELF-TEST Cover a branch. Rebuild the map from memory, then explain one connection between two branches.
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TO3 | A Christmas Carol | Characters

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development

Ebenezer Scrooge » An isolated miser becomes a generous neighbour, uncle and employer.
» The ghosts restore feeling, expose suffering and warn of consequences.
» His arc from rejection through regret to practical action shows that redemption

requires changed conduct, not a promise alone.

Bob Cratchit » The poorly paid clerk remains a devoted father despite hardship.
 His family’'s warmth challenges the idea that money determines worth.
o Tiny Tim's uncertain future exposes the human cost of inadequate resources

« the ending changes Bob's material circumstances, not just Scrooge'’s feelings.

Jacob Marley » The dead partner reveals the consequences of greed and neglected duties.

« His self-made chain externalises a lifetime of choices

» he sees suffering but cannot now help.

» He warns while Scrooge still has time to act, introducing social responsibility and

judgement.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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MY RETRIEVAL PRACTICE
R A G Home  School Date R A G Home  School Date

Context and writer's purpose

» In unequal Victorian cities, wealth could enable distance from

deprivation.

* Employers held considerable power over workers' daily lives.

« Industrial prosperity coexisted with severe deprivation.
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° MY RETRIEVAL PRACTICE
T03 I A Chrlstmas CarOI I Characters R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development Context and writer's purpose
Ghost of Christmas » Restores memories of loneliness, family love, Fezziwig's kindness and Belle's loss. » Childhood vulnerability matters throughout Dickens's writing.
Past  Remembering pain and happiness moves Scrooge towards empathy and regret.

» The strange light suggests revelation
« his attempt to suppress it shows resistance to self-knowledge.

Ghost of Christmas » Shows fellowship among ordinary people, the Cratchits' hardship and the symbolic » The 1834 Poor Law promoted deterrent workhouse relief.
Present children Ignorance and Want.

e It turns Scrooge’s own cruel words back on him.

* The lesson moves from private memory to suffering that demands attention now.

Ghost of Christmas » The silent final guide makes Scrooge interpret his possible legacy: indifference to o Christian ideas of judgement and an afterlife give the warning moral
Yet to Come his death, his grave and Tiny Tim's loss. force.

» Gothic fear develops into a commitment to change.

» These visions are conditional warnings, not an unavoidable future.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO3 | A Christmas Carol | Characters

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development

Tiny Tim » A vulnerable child whose kindness contrasts with Scrooge's indifference.
 His possible death makes economic arguments personal and urgent.
« His inclusive blessing models compassion
« his survival confirms that care and resources can alter the future shown by the
ghosts.

Fred » Scrooge's nephew consistently offers warmth, forgiveness and family connection
despite rejection.
 His happiness challenges Scrooge's assumption that wealth determines happiness.
» He is less wealthy than Scrooge, but the text does not establish that he lives in
poverty.

Belle » The former fiancée recognises that money has displaced their relationship.
» Her later family life reveals the happiness Scrooge has sacrificed.
» She exposes fear beneath greed and shows financial security becoming destructive
when it replaces love.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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MY RETRIEVAL PRACTICE
R A G Home  School Date R A G Home  School Date

Context and writer's purpose

» Malthus argued that population could outgrow resources.

o Christian fellowship and mortality support an inclusive social vision.

 Financial insecurity could bring severe hardship in Victorian Britain.
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MY RETRIEVAL PRACTICE

T03 I A Christmas CarOI I Characters R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development Context and writer's purpose

Fezziwig » The former employer uses authority to create joy and belonging. * Employers held considerable power over workers' daily lives.
» His party costs relatively little but matters greatly to workers.
» Remembering him prompts Scrooge to reflect on Bob: power can nurture others
instead of merely extracting work.

Mrs Cratchit » A protective mother whose anger at Scrooge challenges Bob's generous toast. » Respectable poor families could be stereotyped or dismissed in
» Her resourcefulness and family loyalty resist stereotypes of the undeserving poor. debates about relief.
» She changes little
» her consistent care exposes the hardship caused by an unkind employer.

Fan » The affectionate sister brings young Scrooge home from school. o Childhood vulnerability matters throughout Dickens's writing.
» Her kindness counters his isolation
» her death and her connection to Fred make the nephew’s rejection especially
painful.
* Memory reminds Scrooge of relationships he has neglected.
» Use the neglected-child passage to contrast her care, and Fred'’s inclusive outlook
as her son
» neither is spoken by Fan.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO3 | A Christmas Carol | Characters

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development
Charity Collectors o Their appeal makes poverty a shared moral concern rather than somebody else's
problem.

» Scrooge initially directs them towards punitive institutions
« his later donation turns refusal into action.
» The repeated encounter makes his transformation measurable.

Old Joe and the » They trade the dead man's stolen possessions with little pity.
Sellers » The scene shows the loveless legacy of the possible future Scrooge and strips
wealth of protective power.
» Other people's indifference mirrors his own earlier disregard for suffering.
» The selected evidence explains the isolation and values behind this scene
o it is not dialogue spoken by the sellers.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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MY RETRIEVAL PRACTICE
R A G Home  School Date R A G Home  School

Context and writer's purpose

* The 1834 Poor Law promoted deterrent workhouse relief.

e In unequal Victorian cities, wealth could enable distance from
deprivation.

Date
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MY RETRIEVAL PRACTICE

T03 I A Christmas CarOI I Themes R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

The writer's message Characters and events Evidence in context

Poverty and « Prosperity creates duties e Charity is refused « “Are there no prisons?” — Scrooge | Stave 1; echoed by Present in Stave 3.
Social « vulnerable people should not be « the Cratchits struggle He answers a charitable appeal by pointing to institutions, avoiding personal
Responsibility treated as disposable or blamed for » symbolic children expose neglect compassion.
every hardship. e Tim's future depends on change. » “decrease the surplus population” — Scrooge | Stave 1; echoed by Present
in Stave 3. Poor people become an anonymous excess rather than
individuals.

« "Mankind was my business" — Marley | Stave 1. Marley recognises that care
for others should have been his central duty.

» "I'll raise your salary” — Scrooge to Bob | Stave 5. Scrooge’s change
reaches the workplace.

Greed and Wealth * Money offers neither love nor moral « Belle sees love displaced « “solitary as an oyster” — Narrator | Stave 1. Scrooge is cut off from society
worth » Marley carries the consequences and emotionally closed.
« its value depends on the use made of « Fezziwig and the reformed Scrooge  » “I wear the chain | forged in life” — Marley | Stave 1. The ghost identifies his
it. use power generously. punishment as the result of his own choices.

« "You fear the world too much” — Belle | Stave 2. Belle identifies insecurity
beneath Scrooge’s pursuit of wealth.

Redemption and » Recognition and regret matter when » The ghosts educate him » "The happiness he gives, is quite as great as if it cost a fortune"” — Scrooge
Change they lead to sustained action. » he asks whether the future can on Fezziwig | Stave 2. Scrooge realises that an employer’s kindness creates
» Scrooge still has time to choose change value beyond its price.
differently. « gifts, family visits and better wages o "l will honour Christmas in my heart, and try to keep it all the year” —
follow. Scrooge | Stave 4. He promises lasting commitment rather than one day of
good feeling.

» "He became as good a friend, as good a master, and as good a man" —
Narrator on Scrooge | Stave 5. Transformation affects personal relationships,
work and moral identity.

Christmas and e Christmas embodies kindness, « Fred persists in invitations » "The happiness he gives, is quite as great as if it cost a fortune"” — Scrooge
Generosity forgiveness and community that should » Fezziwig brings people together on Fezziwig | Stave 2. Scrooge realises that an employer’s kindness creates
last throughout the year. e Tim blesses everyone value beyond its price.
» Scrooge makes a lasting promise. "l will honour Christmas in my heart, and try to keep it all the year" —
Scrooge | Stave 4. He promises lasting commitment rather than one day of
good feeling.

« “I'll raise your salary” — Scrooge to Bob | Stave 5. Scrooge's change
reaches the workplace.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO3 | A Christmas Carol | Themes

Recall the Key Ideas, Then Test Them against the Full Text

The writer's message

Characters and events

MY RETRIEVAL PRACTICE

R A G Home  School Date R A G Home  School Date

Evidence in context

Family and » Relationships create belonging across
Community differences in wealth.
« Material hardship still needs practical
relief.
Isolation and » Self-imposed separation damages
Loneliness life, while childhood neglect helps

explain Scrooge without excusing his
choices.

Kindness and
Compassion

» Small acts can create great happiness
» those with power should notice and
respond to others' needs.

Death and Regret « Life offers limited opportunities to
help.
» Fear of a wasted life can prompt

change before it is too late.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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« Fan offers rescue

« Belle's departure costs Scrooge a
family

« the Cratchits remain united

» Scrooge rejoins Fred.

« The lonely schoolboy becomes the
closed adult

» people show little grief for his
possible death

e reconnection reverses the pattern.

» Fezziwig values workers

» Fred forgives

« the Cratchits care for one another
e Scrooge supports Bob and Tim.

» Marley cannot undo his past
 the ghost shows Tim's loss and
Scrooge's grave

« a different future becomes
possible.

« “A solitary child, neglected by his friends” — Ghost of Christmas Past |
Stave 2. The lonely schoolboy helps explain adult Scrooge’s emotional
withdrawal.

« "fellow-passengers to the grave” — Fred | Stave 1. Fred presents people as
sharing one mortal journey.

 "happy, grateful, pleased with one another” — Narrator on the Cratchits |
Stave 3. The family's affection contrasts with Scrooge's wealth and isolation.
» "He became as good a friend, as good a master, and as good a man" —
Narrator on Scrooge | Stave 5. Transformation affects personal relationships,
work and moral identity.

 “solitary as an oyster” — Narrator | Stave 1. Scrooge is cut off from society
and emotionally closed.

« “You fear the world too much” — Belle | Stave 2. Belle identifies insecurity
beneath Scrooge's pursuit of wealth.

« “A solitary child, neglected by his friends” — Ghost of Christmas Past |
Stave 2. The lonely schoolboy helps explain adult Scrooge’s emotional
withdrawal.

« “Mankind was my business” — Marley | Stave 1. Marley recognises that care
for others should have been his central duty.

« "fellow-passengers to the grave" — Fred | Stave 1. Fred presents people as
sharing one mortal journey.

» "happy, grateful, pleased with one another” — Narrator on the Cratchits |
Stave 3. The family's affection contrasts with Scrooge's wealth and isolation.
» “decrease the surplus population” — Scrooge | Stave 1; echoed by Present
in Stave 3. Poor people become an anonymous excess rather than
individuals.

« "l wear the chain | forged in life” — Marley | Stave 1. The ghost identifies his
punishment as the result of his own choices.

« "If these shadows remain unaltered by the Future, the child will die" —
Ghost of Christmas Present | Stave 3 | Opening of the warning about Tim.
Present warns that Tim will not survive unless conditions change.

« "fellow-passengers to the grave" — Fred | Stave 1. Fred presents people as
sharing one mortal journey.
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TO3 | A Christmas Carol | Themes

Recall the Key Ideas, Then Test Them against the Full Text

The writer’'s message

Characters and events

MY RETRIEVAL PRACTICE
R A G Home  School Date R A G Home  School Date

Evidence in context

Childhood and
Education

The Supernatural,
Memory and
Choice

« Children need care and opportunity
« learning through experience can
restore an adult's empathy.

» The ghosts make invisible moral
consequences visible
« their lessons require human action.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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« Past revisits abandonment and
Fan's love

» Present exposes Ignorance and
Want

» concern for Tim personalises
suffering.

» A chain embodies guilt

* memories revive feeling

» Present challenges prejudice
 Future offers a warning rather than
fixed fate.

« “This boy is Ighorance. This girl is Want.” — Ghost of Christmas Present |
Stave 3. Society’s failures appear as vulnerable children.

« "If these shadows remain unaltered by the Future, the child will die” —
Ghost of Christmas Present | Stave 3 | Opening of the warning about Tim.
Present warns that Tim will not survive unless conditions change.

» "A solitary child, neglected by his friends" — Ghost of Christmas Past |
Stave 2. The lonely schoolboy helps explain adult Scrooge's emotional
withdrawal.

» "Are there no prisons?" — Scrooge | Stave 1; echoed by Present in Stave 3.
He answers a charitable appeal by pointing to institutions, avoiding personal
compassion.

« “| wear the chain | forged in life” — Marley | Stave 1. The ghost identifies his
punishment as the result of his own choices.

« “This boy is Ighorance. This girl is Want.” — Ghost of Christmas Present |
Stave 3. Society’s failures appear as vulnerable children.

o "l will honour Christmas in my heart, and try to keep it all the year” —
Scrooge | Stave 4. He promises lasting commitment rather than one day of
good feeling.



TO3 | A Christmas Carol | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1 | Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO02 | Language and structural methods

R A G Home  School Date

AO3 | Relevant context

“I'll raise your salary”
Scrooge to Bob | Stave 5
ACC24

“Are there no prisons?”
Scrooge | Stave 1; echoed by Present
in Stave 3

ACCO02

“decrease the surplus
population”

Scrooge | Stave 1; echoed by Present
in Stave 3

ACCO03

» Scrooge's change reaches the workplace.

» Higher pay and promised help address the family's
hardship, showing that kindness must alter the conditions
people live under.

» Scrooge and Bob: Reform reaches the workplace through
an explicit, continuing economic commitment.

» Tim and Social Duty: Practical support helps change the
family's conditions, completing the warning's conditional
logic.

» Generosity and Redemption: Higher pay tests whether
Christmas goodwill has become action rather than a passing
feeling.

» He answers a charitable appeal by pointing to institutions,
avoiding personal compassion.

» When the ghost repeats the question, his own logic
becomes a rebuke.

» Poverty and Responsibility: Scrooge redirects a personal
appeal towards punitive institutions instead of helping.

» Present as a Teacher: The ghost repeats his words,
making Scrooge confront the implications of his own
reasoning.

« Children and Exclusion: Relate the question to Ignorance
and Want: institutions have not removed human need.

e Poor people become an anonymous excess rather than
individuals.

e The ghost's repetition during the discussion of Tim
exposes the cruelty when applied to a child Scrooge now
cares about.

o Wealth and Dehumanisation: An economic label treats
poor people as excess rather than as individuals.

» Tim and Scrooge’s Change: The ghost's repetition makes
that logic unbearable when it concerns a child Scrooge now
knows.

» Power and Moral Judgement: Contrast the powerful man’s
judgement of the poor with the cold calculations around his
own imagined death.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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The definite future commitment contrasts
with earlier refusal. “Salary” makes moral
change practical, measurable and ongoing.
The modal verb "will" commits to future
action; the noun “salary” makes it material.

The rhetorical question makes a cruel
response sound obvious. “Prisons”
associates poverty with punishment rather
than help. The plural noun “prisons” exposes
his punitive understanding of poverty.

“Surplus” borrows the language of unwanted
quantities. The economic abstraction
suppresses people’s individual value and
suffering. The adjective “surplus” applies
the language of excess stock to people.

« Employers could materially
improve workers' lives.

« Dickens ends with personal reform
expressed through economic action
rather than suggesting affection
alone cures deprivation.

e The 1834 Poor Law promoted
deterrent workhouse relief.

e Prisons and workhouses were
different institutions

« Scrooge invokes both to dismiss a
humane appeal.

« Malthus argued that population
could outgrow resources.

» Scrooge voices a harsh use of
population arguments

« Dickens challenges the
indifference they can be used to
justify.

61



TO3 | A Christmas Carol | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1| Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO2 | Language and structural methods

R A G Home  School Date

AO3 | Relevant context

“The happiness he gives, is
quite as great as if it cost a
fortune”

Scrooge on Fezziwig | Stave 2
ACCO09

“I will honour Christmas in my
heart, and try to keep it all the
year"”

Scrooge | Stave 4

ACC12

“Mankind was my business"”
Marley | Stave 1
ACCO4

» Scrooge realises that an employer’s kindness creates value
beyond its price.

» His emotional response begins to change how he sees his
treatment of Bob.

» Fezziwig and Bob: Scrooge remembers humane
employment and begins to rethink his own treatment of his
clerk.

» Wealth and Generosity: The comparison measures value
through happiness rather than financial cost alone.

» Memory and Redemption: Past experience becomes a
moral lesson that can alter conduct in the present.

» He promises lasting commitment rather than one day of
good feeling.

» The ending tests the vow through generosity, relationships
and changed employment practices.

o Christmas and Lasting Change: The vow extends
generosity from a holiday into ordinary conduct throughout
the year.

* Memory and the Ghosts: At the grave, Scrooge commits to
retaining lessons drawn from past, present and future.

o Family and Employment: Test the promise against his
visits, friendship and changed treatment of Bob; words need
actions.

» Marley recognises that care for others should have been
his central duty.

e The warning redefines success and gives Scrooge a moral
lesson he can still act upon.

» Wealth and Duty: Marley redefines commercial success as
an obligation to the wider community.

» Scrooge and Employers: Compare Fezziwig's treatment of
workers and Scrooge's later practical help for Bob.

* Redemption and the Supernatural: The ghost's warning
gives Scrooge time to change what Marley can now only
regret.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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"Happiness” replaces profit as a measure of
success. Comparison with a “fortune”
exposes the limits of financial calculation.
The abstract noun “happiness” contrasts
with the financial noun “fortune”.

“Honour"” suggests duty and respect. “All the
year" extends the seasonal message into
everyday conduct; “try” recognises
continuing effort. The verbs "honour” and
“try" express commitment and continuing
effort.

"Business” shifts from financial occupation
to ethical responsibility. “Mankind" expands
the obligation beyond a partner, household
or paying customer. The nouns “Mankind”
and “business” redefine the scope of
responsibility.

» Employers held considerable
power over workers' daily lives.

e Fezziwig models humane
leadership without suggesting that
material conditions and fair
treatment do not matter.

« Victorian Christmas became
associated with family and
charitable goodwill.

» Dickens asks readers to carry
these values beyond the holiday
rather than treating charity as an
annual display.

« Industrial prosperity coexisted with
severe deprivation.

» Dickens challenges a narrow view

of commercial success that ignores

the community sustaining it.



TO3 | A Christmas Carol | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1 | Meaning and use in an argument

MY RETRIEVAL PRACTICE
R A G Home

AO02 | Language and structural methods

School Date

R A G Home  School Date

AO3 | Relevant context

“l wear the chain | forged in
life"”

Marley | Stave 1

ACCO05

"“A solitary child, neglected by
his friends"”

Ghost of Christmas Past | Stave 2
ACC16

“This boy is Ignorance. This
girl is Want.”

Ghost of Christmas Present | Stave 3
ACCO06

» The ghost identifies his punishment as the result of his own
choices.

e The visible chain turns a repeated pattern of selfish
conduct into a burden he cannot escape.

» Choice and Consequences: Marley identifies his own
repeated actions as the cause of his confinement.

» Wealth and Isolation: Business objects become restraints,
making accumulation a source of imprisonment.

» Death and Scrooge’s Future: The ghost offers a possible
fate to avoid; compare the later vision of an unloved death.

» The lonely schoolboy helps explain adult Scrooge's
emotional withdrawal.

» Remembering him restores tears and sympathy for another
child, the carol singer he rejected.

» Scrooge and Isolation: The abandoned schoolboy helps
explain emotional withdrawal in the adult.

» Fan and Family: Contrast neglect at school with his sister's
loving intervention and his later rejection of her son Fred.

e Children and Education: Compare Tim and the allegorical
children: the story repeatedly asks who provides care.

» Society's failures appear as vulnerable children.

» Their condition challenges complacency and makes
educational deprivation and material hardship urgent human
concerns.

» Poverty and Education: Named children embody material
deprivation and neglected learning.

» Present and Scrooge: The ghost forces Scrooge to see
people excluded by his earlier institutional answers.

» Childhood Across the Novella: Compare the neglected
young Scrooge with vulnerable Tim: different lives reveal
failures of care.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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"Forged"” suggests active, gradual
construction, stressing agency. Cash-boxes
and ledgers in the chain connect
confinement with his former priorities. The
past-tense verb "“forged” stresses the
speaker's own actions.

“Neglected” implies a failure of care rather
than a child’'s moral fault. “Solitary” links
early suffering to the adult description in
ACCO1. The adjective “solitary” and
participle “neglected” foreground loneliness
and failed care.

Capitalised names make the children
allegorical figures. "Want"” means lacking
necessities; the direct parallel sentences
force recognition. The abstract nouns
“Ignorance” and “Want" become the
children’s names.

« Christian ideas of judgement and
an afterlife give the warning moral
force.

e The Gothic spectacle entertains
while making neglected social duties
frighteningly concrete.

¢ Childhood vulnerability matters
throughout Dickens's writing.

» The story invites empathy for how
character develops while continuing
to hold adults accountable for their
choices.

« Many Victorian children lacked
adequate education and living
conditions.

« The warning about Ignorance links
individual neglect with danger to the
wider social future.
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TO3 | A Christmas Carol | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1| Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO2 | Language and structural methods

Home  School Date

AO3 | Relevant context

"“If these shadows remain
unaltered by the Future, the
child will die”

Ghost of Christmas Present | Stave 3 |
Opening of the warning about Tim
ACCO7

“fellow-passengers to the
grave”

Fred | Stave 1

ACC19

"“You fear the world too
much"”

Belle | Stave 2

ACC10

» Present warns that Tim will not survive unless conditions
change.

» This conditional prediction gives Scrooge responsibility
and hope: the future is affected by choices made now.

» Tim and Social Conditions: The warning links the child’s
future with whether his circumstances change.

» Scrooge and Responsibility: A conditional future gives him
both hope and a reason to act, rather than a fixed fate to
observe.

» Family and the Ghosts: The threatened loss prepares for
the Cratchits’ grief and the final spirit's lesson about
consequences.

» Fred presents people as sharing one mortal journey.

« Differences in status do not remove their common
humanity or the need for kindness along the way.

» Fred and Community: Shared mortality makes kindness
appropriate across differences of wealth and status.

» Scrooge and Isolation: Fred offers an inclusive alternative
to his uncle's separation from other people.

» Death and Responsibility: The common destination makes
neglecting companionship and compassion a wasted
opportunity.

« Belle identifies insecurity beneath Scrooge's pursuit of
wealth.

« Fear of poverty explains his priorities but does not justify
sacrificing their relationship to money.

« Belle and Relationships: Fear helps explain why Scrooge
sacrifices affection to financial security.

» Childhood and Isolation: Connect his insecurity with early
neglect without treating childhood suffering as an excuse for
cruelty.

» Greed and Change: The phrase exposes vulnerability
beneath apparent strength; lasting reform requires different
priorities.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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“If" prevents certainty; “unaltered” makes
change the crucial issue. “Shadows" frames
the vision as a projection of present
circumstances. The subordinating
conjunction "If" makes the warning
conditional; the adjective “unaltered” makes
change central.

The compound image makes strangers
companions. The shared destination
undermines pretensions that wealth creates
a separate kind of human being. The
compound noun “fellow-passengers” makes
humanity a shared journey.

"Fear” shifts attention from apparent
strength to anxiety. “Too much” identifies an
excess that has distorted his judgement. The
verb “fear” identifies emotional insecurity
beneath financial ambition.

e Poor households faced illness with
limited resources and no universal
health service.

e The novella humanises deprivation
through a family rather than an
abstract economic claim.

e Christian fellowship and mortality
support an inclusive social vision.

» Fred's generosity provides a living
alternative to Scrooge's early
isolation.

« Financial insecurity could bring
severe hardship in Victorian Britain.
» Dickens acknowledges the
pressure while challenging the belief
that accumulation alone can make
life safe or happy.



TO3 | A Christmas Carol | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1 | Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO02 | Language and structural methods

R A G Home  School Date

AO3 | Relevant context

“solitary as an oyster”
Narrator | Stave 1
ACCO1

"He became as good a friend,
as good a master, and as good
a man”

Narrator on Scrooge | Stave 5

ACC14

"happy, grateful, pleased with
one another”

Narrator on the Cratchits | Stave 3
ACC21

e Scrooge is cut off from society and emotionally closed.

» An oyster’s hidden pearl also permits a hopeful reading:
value may exist beneath a resistant exterior.

« Isolation and Wealth: The shell suggests Scrooge’s
self-protection and separation despite his material security.
» Childhood and Change: Compare the solitary adult with
the neglected schoolboy; the later opening towards others
makes change possible.

» Family and Consequences: Contrast Fred's invitation with
the isolation surrounding Scrooge’s imagined death and the
sellers’ lack of affection.

» Transformation affects personal relationships, work and
moral identity.

» The repeated structure reverses the opening's account of
an isolated, grasping businessman.

* Redemption and Structure: The three-part ending
reverses the opening picture of an isolated, grasping man.
» Friendship and Family: Judge change through
relationships with Fred and the Cratchits, not only private
happiness.

» Work and Responsibility: “Master” makes ethical reform
relevant to the power Scrooge holds over Bob's livelihood.

» The family's affection contrasts with Scrooge’'s wealth and
isolation.

 Their happiness reveals dignity, but Tim's vulnerability
prevents it from proving that poverty does no harm.

e The Cratchits and Family: Mutual affection gives Bob, Mrs
Cratchit and their children dignity beyond their income.

» Wealth and Happiness: Contrast their relationships with
Scrooge’s lonely prosperity; money does not buy fellowship.
» Poverty and Compassion: Their happiness does not
cancel Tim's danger: affection and adequate material
support are both needed.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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"Solitary” stresses separation; the simile
gives it a hard protective shell. Potential for
change is an interpretation supported by the
later transformation. The adjective “solitary”
is developed through the simile "as an
oyster”.

The repeated "good"” and three-part list
make change comprehensive. “Master”
includes responsibility towards an employee,
not just social popularity. The repeated
adjective "good"” links friendship,
employment and moral conduct.

The cumulative positive adjectives
emphasise mutual feeling. "One another”
makes their happiness relational rather than
a possession bought by an individual.

« In unequal Victorian cities, wealth
could enable distance from
deprivation.

« Dickens connects private isolation
with failure to recognise a wider
human community.

» Victorian employers exercised
power over pay and conditions.
» The ending offers a humane
employer as an example of how
commercial authority can serve
others.

» Respectable poor families could be
stereotyped or dismissed in debates
about relief.

» Dickens stresses their humanity
while also exposing inadequate
material conditions.
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MY RETRIEVAL PRACTICE

TO04 | An Inspector Calls | The whole text g

A Visual Map: Characters, Themes, Methods, Context and Plot

. )
CHARACTERS

Arthur Birling - Sybil Birling - Sheila Birling - Eric
Birling - Gerald Croft - Inspector Goole - Eva Smith /
Daisy Renton - Edna

e \
WRITER'S CHOICES

Setting, voice and structure shape meaning. Lighting,
dramatic irony and a returning inquiry challenge the
family’s confidence.

An Inspector Calls

PLOT | Follow the changes

Act1 Act 2

Engagement celebration; Birling's speech; Inspector
arrives; two dismissals revealed.

Gerald's affair; Sheila's insight; Mrs Birling's charity
refusal and judgement.

SELF-TEST Cover a branch. Rebuild the map from memory, then explain one connection between two branches.
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Home  School Date R A G Home  School Date

THEMES

Social Responsibility - Class and Inequality - Gender
and Exploitation - Generations and Change -
Authority and Dramatic Irony - Prejudice and
Hypocrisy - Guilt, Denial and Learning - Power and
Vulnerability - Conflict and Consequences -
Reputation and Moral Judgement

CONTEXT

J. B. Priestley | Set in 1912; first performed in 1945 | A
three-act drama in the Birlings' dining room in
industrial Brumley. A 1945 audience judges a 1912
household after two world wars; social responsibility
challenges self-interest.

Act3

Eric's conduct; Inspector’'s warning; doubts; denial; a real
death and new inquiry announced.



MY RETRIEVAL PRACTICE

T04 | An Inspector Ca"s | Characters R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development Key quotations and speaker

Arthur Birling » A prosperous manufacturer concerned with profit, status and reputation. « "unsinkable, absolutely unsinkable"” (Arthur Birling)
» He dismisses Eva after a wage dispute and resists responsibility. « “look after himself"” (Arthur Birling)
» Dramatic irony undermines his confident authority « “can't accept any responsibility” (Arthur Birling)

« after the inquiry he seeks escape from scandal, showing how privilege can resist
moral learning.

Sybil Birling « A socially superior wife and charity committee member. « “girls of that class" (Sybil Birling)
» She refuses help to the pregnant Eva and treats class prejudice as respectable « “prejudiced me against her case” (Sybil Birling)
judgement. « "I consider | did my duty” / “you have no power to make me change
» Her condemnation of the father exposes her blindness to Eric's involvement my mind" (Sybil Birling)
o relief at possible escape replaces remorse. » "l accept no blame for it at all” (Sybil Birling)

Sheila Birling « Initially shares the family’s consumer privilege and has Eva dismissed through » "But these girls aren't cheap labour — they're people” (Sheila)
jealousy. * "I'll never, never do it again to anybody” (Sheila)
» She admits harm, recognises workers' humanity and challenges her parents’ denial. « "It frightens me the way you talk” (Sheila)

» Her development offers hope that people can learn, while admission does not erase
the damage she caused.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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MY RETRIEVAL PRACTICE

T04 I An Inspector Ca"s I Characters R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development Key quotations and speaker
Eric Birling « Initially uneasy and immature « “that state when a chap easily turns nasty — and | threatened to make
« his drinking, threatening sexual conduct and stolen money harm Eva. a row" (Eric)
» He later accepts responsibility despite doubts about the Inspector. » "You're not the kind of father a chap could go to when he's in
 His conflict with his parents exposes a failing household trouble"” (Eric Birling)
« remorse distinguishes him from denial without making him innocent.  “The fact remains that | did what | did" (Eric Birling)
Gerald Croft » Sheila's wealthy fiancé gives Daisy temporary protection but holds greater » “She looked young and fresh and charming" (Gerald)

economic and sexual power. “| hate those hard-eyed dough-faced women" (Gerald Croft)

» His account mixes kindness with attraction and dependence. “Everything'’s all right now, Sheila. What about this ring?" (Gerald Croft)
» He investigates Goole's identity and hopes to restore the engagement "l became at once the most important person in her life" (Gerald Croft)
« his response complicates a simple young-versus-old division. » "She was young and pretty and warm-hearted — and intensely

grateful” (Gerald Croft)

Inspector Goole » Controls the sequence of questioning, photograph and revelations, disrupting the » "pink and intimate" / “brighter and harder” (Stage directions)
family's authority. » "Public men, Mr Birling, have responsibilities as well as privileges”
« His final speech connects individual decisions with society-wide duties. (Inspector)
» He can be read as Priestley’'s moral spokesman or a morality-play figure * "We are members of one body" (Inspector)
« the text leaves his exact identity unresolved. « "if men will not learn that lesson, then they will be taught it in fire and

blood and anguish” (Inspector)

» "There are millions and millions and millions of Eva Smiths and John
Smiths" (Inspector Goole)

* "We are responsible for each other” (Inspector Goole)

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO04 | An Inspector Calls | Characters

Recall the Key Ideas, Then Test Them against the Full Text

Character Purpose and development
Eva Smith / Daisy » Represents vulnerable working-class people, especially young women, whose lives
Renton are often unseen by the powerful.

» The Birlings and Gerald exploit her economically, emotionally or sexually.

* Repeated emphasis on her attractiveness exposes how others judge and use her.
 She refuses Eric's stolen money and does not want a marriage without love: these
choices preserve a measure of agency.

» Priestley makes an absent character central to the audience’s sympathy and
demand for social responsibility.

Edna » The maid'’s practical service supports the family’s comfortable celebration.
 Her limited voice reminds the audience of workers present within privileged
domestic life.
» She admits the Inspector, enabling a challenge to the household's closed view of
society
» she is not part of the inquiry’s chain of admissions.
» The lighting and social-duty evidence illuminate her position in the household
« they are not lines spoken by Edna.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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My
R

RETRIEVAL PRACTICE
A G Home  School Date R A G Home  School Date

Key quotations and speaker

» "But these girls aren't cheap labour — they're people” (Sheila)
“She looked young and fresh and charming” (Gerald)
"girls of that class” (Sybil Birling)

“pink and intimate" / “brighter and harder"” (Stage directions)

"But these girls aren't cheap labour — they're people” (Sheila)
“Public men, Mr Birling, have responsibilities as well as privileges”
(Inspector)
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T04 I An Inspector Ca"s I Themes R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

The writer's message Characters and events Evidence in context

Social « Separate actions have connected e The Inspector links the dismissals, « “look after himself” — Arthur Birling | Act 1. Birling teaches that a man'’s
Responsibility consequences relationships and charity refusal primary duty is private self-interest.
« duty extends beyond oneself and « the final speech challenges Birling’s e« “Public men, Mr Birling, have responsibilities as well as privileges” —
one's household. individualism. Inspector | Act 2. He challenges Birling's attempt to use public status as
protection.

» "We are members of one body" — Inspector | Act 3. The final speech makes
society interdependent: harm to one person concerns others.

Class and » Status does not establish moral worth « Birling suppresses wage demands, « "look after himself” — Arthur Birling | Act 1. Birling teaches that a man's
Inequality « economic and social power can Sheila uses consumer influence and primary duty is private self-interest.
silence or exclude others. Sybil controls access to charitable « “But these girls aren't cheap labour — they’re people” — Sheila | Act 1. She
aid. challenges her father’s reduction of workers to costs and insists on their
humanity.

« “girls of that class” — Sybil Birling | Act 2. She categorises Eva instead of
considering an individual's circumstances.

Gender and « Women's vulnerability is shaped by  Daisy depends on Gerald's support » “But these girls aren't cheap labour — they're people” — Sheila | Act 1. She
Exploitation unequal work, sexual and financial » Eric abuses his position challenges her father’s reduction of workers to costs and insists on their
relationships. e pregnancy increases Eva's need humanity.
and exposure to judgement. » "She looked young and fresh and charming” — Gerald | Act 2. Gerald's

account values Daisy's appearance.

» "that state when a chap easily turns nasty — and | threatened to make a row”
— Eric | Act 3. His mild description understates threatening behaviour
towards Eva.

Generations and » Learning depends on confronting  Sheila and Eric retain remorse « "unsinkable, absolutely unsinkable” — Arthur Birling | Act 1. His confident
Change harm, not simply on age or avoiding « their parents seek reassurance prediction about the Titanic is historically false.
punishment. e Gerald's wish to resume the « “I'll never, never do it again to anybody” — Sheila | Act 1. Her repeated vow
engagement complicates an after admitting the Milwards incident expresses a desire not to repeat the
age-based division. harm.

« "It frightens me the way you talk” — Sheila | Act 3. She fears her parents’
return to old attitudes after doubts arise about the inquiry.

« "if men will not learn that lesson, then they will be taught it in fire and blood
and anguish” — Inspector | Act 3. The warning presents suffering as the
consequence of refusing to learn responsibility.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO04 | An Inspector Calls | Themes

Recall the Key Ideas, Then Test Them against the Full Text

The writer's message

Characters and events

MY RETRIEVAL PRACTICE

R A G Home  School Date R A G Home  School Date

Evidence in context

Authority and
Dramatic Irony

Prejudice and
Hypocrisy

Guilt, Denial and
Learning

Power and
Vulnerability

» Confident status can be unreliable
« moral authority rests on recognising
consequences.

¢ Respectable roles can conceal cruelty
when those in power judge others
without self-examination.

» Uncertainty about an investigation
does not cancel responsibility for
acknowledged behaviour.

» Ordinary decisions by employers,
customers and sexual partners can
damage lives beyond their own circle.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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« The Titanic claim discredits Birling
e the Inspector controls evidence
and warns of suffering the audience
can recognise historically.

« A charity becomes a barrier to help
« social respectability is treated as an
answer to moral accusations.

» Confessions expose harm

» a possible hoax lets some retreat
« Sheila and Eric maintain their
ethical response.

« Eva loses work twice, becomes
dependent on temporary support and
is denied charity when most
vulnerable.

« “pink and intimate" / “brighter and harder” — Stage directions | Act 1|
Paired excerpts. The Inspector's arrival changes a flattering domestic
atmosphere into an exposing one.

« “unsinkable, absolutely unsinkable” — Arthur Birling | Act 1. His confident
prediction about the Titanic is historically false.

» "Public men, Mr Birling, have responsibilities as well as privileges" —
Inspector | Act 2. He challenges Birling’s attempt to use public status as
protection.

« “girls of that class” — Sybil Birling | Act 2. She categorises Eva instead of
considering an individual's circumstances.

« “respectable citizens” — Gerald | Act 1. Gerald distinguishes social
respectability from criminality as he challenges the Inspector’s treatment of
the household.

« “can't accept any responsibility” — Arthur Birling | Act 1. After explaining
Eva's dismissal, he refuses responsibility for the consequences.

« “can't accept any responsibility” — Arthur Birling | Act 1. After explaining
Eva's dismissal, he refuses responsibility for the consequences.

« “Ill never, never do it again to anybody” — Sheila | Act 1. Her repeated vow
after admitting the Milwards incident expresses a desire not to repeat the
harm.

« "It frightens me the way you talk” — Sheila | Act 3. She fears her parents’
return to old attitudes after doubts arise about the inquiry.

» “She looked young and fresh and charming” — Gerald | Act 2. Gerald's
account values Daisy's appearance.

» "Public men, Mr Birling, have responsibilities as well as privileges" —
Inspector | Act 2. He challenges Birling's attempt to use public status as
protection.

« “that state when a chap easily turns nasty — and | threatened to make a row
— Eric | Act 3. His mild description understates threatening behaviour
towards Eva.

» “But these girls aren't cheap labour — they're people” — Sheila | Act 1. She
challenges her father's reduction of workers to costs and insists on their
humanity.

"
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T04 I An Inspector Ca"s I Themes R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

The writer's message Characters and events Evidence in context

Conflict and « Ignoring interdependence risks e The Inspector’s final warning « “We are members of one body” — Inspector | Act 3. The final speech makes
Consequences suffering on a collective scale as well connects the individual case to a society interdependent: harm to one person concerns others.
as within one family. society repeatedly failing to learn. « "if men will not learn that lesson, then they will be taught it in fire and blood
and anguish” — Inspector | Act 3. The warning presents suffering as the

consequence of refusing to learn responsibility.

 "a police inspector is on his way here"” — Arthur Birling reporting the
telephone call | Act 3. The final call announces a death and a further
investigation just as the family thinks it has escaped.

Reputation and » Avoiding exposure is different from « Birling fears scandal « “pink and intimate” / “brighter and harder” — Stage directions | Act 1|
Moral Judgement repairing harm or changing one's » Gerald hopes to restore the Paired excerpts. The Inspector’s arrival changes a flattering domestic
values. engagement atmosphere into an exposing one.
« the final phone call overturns their « “respectable citizens” — Gerald | Act 1. Gerald distinguishes social
apparent relief. respectability from criminality as he challenges the Inspector’s treatment of

the household.

» "a police inspector is on his way here” — Arthur Birling reporting the
telephone call | Act 3. The final call announces a death and a further
investigation just as the family thinks it has escaped.

» “She looked young and fresh and charming” — Gerald | Act 2. Gerald's
account values Daisy's appearance.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO04 | An Inspector Calls | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1 | Meaning and use in an argument

MY RETRIEVAL PRACTICE
R A G Home  School Date

AO02 | Language and structural methods

R A G Home  School Date

AO3 | Relevant context

“unsinkable, absolutely
unsinkable”

Arthur Birling | Act 1

1C02

“look after himself”
Arthur Birling | Act 1
1C03

“can’t accept any
responsibility”
Arthur Birling | Act 1
IC04

« His confident prediction about the Titanic is historically
false.

» Dramatic irony encourages the audience to question his
judgement on society as well as shipping.

« Birling and Authority: A confidently false prediction
weakens his claim to instruct the younger characters.

» Generations and Change: Sheila and Eric must learn to
question inherited authority instead of assuming status
guarantees insight.

» Power and Consequences: The historical gap also
unsettles Birling's confidence about social progress and
security.

« Birling teaches that a man's primary duty is private
self-interest.

» The Inspector’s arrival interrupts this outlook and the
inquiry reveals harms hidden by it.

« Birling and the Inspector: Private self-interest conflicts
with the Inspector’s picture of a mutually dependent society.
 Class and Power: Use the inquiry to show how an
employer's apparently private decision harms Eva.

» Family and Hypocrisy: Advice delivered to Eric and Gerald
is tested by the damage their conduct and the household’s
secrecy reveal.

« After explaining Eva's dismissal, he refuses responsibility
for the consequences.

» The inquiry tests his attempt to separate a business
decision from another person’s life.

« Birling and Responsibility: He treats the consequences of
Eva's dismissal as something he can refuse to own.

» Generations and Learning: Contrast this refusal with
Sheila’s admission and continued remorse after the Inspector
leaves.

» Reputation and Power: Commercial or legal defensibility
does not settle the Inspector’s wider moral judgement.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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Repetition and the absolute adverb intensify
certainty, making the error more damaging.
His assurance performs authority instead of
demonstrating reliable insight.

The reflexive pronoun narrows concern to
the individual. Contrast the Inspector's
collective bodily metaphor in IC14.

The negative presents responsibility as
something he can decline. His refusal
contrasts with admissions and continuing
remorse elsewhere in the family. The modal
verb “can’t” and determiner “any"” make his
refusal categorical.

e The Titanic sank in April 1912.

« An audience watching from 1945
or later knows events that Birling
does not, including the wars his
confidence fails to foresee.

« Birling voices an individualistic
form of capitalist thinking.
 Priestley’s concern with collective
welfare challenges the idea that
private success is a sufficient social
ethic.

« Workers seeking better wages
faced employers with greater power
over employment.

e The play asks what moral duties
remain even when an action appears
commercially defensible.
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TO04 | An Inspector Calls | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1| Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO2 | Language and structural methods

R A G Home  School Date

AO3 | Relevant context

"a police inspector is on his
way here"

Arthur Birling reporting the telephone
call | Act 3

IC18

"“girls of that class”
Sybil Birling | Act 2
1C09

“prejudiced me against her
case"

Sybil Birling | Act 2

IC19

e The final call announces a death and a further investigation
just as the family thinks it has escaped.

e The ending renews the moral test instead of confirming a
comfortable return to normal.

» Responsibility and Consequences: Avoided accountability
returns; relief about the inquiry does not undo the admitted
actions.

o Family and Generations: The renewed test exposes the
significance of Sheila and Eric retaining remorse while others
relax.

« Inspector and Dramatic Form: The ending preserves
uncertainty about Goole while making the social warning
difficult to dismiss.

» She categorises Eva instead of considering an individual's
circumstances.

» Her charity role becomes a means of exclusion, exposing
the gap between respectable reputation and compassion.

» Sybil and Prejudice: A dismissive social category replaces
consideration of Eva's individual need.

» Gender and Inequality: An affluent woman can enforce
class prejudice against a vulnerable woman; shared gender
does not erase hierarchy.

» Charity and Hypocrisy: Contrast her public charitable role
with exclusion, and Sheila’s growing recognition of workers'
humanity.

» She admits that Eva's use of the Birling name biased her
judgement.

» Character and responsibility: She admits that Eva's use of
the Birling name biased her judgement.

» Power and relationships: Compare the speaker’s response
with another character’s words or actions.

» Change and the audience: Consider whether the character
learns, refuses to change or tries to restore the earlier order.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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The ordinary professional title makes
consequences concrete. The announcement
interrupts closure; the repeated pattern of
arrival and inquiry creates a cyclical
structure. The noun phrase "“a police
inspector” repeats the earlier arrival and
reopens the inquiry.

The distancing demonstrative and social
category suppress individuality. The plural
generalises prejudice from one applicant to a
whole group. The demonstrative determiner
“that” creates social distance.

The verb “prejudiced” exposes a decision
shaped before the individual need is fairly
considered.

« Priestley used plays to experiment
with time and consequences.

» Here a conventional resolution is
disrupted, asking an audience
concerned with post-war renewal
whether society will learn or repeat
the same mistakes.

» Before comprehensive welfare
provision, charitable judgements
could determine access to help.

« |deas about deserving and
undeserving poverty could reinforce
class boundaries.

e The play's 1912 setting is judged
by an audience after two world
wars.

o Connect this moment to Priestley’s
challenge to social inequality and
responsibility, rather than adding
context without explaining the link.
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T04 | An Inspector Calls | Key quotations St

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

School Date R A G Home  School Date

Quotation and speaker

AO1 | Meaning and use in an argument

AO02 | Language and structural methods

AO3 | Relevant context

“1 consider I did my duty” /
"you have no power to make
me change my mind"”

Sybil Birling | Act 2

IC20

"l accept no blame for it at all”
Sybil Birling | Act 2
IC21

“But these girls aren’t cheap
labour - they're people”
Sheila | Act 1

IC05

“I'll never, never do it again to
anybody"”

Sheila | Act 1

IC06

» She defends refusing help as proper conduct and refuses
to reconsider.

« Character and responsibility: She defends refusing help
as proper conduct and refuses to reconsider.

» Power and relationships: Compare the speaker’s response
with another character’s words or actions.

» Change and the audience: Consider whether the character
learns, refuses to change or tries to restore the earlier order.

« She refuses responsibility for rejecting Eva.

o Character and responsibility: She refuses responsibility
for rejecting Eva.

» Power and relationships: Compare the speaker’s response
with another character’s words or actions.

» Change and the audience: Consider whether the character
learns, refuses to change or tries to restore the earlier order.

» She challenges her father's reduction of workers to costs
and insists on their humanity.

» This emerging recognition contrasts with her earlier use of
consumer power against Eva.

« Sheila and Change: Her objection begins to challenge the
outlook of the father whose privilege she previously used.

» Eva and Class: Economic language reduces people to
costs; explain that Sheila is rejecting this view.

» Gender and Power: Compare her concern for workers with
her earlier jealousy and consumer power at Milwards.

» Her repeated vow after admitting the Milwards incident
expresses a desire not to repeat the harm.

« Later criticism of her parents tests whether remorse
becomes a lasting moral position.

« Sheila and Guilt: Repetition expresses a commitment not to
repeat her treatment of Eva.

» Generations and Hypocrisy: Her continuing concern
contrasts with her parents’ later relief at avoiding exposure.
» Power and Change: Judge the promise against her
subsequent conduct: regret should alter how privilege is
used.

Methods explained: language devices p. 15; drama and poetry terms p. 35.

WYVERN COLLEGE / GCSE ENGLISH / DEPARTMENT REVIEW EDITION

The noun “duty” is ironic beside the harm
caused by her charitable authority; direct
address attempts to deny the Inspector’s
authority.

The absolute negation “no" and “at all” make
the denial emphatic.

The economic phrase treats people as a
purchasable input. Sheila challenges the
label rather than endorsing it, so attribution
and surrounding meaning matter. The noun
“labour" is challenged by the noun “people":
the contrast restores humanity.

Repetition intensifies commitment and
emotional urgency. Compare the assurance
with conduct after the Inspector leaves
rather than assuming words alone prove
change. The repeated adverb “never”
makes her promise emphatic.

e The play’s 1912 setting is judged
by an audience after two world
wars.

« Connect this moment to Priestley’s
challenge to social inequality and
responsibility, rather than adding
context without explaining the link.

* The play’s 1912 setting is judged
by an audience after two world
wars.

» Connect this moment to Priestley's
challenge to social inequality and
responsibility, rather than adding
context without explaining the link.

« Industrial class relations gave
employers and prosperous
customers influence over workers'
livelihoods.

» Priestley connects everyday
privilege with ethical responsibility.

« Changing attitudes are central to a
play first performed after the
Second World War.

» Sheila offers the possibility of a
more responsible future generation.
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Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1| Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO2 | Language and structural methods

Home  School Date

AO3 | Relevant context

"It frightens me the way you
talk”

Sheila | Act 3

IC17

“that state when a chap easily
turns nasty - and | threatened
to make a row"”

Eric | Act 3

IcN

“You're not the kind of father
a chap could go to when he's
in trouble”

Eric Birling | Act 3

IC22

» She fears her parents’ return to old attitudes after doubts
arise about the inquiry.

e Her response values moral learning more than relief from
exposure.

« Sheila and Moral Learning: Her fear concerns the family's
unchanged attitudes, even when their exposure seems less
likely.

» Parents and Generations: The dispute makes
disagreement about responsibility more important than a
simple difference in age.

» Gerald and Reputation: His wish to restore normality tests
whether discovering a possible hoax excuses acknowledged
harm.

» His mild description understates threatening behaviour
towards Eva.

* The scene exposes sexual harm and unequal power

« his later remorse cannot erase what he admits.

« Eric and Responsibility: His mild phrasing understates the
threatening conduct he describes; later remorse does not
erase harm.

» Eva and Gender: The encounter exposes the imbalance of
power between a wealthy young man and a vulnerable
woman.

» Gerald as a Contrast: Compare different forms of
dependence and male power without pretending their
conduct is identical.

» Eric explains the lack of trust in his relationship with his
father.

» Character and responsibility: Eric explains the lack of trust
in his relationship with his father.

» Power and relationships: Compare the speaker’s response
with another character’s words or actions.

» Change and the audience: Consider whether the character
learns, refuses to change or tries to restore the earlier order.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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The verb directs fear towards denial itself.
The personal reaction makes the
disagreement within the family immediate
and emotionally consequential. The verb
“frightens” directs fear towards the family’'s
denial.

The euphemistic phrase softens aggression.

Eric’'s way of narrating the event deserves
scrutiny even while his acceptance of
responsibility distinguishes him from his
parents. The adjective "nasty” and vague
noun “state” euphemistically soften the
account of aggression.

Direct address confronts Birling; the noun
“trouble” points to the support Eric felt
unable to seek.

e The generational conflict raises

hope for social change, but Gerald's
response prevents a simple rule that

all younger characters are equally
receptive.

e Patriarchal power and a working
woman's financial vulnerability
shape the encounter.

e The play confronts the cost of
male privilege behind respectable
family appearances.

e The play's 1912 setting is judged
by an audience after two world
wars.

o Connect this moment to Priestley’s

challenge to social inequality and
responsibility, rather than adding
context without explaining the link.



TO04 | An Inspector Calls | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1 | Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO02 | Language and structural methods

R A G Home  School Date

AO3 | Relevant context

“The fact remains that | did
what | did”

Eric Birling | Act 3

IC23

“She looked young and fresh
and charming”

Gerald | Act 2

IC07

“respectable citizens"”
Gerald | Act 1
IC13

» He accepts that doubts about the Inspector do not undo his
conduct.

» Character and responsibility: He accepts that doubts
about the Inspector do not undo his conduct.

» Power and relationships: Compare the speaker’s response
with another character’s words or actions.

e Change and the audience: Consider whether the character
learns, refuses to change or tries to restore the earlier order.

» Gerald's account values Daisy's appearance.

« His support offers temporary security but leaves her
dependent on a man with greater resources and freedom to
end the relationship.

» Gerald and Gender: His description foregrounds Daisy's
youth and attractiveness when explaining the relationship.

» Eva and Vulnerability: Temporary protection still leaves
her dependent on someone with greater resources and
freedom.

 Reputation and Relationships: Contrast the account of
rescue with Sheila's reassessment of Gerald; mixed motives
require examination.

» Gerald distinguishes social respectability from criminality
as he challenges the Inspector’s treatment of the household.
e The Inspector’s ethical challenge is broader than whether
police can prove a case.

 Gerald and Reputation: A socially approved label is used to
resist the Inspector’s treatment of the household.

» The Parents and Hypocrisy: Respectability does not
guarantee compassion or honest acceptance of
consequences.

« Inspector and Justice: His moral inquiry asks more than
whether police can establish a criminal offence.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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Repetition of "I did” foregrounds personal
responsibility rather than a convenient
excuse.

The adjectives foreground youth and
attraction. Their positive surface does not
remove the inequality underlying the
relationship.

The label claims moral security through
public standing. The plural aligns the
household in a shared defence before the
full inquiry has exposed their individual
conduct. The adjective “respectable” makes
social status sound like moral proof.

e The play’s 1912 setting is judged
by an audience after two world
wars.

« Connect this moment to Priestley’s
challenge to social inequality and
responsibility, rather than adding
context without explaining the link.

« Women's limited opportunities and
class differences could create
dependence on male protection.

o Priestley allows mixed motives
without making rescue and
exploitation mutually exclusive.

« Class status could shelter powerful
people from scrutiny.

» Priestley separates legality,
reputation and morality rather than
treating them as identical standards.
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MY RETRIEVAL PRACTICE

T04 | An Inspector Calls | Key quotations e

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Home  School Date R A G Home  School Date

Quotation and speaker

AO1| Meaning and use in an argument

AO2 | Language and structural methods

AO3 | Relevant context

"I hate those hard-eyed
dough-faced women”
Gerald Croft | Act 2

IC24

“Everything'’s all right now,
Sheila. What about this ring?"”
Gerald Croft | Act 3

IC25

"I became at once the most
important person in her life”
Gerald Croft | Act 2

IC26

"She was young and pretty
and warm-hearted - and
intensely grateful”

Gerald Croft | Act 2

Ic27

» His account contrasts Daisy with women he dismisses.

» Character and responsibility: His account contrasts Daisy

with women he dismisses.

» Power and relationships: Compare the speaker’s response
with another character’s words or actions.

« Change and the audience: Consider whether the character
learns, refuses to change or tries to restore the earlier order.

 He tries to restore the engagement after doubts arise about
the Inspector.

» Character and responsibility: He tries to restore the
engagement after doubts arise about the Inspector.

» Power and relationships: Compare the speaker’'s response
with another character’s words or actions.

» Change and the audience: Consider whether the character
learns, refuses to change or tries to restore the earlier order.

» His support puts him at the centre of Daisy’s security.

» Character and responsibility: His support puts him at the
centre of Daisy's security.

» Power and relationships: Compare the speaker’s response
with another character’s words or actions.

» Change and the audience: Consider whether the character
learns, refuses to change or tries to restore the earlier order.

» He recalls Daisy through attraction, affection and gratitude.
o Character and responsibility: He recalls Daisy through
attraction, affection and gratitude.

» Power and relationships: Compare the speaker’s response
with another character’s words or actions.

« Change and the audience: Consider whether the character

The compound adjectives reduce women to

appearance and expose judgement beneath
his story of rescue.

The sweeping “Everything” seeks closure;
the question about the ring can suggest an
unchanged wish to resume normality. The
indefinite pronoun "“Everything” makes his
reassurance sweeping.

The superlative "most important” reveals
unequal dependence and his sense of
significance.

The list of adjectives and the adverb
“intensely” frame the relationship from the
benefactor’'s perspective.

e The play's 1912 setting is judged

by an audience after two world
wars.

» Connect this moment to Priestley’s

challenge to social inequality and
responsibility, rather than adding

context without explaining the |

ink.

e The play's 1912 setting is judged

by an audience after two world
wars.

e Connect this moment to Priestley’s

challenge to social inequality and
responsibility, rather than adding

context without explaining the |

ink.

e The play's 1912 setting is judged

by an audience after two world
wars.

o Connect this moment to Priestley’s

challenge to social inequality and
responsibility, rather than adding

context without explaining the |

ink.

» The play's 1912 setting is judged

by an audience after two world
wars.

» Connect this moment to Priestley’s

challenge to social inequality and
responsibility, rather than adding

learns, refuses to change or tries to restore the earlier order. context without explaining the link.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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TO04 | An Inspector Calls | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1 | Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO02 | Language and structural methods

R A G Home  School Date

AO3 | Relevant context

“Public men, Mr Birling, have
responsibilities as well as
privileges"

Inspector | Act 2

IC0o8

“We are members of one
body"”

Inspector | Act 3

IC14

"“if men will not learn that
lesson, then they will be
taught it in fire and blood and
anguish”

Inspector | Act 3

IC16

» He challenges Birling's attempt to use public status as
protection.

« Influence increases obligations towards others rather than
conferring exemption from scrutiny.

« Inspector and Birling: The Inspector turns a claim to public
status into a demand for accountability.

« Class and Duty: Greater influence should mean greater
obligations, not protection from scrutiny.

 Sybil and Gerald: Apply the principle to charitable authority
and financial protection: power over Eva carries
responsibility.

» The final speech makes society interdependent: harm to
one person concerns others.

e It answers Birling's private individualism and unites the
separate admissions into a social argument.

« Inspector and Social Duty: The bodily image makes other
people’s suffering a shared concern.

« Birling as a Contrast: Collective membership answers the
earlier instruction to look after oneself.

» Eva and the Whole Cast: The separate actions connect in
one life, turning individual admissions into a wider social
argument.

» The warning presents suffering as the consequence of
refusing to learn responsibility.

« |t gives the domestic inquiry historical and collective
stakes.

« Inspector and Consequences: The warning makes refusal
to learn socially dangerous, not merely embarrassing for one
household.

« Birling and Dramatic Irony: An audience after two world
wars hears a force that the confident 1912 family cannot fully
grasp.

» Generations and Choice: Contrast Sheila and Eric's
continuing remorse with the older characters’ return to
complacency.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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The balanced pairing makes advantage
inseparable from duty. The sentence
redirects a claim to authority into a demand
for accountability. The paired plural nouns
“responsibilities” and "“privileges"” balance
duty with advantage.

The extended metaphor makes people parts
of a living whole. Shared membership
implies mutual dependence rather than
identical roles or experiences. The pronoun
"We" and metaphorical noun "body”
emphasise interdependence.

Violent imagery makes the consequences
urgent and physical. The prophetic tone
changes the Inspector from questioner to
moral warning voice. The nouns “fire”,
“blood"” and "anguish” move from physical
destruction to suffering.

e Public and economic power in 1912
were concentrated unevenly.

e Priestley’s social argument asks
those benefiting from status to
recognise the obligations attached
toit.

o Priestley’s wartime broadcasts
urged thinking about a better
post-war society.

e Christian communal imagery and
support for collective welfare can
illuminate the metaphor: the speech
challenges an ethic based only on
private success.

 Priestley served in the First World
War and wrote the play towards the
end of the Second.

« The violent imagery can evoke
those shared catastrophes for later
audiences

e it is not a literal prediction of each
character’s death.
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TO04 | An Inspector Calls | Key quotations

Organised by Speaker | Adapt the Evidence to the Question; These Are Possible Readings

Quotation and speaker

AO1| Meaning and use in an argument

MY RETRIEVAL PRACTICE

R A G Home  School Date

AO2 | Language and structural methods

Home

AO3 | Relevant context

“There are millions and
millions and millions of Eva
Smiths and John Smiths”
Inspector Goole | Act 3

IC28

“We are responsible for each
other”

Inspector Goole | Act 3

IC29

“pink and intimate" / "brighter
and harder”

Stage directions | Act 1| Paired
excerpts

ICO1

» He widens the case from one woman to everyone facing
similar vulnerability.

o Character and responsibility: He widens the case from
one woman to everyone facing similar vulnerability.

» Power and relationships: Compare the speaker’s response
with another character’s words or actions.

» Change and the audience: Consider whether the character
learns, refuses to change or tries to restore the earlier order.

» He states the principle of collective responsibility.

o Character and responsibility: He states the principle of
collective responsibility.

» Power and relationships: Compare the speaker’s response
with another character’s words or actions.

» Change and the audience: Consider whether the character
learns, refuses to change or tries to restore the earlier order.

e The Inspector’s arrival changes a flattering domestic
atmosphere into an exposing one.

» The staging makes the shift from comfortable self-image to
difficult scrutiny visible.

« Inspector and Authority: The harsher light gives the
Inspector’s arrival an exposing force before all the facts
emerge.

» Family and Appearance: The comfortable household loses
control of how it is seen; privacy becomes public scrutiny.
 Class and Dramatic Form: The wealthy setting includes
Edna's service, so comfort is visibly sustained by an unequal
social arrangement.

Methods explained: language devices p. 15; drama and poetry terms p. 35.
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Repetition magnifies the scale; the common
names make Eva's experience
representative.

The inclusive pronoun “We" challenges
Birling's individualism and addresses the
wider audience.

Contrasting adjectives turn light into a
dramatic expression of changing moral
pressure. The audience experiences the
family’s loss of control before every secret is
known.

e The play's 1912 setting is judged
by an audience after two world
wars.

» Connect this moment to Priestley’s

challenge to social inequality and
responsibility, rather than adding
context without explaining the link.

e The play's 1912 setting is judged
by an audience after two world
wars.

o Connect this moment to Priestley’s

challenge to social inequality and
responsibility, rather than adding
context without explaining the link.

e The 1912 dining room encloses a

wealthy family in apparent security.

» A post-war audience can
recognise how fragile that pre-war
confidence was.

School Date



TO5 | Ozymandias

8702 3.2.2 / AO1, AO2, AO3 | Cover Either Column and Recall

POET « SUMMARY « THEMES
Percy Bysshe Shelley
A traveller describes the broken statue of a ruler in a vast

desert.

CONTEXT « FORM

1818; Romantic poetry and criticism of absolute power.
Fourteen-line sonnet with an irregular rhyme pattern.

Power, pride, time, art and nature.

T05.005
Voice

T05.006
Development

T05.007
Observable
method

T05.011
Precision check

T05.012
Further reading

T05.181
Title and identity

An outer speaker reports a traveller's words, including the ruler's
inscription.

The boast on the pedestal gives way to an empty landscape.

The ruined statue and surviving inscription expose the gap between
claimed and lasting power.

The ruler is not the poem's author or its outer speaker.

The sculptor's insight survives more effectively than the ruler's
political control.

The ruler's name titles the poem, but readers encounter him through
fragments and other people's voices: apparent prominence coexists
with loss of control.
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MY RETRIEVAL PRACTICE

R

T05.182
Opening distance

T05.183
Body and authority

T05.184
Sculptor and
expression

T05.185
Command on the
pedestal

A G Home  School Date R A G Home  School Date

STRUCTURE

A framed account moves from broken statue to inscription to
empty desert. Enjambment carries the narrative past line
endings; the final landscape overturns the ruler’s boast.

The traveller places the scene far from the outer speaker. This
distance reduces the ruler from a commanding presence to a
reported curiosity.

The separated face and legs cannot form a functioning body; the
damaged monument offers a physical image of broken political
authority.

The artist understood and reproduced the ruler's arrogance. A work
commissioned to honour its subject can also expose his faults.

The inscription addresses other powerful people and demands
admiration. Its commanding grammar preserves an authority the
surrounding desert contradicts.

VISUAL PROMPT

Power and time

Which details in the poem challenge the ruler’s authority?
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TO5 | Ozymandias

8702 3.2.2 /| AO1, AO2, AO3 | Cover Either Column and Recall

T05.186
Irony of despair

T05.187
Ending and scale

T05.188
Sound at the
ending

T05.189
Context linked to
method

T05.190
Comparison route

T05.191
Art's qualified
survival

T05.192
Sonnet
expectations

82

The inscription intends rivals to despair at the ruler's greatness;
readers may instead despair at the failure of any power to last.

The closing view expands from one broken monument to an immense
landscape. The ruler becomes small within a world he cannot
command.

Repeated initial consonants connect the final descriptions of
emptiness and flatness, drawing attention to the landscape's extent
rather than the ruler's achievements.

The poem questions absolute rule by letting a ruler's own boast
become evidence against him; this is more precise than attaching an
unrelated fact about Romanticism.

For the abuse-of-power pairing, see T06. Extend it by comparing this
ruler's preserved command with the Duke's control of who may view
the portrait.

Art outlasts political rule, but the statue itself is broken. The poem
offers partial preservation, not a simple claim that artworks are
indestructible.

A form often associated with praise or love becomes an examination
of pride. Avoid assuming its fourteen lines make it a conventional love
poem.
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MY RETRIEVAL PRACTICE

R

T05.193
Layered testimony

T05.194
Alternative
emphasis

T05.008
Quotation anchor 1

T05.009
Quotation anchor 2

T05.391
Quotation anchor
3: Desert scale

T05.392
Quotation anchor
4:

Self-presentation

A G Home  School Date R A G Home  School Date

Speaker, traveller, sculptor and inscription all mediate the ruler.
Readers reconstruct his power from representations rather than
encounter him directly.

The ending can suggest liberation from tyranny or the unsettling
transience of all human achievement. Both readings need the contrast
between boast and ruins.

“sneer of cold command” - The sculpted expression preserves an
image of contemptuous authority. Themes: Power, pride, time, art and
nature.

“Nothing beside remains” - The stark statement undercuts the ruler's
boast. Themes: Power, pride, time, art and nature.

"boundless and bare" - Time, nature and failed power: the open
landscape outlasts the ruler's attempt to dominate it. Themes: Power,
pride, time, art and nature.

"king of kings" - Pride and authority: the repeated royal title claims
supremacy that the ruins contradict. Themes: Power, pride, time, art
and nature.



TO5 | London

8702 3.2.2 / AO1, AO2, AO3 | Cover Either Column and Recall

POET « SUMMARY « THEMES

William Blake

A walking observer encounters suffering across London's

streets.

Oppression, poverty, institutions, childhood and loss of

freedom.

T05.017
Voice

T05.018
Development

T05.019
Observable
method

T05.023
Precision check

T05.024
Further reading

T05.195
Title and scope
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A first-person witness describes the city's people and institutions.

The movement from public streets to marriage carries suffering into

private life.

Repetition and the regular stanza pattern can suggest pervasive

restriction.

The speaker's indictment is a poetic viewpoint, not a neutral census

of London.

The poem links individual suffering with political and religious

structures.

Naming a real city gives the social criticism a public setting, while the
speaker's walk selects particular sights and sounds to build an

argument.

CONTEXT « FORM

MY RETRIEVAL PRACTICE

R

A G Home  School Date R A G Home  School Date

STRUCTURE

1794; Songs of Experience, amid debate about authority and Four regular quatrains and an ABAB rhyme pattern create a

freedom.

Four quatrains with alternating end-rhymes.

T05.196
Stanza 1: visible
suffering

T05.197
Stanza 2: audible
suffering

T05.198
Stanza 3:
institutions

T05.199
Stanza 4: damaged
beginnings

controlled, repeated walk. Repeated words and recurring
suffering suggest an oppressive cycle.

The speaker begins with streets, the river and people's faces. Private
distress appears repeatedly within a supposedly organised public
environment.

The focus shifts towards cries and voices. Repeated examples make
restriction seem widespread across ages and circumstances.

The chimney sweep and soldier are placed beside church and palace:
vulnerable workers and servants of the state expose failures of
powerful institutions.

The final stanza brings suffering into infancy and marriage.
Institutions associated with care or renewal cannot protect people
from the city's harm.
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TO5 | London

8702 3.2.2 /| AO1, AO2, AO3 | Cover Either Column and Recall

T05.200
Ownership and the
river

T05.201
Universalising
repetition

T05.202
Church imagery

T05.203
Palace imagery

T05.204
Comparison route

T05.205
Mental and
external restraint

T05.206
Regularity and
confinement

Repeating the idea of chartered space beside the Thames can
suggest that even a natural feature is subject to human regulation or
possession.

Repeated references to every person and voice intensify the
indictment. This is the speaker's sweeping rhetoric rather than
statistical evidence.

Darkening can suggest soot on a building and moral stain on an
institution. The child's suffering makes a criticism of failed protection
plausible.

The imagined blood on palace walls links a soldier's suffering to
political authority, turning an individual sigh into an accusation.

See T06 for institutional oppression. Compare Blake's repeated
catalogue of suffering with Agard's repeated challenges to an
imposed curriculum.

The manacle metaphor allows psychological and institutional
explanations to coexist: people may internalise restrictions
established by social power.

ABAB rhyme and repeated four-line stanzas give the walk a
constrained pattern. Connect that observation to the repeated
restrictions rather than claiming regular rhyme always means
oppression.
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MY RETRIEVAL PRACTICE

R

T05.207
Speaker's
limitations

T05.208
Final contradiction

T05.020
Quotation anchor 1

T05.021
Quotation anchor 2

T05.393
Quotation anchor
3: Regulated space

T05.394
Quotation anchor
4: Vulnerability

A G Home  School Date R A G Home  School Date

The observer gives suffering public attention but does not let the
people speak at length for themselves. The poem remains a
constructed representation of their experience.

The marriage-and-death image compresses the poem's argument:
harm is not outside respectable social life but entangled with its
expected promises.

“mind-forged manacles” - A metaphor connects mental constraint
with physical imprisonment. Themes: Oppression, poverty,
institutions, childhood and loss of freedom.

“marriage hearse” - A compressed contradiction joins an institution of
new life with death. Themes: Oppression, poverty, institutions,
childhood and loss of freedom.

“chartered Thames" - Control and freedom: a natural river appears
within the same language of regulation as city streets. Themes:
Oppression, poverty, institutions, childhood and loss of freedom.

"hapless soldier” - Institutional power and suffering: the helpless
figure is connected to the palace rather than isolated from politics.
Themes: Oppression, poverty, institutions, childhood and loss of
freedom.



TO5 | Extract from The Prelude

8702 3.2.2 / AO1, AO2, AO3 | Cover Either Column and Recall

POET « SUMMARY « THEMES

William Wordsworth

An adult recalls taking a boat as a boy and becoming
frightened by a mountain's apparent presence.
Nature, memory, fear, childhood and human limits.

T05.029
Voice

T05.030
Development

T05.031
Observable
method

T05.035
Precision check

T05.036
Further reading

CONTEXT « FORM

The 1850 Prelude was published after Wordsworth's death;
Romantic interest in nature and the mind.
An extract from a long autobiographical poem, written in

blank verse.

A retrospective first-person voice revisits childhood perception.

Confidence and pleasure turn to fear, followed by lingering mental
disturbance.

Personification presents the mountain as if it moves and pursues the
boy.

The peak does not literally pursue him; the account presents his
altered perception.

The sublime combines awe and terror before something greater than
the self.
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MY RETRIEVAL PRACTICE

R

T05.209
Opening
relationship with
nature

T05.210
Secrecy and
conscience

T05.211
Early light imagery

T05.212
Boat comparison

A G Home  School Date R A G Home  School Date

STRUCTURE

A continuous blank-verse extract follows confidence, the
mountain’s apparent growth, retreat and troubled reflection.
Enjambment helps the experience unfold.

The initial feminine reference can present nature as a guide. The later
terrifying encounter complicates an expectation that this guidance
will be gentle.

The concealed taking of the boat introduces unease before the
mountain appears. Fear develops within an experience already mixing
excitement and guilt.

Moonlight, sparkling water and stars create an attractive scene. Later
darkness replaces these familiar details as the boy's confidence
collapses.

Comparing the boat's movement with a swan suggests grace and
apparent ease. This makes the later trembling return a sharper
reversal.

VISUAL PROMPT

Scale and perspective

What changes in the speaker’s sense of power?
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TO5 | Extract from The Prelude

8702 3.2.2 /| AO1, AO2, AO3 | Cover Either Column and Recall

T05.213
Chosen destination

T05.214
Change of agency

T05.215
Repeated rowing
action

T05.216
Return and
aftermath

T05.217
Loss of familiar
images

T05.218
Comparison route

T05.219
Adult and child
perspectives

The boy confidently fixes a point to row towards. The newly visible
peak reveals how limited his original understanding of the landscape
was.

At first the boy acts upon the boat and water; later the mountain
appears to act upon him. The shift reverses his apparent control.

Repetition as he strikes the water suggests urgency. His earlier
display of skill becomes a frightened attempt to escape.

Returning the boat ends the physical journey, but the closing lines
continue into days and dreams. The psychological consequence lasts
beyond the event.

The ending removes comforting colours and ordinary natural forms.
Nature has become something the mind cannot easily classify or
domesticate.

See T06 for nature and confidence. Compare this extended aftermath
with the islanders' final admission of fear: one changes an individual
mind, the other voices shared uncertainty.

The adult narrator shapes a childhood memory into an account of
mental growth. The remembered child and interpreting adult are
related but not identical perspectives.
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MY RETRIEVAL PRACTICE

R

T05.220
Blank verse and
movement

T05.221
Sublime and
education

T05.222
Perception and
uncertainty

T05.032
Quotation anchor 1

T05.033
Quotation anchor 2

T05.395
Quotation anchor
3: Early confidence

T05.396
Quotation anchor
4: Lasting effect

A G Home  School Date R A G Home  School Date

Unrhymed pentameter supplies an underlying pattern while
enjambment carries thought across lines. Examine changes in pace
rather than treating the whole extract as rhythmically uniform.

Overwhelming scale can challenge human self-importance. The
encounter may educate through fear, extending the Romantic interest
in nature's influence on the mind.

The narrator qualifies the apparent pursuit. Such qualifications
preserve the intensity of fear while preventing a literal claim that the
mountain moves.

“troubled pleasure” - The phrase joins enjoyment with an awareness
of wrongdoing. Themes: Nature, memory, fear, childhood and human
limits.

"a huge peak, black and huge" - Repetition and scale convey an
overwhelming presence. Themes: Nature, memory, fear, childhood
and human limits.

"like a swan" - Nature and pride: graceful movement contrasts with
the later frightened retreat. Themes: Nature, memory, fear, childhood
and human limits.

"a trouble to my dreams” - Memory and human limits: the encounter
continues psychologically after the boat journey ends. Themes:
Nature, memory, fear, childhood and human limits.



TO5 | My Last Duchess

8702 3.2.2 / AO1, AO2, AO3 | Cover Either Column and Recall

POET « SUMMARY « THEMES

Robert Browning

A Duke shows a visitor his late wife's portrait while

negotiating another marriage.

Control, pride, jealousy, gender, wealth and objectification.

T05.041
Voice

T05.042
Development

T05.043
Observable
method

T05.047
Precision check

T05.048
Further reading

T05.223
Portrait and
possession
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The Duke controls the conversation; the listener's replies are not

directly heard.

Discussion of the portrait leads towards a new marriage and another

displayed artwork.

Enjambment and internal pauses make the regular couplets sound like
controlling conversation.

Do not treat the implied murder as a detailed, witnessed account or
the Duke as Browning.

His self-presentation reveals more about his possessiveness than he

appears to intend.

The Duchess appears as an owned artwork. The Duke can control her
representation more completely than he could control her responses

while alive.

CONTEXT « FORM

1842; a Renaissance lItalian court provides a setting for
scrutiny of aristocratic power.

A dramatic monologue in rhyming couplets, mainly iambic

T05.224
The curtain

T05.225
Everyday
pleasures

T05.226
Inherited status

T05.227
Refusal to
communicate

MY RETRIEVAL PRACTICE

R

A G Home  School Date R A G Home  School Date

STRUCTURE

A dramatic monologue uses rhyming couplets, but
enjambment and pauses make the speech sound
conversational. The Duke controls the tour and returns to
negotiating marriage.

Only the Duke uncovers the painting. This physical control over
viewing parallels his attempt to control how the visitor interprets his
wife.

The Duchess's enjoyment of nature, small gifts and kindness
suggests generosity to readers, although the Duke presents it as a
failure to privilege him.

The Duke treats his ancestral name as an exceptional gift. His
grievance depends on an assumption that rank deserves a uniquely
elevated response.

He regards explaining his wishes as lowering himself. Pride prevents
ordinary negotiation and makes command more attractive than
mutual understanding.
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T05 | My Last DUChess R A G Home  School Date R A G Home  School Date

8702 3.2.2 /| AO1, AO2, AO3 | Cover Either Column and Recall

223 The visitor represents the family of a prospective bride. The TUBZER The precise command is withheld. The implication of lethal coercion
Listener and monologue can therefore function as self-advertisement and an Ambiguous is strong, but analysis should distinguish what the speech states from
purpose implied warning about expected obedience. commands what it makes likely.

eB22) Invitations and courteous questions manage the visitor's movements. T105.236 The Duchess's perspective survives only in her husband's account.
Questions and Their surface civility contrasts with the coercion suggested by the Gender and This unequal access to speech makes the form itself relevant to
politeness Duke's account. silencing patriarchal power.

T05.230 The transition to the dowry links the new marriage with wealth and e "I gave commands” - The Duke hints at decisive coercion while
Mongy and exchange. The Duke's declared interest in the daughter sits within Quotation anchor 1 withholding explicit details. Themes: Control, pride, jealousy, gender,
marriage financial negotiation. wealth and objectification.

T05.231 T05.045

Final sculpture

T05.232

Neptune restraining a sea-horse offers a final image of domination.
The Duke's pride in owning it reinforces the pattern of possession.

See T06 for abuse of authority. Compare the Duke's surviving control

Quotation anchor 2

“Then all smiles stopped together” - The outcome strongly suggests
responsibility for the Duchess's death. Themes: Control, pride,
jealousy, gender, wealth and objectification.

Comparison route of an artwork with the ruined ruler whose artwork exposes the failure T05.397 “Never to stoop” - Pride and gender: the Duke treats ordinary
of his authority. Quotation anchor communication as a loss of status. Themes: Control, pride, jealousy,
. , S 3: Refusal of gender, wealth and objectification.
105.233 The Duke expects his complaints to justify him. The gap between that equality
Self-exposure intention and a reader's judgement creates dramatic irony without an
T05.398

T05.234
Rhyming couplets
and overflow
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external narrator correcting him.

The paired rhymes suggest formal control, but sentences run across
them. The combination can reveal polished performance alongside
emotions that are difficult to contain.
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Quotation anchor
4: Closing image

“Taming a sea-horse” - Domination and art: the final sculpture echoes
his wish to control a living relationship. Themes: Control, pride,
jealousy, gender, wealth and objectification.



TO5 | The Charge of the Light Brigade
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POET « SUMMARY « THEMES
Alfred Lord Tennyson

mistaken command.
Duty, courage, sacrifice, authority and military error.

705.053 A public commemorative voice presents the soldiers as a collective.
Voice

T05.054 The charge moves into danger, through battle and into
Development commemoration.

T05.055 Repetition and driving rhythm recall the movement and shared
Observable momentum of cavalry.

method

705.059 Tennyson was not an eyewitness soldier in this charge.
Precision check

T05.060 . Celebration of soldiers can coexist with criticism of the order that
Further reading exposed them.
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CONTEXT « FORM

1854; the Battle of Balaclava during the Crimean War.
A cavalry brigade charges into intense enemy fire after a Six stanzas of varying length with strong, often dactylic
rhythmic movement.

MY RETRIEVAL PRACTICE

R

T05.237
Opening
momentum

T05.238
Death as a location

T05.239
Question about
fear

T05.240
Surrounding
cannon

T05.241
Predatory imagery

A G Home  School Date R A G Home  School Date

STRUCTURE

Six unequal stanzas follow the charge, fighting, retreat and
commemoration. Refrains and a galloping rhythm emphasise
collective movement and the repeated cost.

Repeated distance measures establish forward motion before
individual motives appear. Readers enter a collective advance already
governed by an order.

The valley becomes associated with death before the battle is
described. The destination therefore carries ominous certainty from
the outset.

The speaker asks whether anyone was dismayed and then stresses
obedience. This constructs an ideal of disciplined courage rather than
recording each soldier's private feelings.

Repeated positions of enemy guns map the danger around the
brigade. The pattern makes entrapment spatially clear.

Death and hell appear to have mouths or jaws. This makes the charge
resemble entry into a devouring force.
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T05 | The Charge of the Light Brigade R A G Home  School Date R A G Home  School Date
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920

T05.242
Battle sounds

T05.243
Return journey

T05.244
Broken numerical
refrain

T05.245
Final address

T05.246
Comparison route

T05.247
Biblical resonance

T05.248
Dactylic movement

Violent sound words and repeated consonants give the cannon and
weapons audible force, bringing energy to the public account of
battle.

The guns are later behind the riders as they retreat. The changed
direction distinguishes the return from the advance while preserving
the surrounding threat.

References to the six hundred alter after the attack. The repeated
group identity now draws attention to casualties and depleted
numbers.

The ending tells its audience to honour the soldiers. Narrative
becomes a direct instruction about public remembrance.

See T06 for war and heroic narratives. Compare the public command
to remember here with Exposure's repeated absence of a decisive
event or triumphant ending.

The death-filled valley recalls biblical language associated with
danger. The allusion lends solemnity without proving that every
soldier held the same religious belief.

A stressed syllable followed by two unstressed syllables helps drive
parts of the poem. Variations matter: its rhythm is not an unchanging
metronome.
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T05.249
Responsibility
displaced

T05.250
Double meaning of
wonder

T05.056
Quotation anchor 1

T05.057
Quotation anchor 2

T05.399

Quotation anchor
3: Predatory
danger

T05.400
Quotation anchor
4: Public
instruction

The command error is acknowledged without a named individual
being investigated. Commemoration takes priority over a full inquiry
into responsibility.

The world's response can include admiration and astonishment at the
reckless charge. This allows unease to remain within the tribute.

“Someone had blunder'd” - The poem acknowledges a command
failure. Themes: Duty, courage, sacrifice, authority and military error.

"Theirs but to do and die" - Parallel phrasing stresses obedience and
sacrifice. Themes: Duty, courage, sacrifice, authority and military
error.

"jaws of Death” - Sacrifice and threat: death becomes a force that
may consume the soldiers. Themes: Duty, courage, sacrifice,
authority and military error.

“"Honour the Light Brigade" - Memory and courage: the ending directs
the audience to commemorate the soldiers despite command failure.
Themes: Duty, courage, sacrifice, authority and military error.



TO5 | Exposure
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POET « SUMMARY « THEMES

Wilfred Owen

Soldiers endure cold and prolonged waiting, with death
threatened by the weather.
Nature, endurance, war, loss of faith and futility.

T05.065
Voice

T05.066
Development

T05.067
Observable
method

T05.071
Precision check

T05.072
Further reading

CONTEXT « FORM

Written during the First World War; Owen served as a

soldier.

half-rhymes.

A collective first-person voice speaks from the soldiers' experience.
Repeated waiting produces a circular pattern rather than a victorious

advance.

Weather is personified as an active attacker.

The refrain does not mean that nobody suffers or dies.

Unsettled half-rhymes can reinforce the lack of comfort or resolution.
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Eight five-line stanzas; shortened final lines and repeated

T05.251
Opening focus

T05.252
Silence and
vigilance

T05.253
Dawn reversed

T05.254
Distant gunfire

T05.255
Snow and touch

MY RETRIEVAL PRACTICE

A G Home  School Date R A G Home  School Date

STRUCTURE

Eight five-line stanzas repeat a short final line; the refrain
returns the soldiers to waiting. Half-rhymes disturb the
expected pattern of rhyme and resolution.

The poem begins with aching minds and exhaustion. It presents war
as sustained physical and mental strain rather than a sequence of
heroic actions.

Quiet does not bring safety; soldiers remain awake and anxious.
Waiting itself becomes an exhausting form of exposure.

Daybreak usually suggests renewal, but here it brings another hostile
advance. A familiar image of hope becomes a renewed threat.

The battle sounds remote beside the immediate cold. This
comparison unsettles an expectation that weapons must be the
principal danger.

Snow is given stealthy, searching movement. Apparently delicate
flakes become threatening because the men are unable to escape
them.

VISUAL PROMPT

Waiting and weather

How does the poem make the cold an enemy?
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T05.256
Dream of warmth

T05.257
Imagined
homecoming

T05.258
Faith and sacrifice

T05.259
Burial at the end

T05.260
Comparison route

T05.261
Ellipses and
suspension

T05.262
Questions without
resolution

The soldiers drift towards images of gentler surroundings. These
interrupt the freezing present but do not provide a secure refuge.

Closed doors and occupied domestic spaces deny the soldiers a
welcoming return. Even home becomes mentally inaccessible.

The men connect their suffering with protecting ordinary life, yet
religious reassurance weakens. Their sacrifice does not produce a
confidently consoling answer.

The final stanza includes a burial party. Returning to the refrain after
death makes routine inaction feel morally disturbing.

See TO06 for hostile nature. Compare the islanders' solid preparations
with soldiers exposed in inadequate shelter; both face forces beyond
individual control.

Pauses and unfinished movement can prolong the sense of waiting.
Relate particular pauses to uncertainty rather than assuming every
pause represents death.

Questions interrupt the account of endurance but receive no settled
explanation. The form leaves the purpose and outcome of suffering
uncertain.
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MY RETRIEVAL PRACTICE

R

T05.263
Pronouns and
community

T05.264
Cold and emotional
numbness

T05.068
Quotation anchor 1

T05.069
Quotation anchor 2

T05.401
Quotation anchor
3: Unanswered
question

T05.402
Quotation anchor
4: Closing image

A G Home  School Date R A G Home  School Date

The collective voice binds the men together, yet imagined domestic
separation reveals how isolated that community has become from
civilian life.

The closing ice image can describe physical freezing and suggest
numbed feeling. The literal condition supports, rather than disappears
into, the metaphorical reading.

"merciless iced east winds that knive us" - The violent verb turns cold
into a weapon. Themes: Nature, endurance, war, loss of faith and
futility.

“But nothing happens” - A recurring refrain exposes the contradiction
between inactivity and suffering. Themes: Nature, endurance, war,
loss of faith and futility.

“What are we doing here?" - Futility and uncertainty: the collective
voice questions purpose while waiting continues. Themes: Nature,
endurance, war, loss of faith and futility.

“All their eyes are ice" - Death, cold and numbness: the physical
condition may also suggest emotional deadening. Themes: Nature,
endurance, war, loss of faith and futility.



TO5 | Storm on the Island

8702 3.2.2 / AO1, AO2, AO3 | Cover Either Column and Recall

POET « SUMMARY « THEMES

Seamus Heaney

An island community describes its preparations for a storm
and the fear it creates.
Nature, fear, community and limits of human security.

T05.077
Voice

T05.078
Development

T05.079
Observable
method

T05.083
Precision check

T05.084
Further reading
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A conversational collective voice presents shared experience.

Initial confidence gives way to recognition of vulnerability and fear.

CONTEXT « FORM

1966; published in Death of a Naturalist, drawing on an

island community.

MY RETRIEVAL PRACTICE

A single nineteen-line stanza, largely in blank verse.

Military language presents the storm as an assault.

Do not present a reading about Northern Ireland as the only

established meaning.

A political reading is possible, but the storm's literal presentation
remains central evidence.

T05.265
Title and setting

T05.266
Opening buildings

T05.267
Absence of crops

T05.268
Absence of trees

T05.269
Conversation with
the reader

R

A G Home  School Date R A G Home  School Date

STRUCTURE

One continuous blank-verse stanza moves from confident
preparation to fear. Enjambment sustains the storm; the final
paradox unsettles the opening confidence.

The island setting concentrates attention on an exposed community.
Physical separation can intensify the sense that outside help is
unavailable.

Low houses and strong materials show practical adaptation. The
islanders are knowledgeable, so their later fear cannot simply be
dismissed as ignorance.

The lack of hay initially seems reassuring because there is less to
lose. The landscape's barrenness also reveals harsh living conditions.

Trees would create frightening noise but might also offer company or
shelter. Their absence has both comforting and disturbing
implications.

Direct address anticipates what an outsider might think. The voice
repeatedly corrects easy assumptions about security and
companionship.
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T05.270
Sea as false
comfort

T05.271
Cat simile

T05.272
Military sequence

T05.273
Ending and
invisibility

T05.274
Comparison route

T05.275
Single-stanza
solidity

T05.276
Enjambed
transformation

The sea is briefly imagined as familiar company, then its spray
attacks the house. A trusted presence becomes dangerous.

A familiar domestic animal turning savage makes the storm's change
in behaviour immediately recognisable and unsettling.

The language of air attack escalates the storm from unpleasant
weather into bombardment. Human warfare supplies a vocabulary for
natural violence.

Fear is attached to an invisible force. The ending questions how
something that seems empty can exert such material and emotional
power.

See T06 for nature and confidence. Compare the collective
conversational address here with the solitary remembered
experience in The Prelude.

The unbroken stanza may suggest a compact community or sturdy
building. Its internal shifts still undermine the assurance implied by
that shape.

The cat's change and the movement into aerial attack cross line
boundaries. Syntax carries the escalation beyond the apparent
stopping points of lines.
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MY RETRIEVAL PRACTICE

R

T05.277
Comfort beside
violence

T05.278
Political caution

T05.080
Quotation anchor 1

T05.081
Quotation anchor 2

T05.403
Quotation anchor
3: Familiarity
overturned

T05.404
Quotation anchor
4: Military
metaphor

A G Home  School Date R A G Home  School Date

The sea's initially comfortable description combines with explosive
action. That uneasy combination prepares for the failure of familiar
categories.

Military language can invite wider readings of conflict and insecurity.
It does not by itself establish a coded reference to one specific
political event.

“"We are prepared” - The opening declares collective confidence.
Themes: Nature, fear, community and limits of human security.

"a huge nothing” - The paradox gives invisible air a frightening scale.
Themes: Nature, fear, community and limits of human security.

“tame cat” - Nature and insecurity: the familiar comparison becomes
disturbing when the animal turns savage. Themes: Nature, fear,
community and limits of human security.

“strafes invisibly” - Power and fear: an unseen natural force is
described as an air attack. Themes: Nature, fear, community and
limits of human security.



TO5 | Bayonet Charge

8702 3.2.2 / AO1, AO2, AO3 | Cover Either Column and Recall

POET « SUMMARY « THEMES

Ted Hughes

An unnamed soldier runs into battle, pauses in confusion
and is driven on by terror.
Fear, patriotism, survival, conflict and loss of certainty.

T05.089
Voice

T05.090
Development

T05.091
Observable
method

T05.095
Precision check

T05.096
Further reading

CONTEXT « FORM

1957; published in The Hawk in the Rain; the battle is not

named in the poem.

scheme.

Third-person narration stays close to the soldier's sensations and
thoughts.

The poem begins amid action, interrupts it with doubt, then returns to
movement.

Violent sound and physical imagery foreground the body rather than
abstract ideals.

A bayonet is a blade fixed to a rifle; the poem is not Hughes's own
eyewitness battle report.

The soldier's questioning interrupts the momentum of the charge.
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MY RETRIEVAL PRACTICE

T05.279
Absence of
preparation

T05.280
Uniform and
discomfort

T05.281
Rifle comparison

T05.282
Patriotic emotion
transformed

T05.283
Mechanical image

R

Three stanzas of unequal length, without a regular rhyme

A G Home  School Date R A G Home  School Date

STRUCTURE

Three unequal stanzas move from immediate action through

hesitation to renewed flight. Enjambment and caesura
interrupt smooth movement and expose panic.

The reader receives no orderly introduction to the soldier or battle.
The abrupt start reproduces a situation in which action precedes
understanding.

Heat, sweat and rough clothing emphasise bodily distress. Military
appearance offers no protection from the soldier's immediate
discomfort.

The rifle is compared with an injured limb. A supposed source of
power becomes awkward, damaged-seeming weight.

An earlier patriotic feeling becomes associated with painful heat and
exertion. Physical experience disrupts the emotion that may have
motivated the charge.

The soldier imagines himself as a small component in an impersonal
system. Vast national forces seem disconnected from his individual
understanding.
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T05.284
Mid-stride
suspension

T05.285
The hare

T05.286
Discarded ideals

T05.287
Destination
repeated

T05.288
Comparison route

T05.289
Third-person
closeness

T05.290
Ordinary dismissal

His almost motionless foot interrupts the running sequence. This
moment gives space to doubt within an event that demands
immediate movement.

The wounded animal brings suffering into the landscape and offers a
possible parallel to the vulnerable soldier. It does not deliver a clear
patriotic message.

The list of king, honour and dignity loses practical value under threat.

Survival becomes more urgent than abstract reasons for fighting.

The green hedge remains a destination, but its meaning changes
from a visual target to a possible escape from danger.

See TO06 for soldiers under command. Compare this unnamed
individual's interrupted motion with Tennyson's collective rhythmic
advance.

Narration uses he, yet follows sensation and confused thought
closely. This creates intimacy without making the poem the soldier's
direct spoken testimony.

The list's casual final term reduces grand ideals to expendable items.

A small verbal choice exposes their collapse under immediate fear.
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MY RETRIEVAL PRACTICE

R

T05.291
Nature's instability

T05.292
Unresolved
endpoint

T05.092
Quotation anchor 1

T05.093
Quotation anchor 2

T05.405
Quotation anchor
3: Impersonal
system

T05.406
Quotation anchor
4: Discarded ideals

A G Home  School Date R A G Home  School Date

The green landscape might suggest life, but rifle fire and the suffering
hare remove pastoral security. Nature is caught within human
violence.

The poem does not supply a successful mission or safe return. Its
final explosive image leaves the reader inside terror rather than
beyond it.

“Suddenly he awoke" - The abrupt beginning plunges the reader into
disorientation. Themes: Fear, patriotism, survival, conflict and loss of
certainty.

“terror's touchy dynamite” - Fear is imagined as volatile explosive
force. Themes: Fear, patriotism, survival, conflict and loss of
certainty.

“cold clockwork" - Authority and individual powerlessness:
mechanical imagery makes the soldier seem a component of forces
beyond him. Themes: Fear, patriotism, survival, conflict and loss of
certainty.

“King, honour, human dignity” - Patriotism and survival: the list loses
practical force as fear drives movement. Themes: Fear, patriotism,
survival, conflict and loss of certainty.



TO5 | Remains
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POET « SUMMARY « THEMES

Simon Armitage

A soldier recalls shooting a looter and remains troubled by

the killing after returning home.

Guilt, memory, trauma, responsibility and aftermath.

T05.101
Voice

T05.102
Development

T05.103
Observable
method

T05.107
Precision check

T05.108
Further reading

T05.293
Conversational
opening
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A first-person dramatic monologue uses conversational speech.

The movement from shared action to private memory exposes

continuing consequences.

Repetition of uncertainty prevents the killing from becoming a settled

memory.

CONTEXT « FORM
2008; The Not Dead draws on the testimony of former

service personnel.

Seven quatrains followed by a final couplet; no regular

rhyme scheme.

The poem never resolves whether the looter was armed.

The title can refer both to physical remains and to what persists in

memory.

The opening treats the shooting as another incident in service. This
casual framing contrasts with its later overwhelming importance to

the speaker.

MY RETRIEVAL PRACTICE

T05.294
Group
responsibility

T05.295
Graphic detail

T05.296

Handling the body

T05.297
Midpoint reversal

A G Home  School Date R A G Home  School Date

STRUCTURE

The account shifts from patrol to home and recurring
memory. Mostly four-line stanzas break into a final couplet,
leaving the speaker isolated with continuing guilt.

Three soldiers initially act together. References to the others diffuse

responsibility before the ending concentrates on one person's hands.

The damaged body interrupts casual speech with extreme violence.
The contrast challenges any comfortable distance created by the
anecdotal opening.

The body's removal is described as routine. Administrative
completion does not produce emotional or moral completion for the
speaker.

The apparent end of the story is immediately withdrawn. This
structural turn makes the return of memory the poem's central
problem.
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T05.298
Street and memory

T05.299
Home and
interruption

T05.300
Failed escape

T05.301
Mental battlefield

T05.302
Comparison route

T05.303
Present-tense
recurrence

T05.304
Pronoun narrowing

The lingering mark on the street links a physical place to mental
repetition. Passing it repeatedly keeps the event present.

The transition home is followed by the event breaking back into
consciousness. Geographical distance fails to create psychological
distance.

Alcohol and drugs do not remove the memory. The poem presents
persistent distress rather than an easy route to forgetting.

Military language relocates the conflict inside the speaker's head.
The former scene of battle becomes a model for ongoing internal
struggle.

See T06 for continuing effects of violence. Compare this participant's
uncertainty with the photographer's burden as a witness who records
another person's suffering.

Shifts into an immediate present make recollection feel
re-experienced. Memory does not remain safely contained in a
completed past.

The movement from shared action towards personal possession
makes the final responsibility feel concentrated, even though the
shooting was collective.
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MY RETRIEVAL PRACTICE

R

T05.305
Final couplet

T05.306
Macbeth
connection

T05.104
Quotation anchor 1

T05.105
Quotation anchor 2

T05.407
Quotation anchor
3: Persistent trace

T05.408
Quotation anchor
4: Internal conflict

A G Home  School Date R A G Home  School Date

The shorter final stanza isolates the speaker's predicament. Formal
separation reinforces the absence of an easy resolution after the
longer account.

The bloody-hands image can be compared with guilt in Macbeth, but
this is an interpretive connection, not proof of a stated authorial
allusion.

"probably armed, possibly not” - The balanced alternatives preserve
uncertainty about the threat. Themes: Guilt, memory, trauma,
responsibility and aftermath.

"his bloody life in my bloody hands" - Blood connects remembered
violence with personal responsibility. Themes: Guilt, memory, trauma,
responsibility and aftermath.

"blood-shadow"” - Memory and guilt: a physical mark becomes
inseparable from repeated recollection. Themes: Guilt, memory,
trauma, responsibility and aftermath.

“"enemy lines" - Trauma and aftermath: military language relocates
the struggle into the mind. Themes: Guilt, memory, trauma,
responsibility and aftermath.



TO5 | Poppies
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POET « SUMMARY « THEMES

Jane Weir

A parent recalls a son's departure, then visits a war
memorial while holding onto memories.

CONTEXT « FORM

2009; written for a collection responding to conflict and

remembrance.

Parental love, separation, memory, remembrance and loss.

T05.113
Voice

T05.14
Development

T05.115
Observable
method

T05.119
Precision check

T05.120
Further reading

T05.307
Remembrance
setting

A first-person parental voice addresses the absent son.

Memories of childhood interrupt the account of departure and the
later walk.

Textile imagery gives emotional experience a tactile, domestic
vocabulary.

The son's death is not explicitly confirmed; an interpretation of
bereavement needs careful wording.

Domestic detail places the consequences of conflict within family
experience.

The opening places a private departure beside public acts of
remembrance. Family experience is framed by the wider memory of
war deaths.
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MY RETRIEVAL PRACTICE

Four irregular stanzas in free verse.

T05.308
Clothing and care

T05.309
Childhood
interruption

T05.310
Touch resisted

T05.3M
Speech and fabric

T05.312
Different
responses to
departure

R

A G Home  School Date R A G Home  School Date

STRUCTURE

Four unequal stanzas move between preparation, departure
and remembrance. Time shifts and enjambment blur present
experience and memory.

Straightening the son's clothing gives love a practical form. Small
actions carry feelings that the parent struggles to express directly.

A remembered childhood game appears while the son is being
prepared to leave. The adult departure is viewed through an older
relationship of dependence.

The parent wants to touch the son's hair but holds back. Affection
coexists with recognition that the child now claims greater
independence.

Words become associated with felt and softening material. The textile
metaphor suggests difficulty giving emotion a clear spoken shape.

The world appears exciting to the son while the parent exercises
restraint. The same departure holds possibility and loss at once.
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T05.313
Unprotected walk

T05.314
War memorial and
touch

T05.315
Final listening

T05.316
Comparison route

T05.317
Military language
at home

T05.318
Bird imagery
developed

The absence of winter clothing leaves the parent physically exposed.

It can also suggest emotional vulnerability beyond the controlled
domestic scene.

Tracing inscriptions gives the parent physical contact with public
remembrance. It cannot replace direct contact with the absent son.

The parent hopes to hear a childhood voice rather than a military
report. The ending returns to attachment and memory instead of
settling the son's fate.

See T06 for family and conflict. Compare this parent's continuing
desire for connection with the withdrawal of speech and affection in
Kamikaze.

Images associated with defence and reinforcement enter domestic
detail. War's vocabulary crosses into family life even without a
battlefield scene.

Birds connect release, movement and longing. Their freedom may
comfort the parent while also emphasising an inability to hold the son
close.
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MY RETRIEVAL PRACTICE

R

T05.319
Shifting time

T05.320
Restraint and
bravery

T05.116
Quotation anchor 1

TO5.117
Quotation anchor 2

T05.409
Quotation anchor
3: Emotional
restraint

T05.410

Quotation anchor
4: Ending in
memory

A G Home  School Date R A G Home  School Date

The account combines departure, childhood and a later walk.
Emotional association governs the movement more strongly than a
simple chronological record.

The parental claim to courage broadens bravery beyond combat.
Emotional self-control becomes a parallel, distinct form of endurance.

"spasms of paper red" - The remembrance poppy is described
through an uneasy bodily image. Themes: Parental love, separation,
memory, remembrance and loss.

“released a song bird"” - The image links departure with freedom and
separation. Themes: Parental love, separation, memory,
remembrance and loss.

“steeled the softening” - Parental love and bravery: hardness is
imposed on a feeling that threatens to show. Themes: Parental love,
separation, memory, remembrance and loss.

"playground voice" - Childhood and loss: the final hope concerns the
remembered child rather than a resolved account of his fate. Themes:
Parental love, separation, memory, remembrance and loss.



TO5 | War Photographer
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POET « SUMMARY « THEMES

Carol Ann Duffy

A photographer develops images at home while recalling the
suffering recorded abroad.

CONTEXT « FORM

1985; published in Standing Female Nude; concerns the
ethics of recording suffering.
Four six-line stanzas with a regular pattern of rhyming pairs.

War, memory, responsibility, distance and public response.

T05.125
Voice

T05.126
Development

T05.127
Observable
method

T05.131
Precision check

T05.132
Further reading

A third-person voice follows the photographer's work and memories.

Movement between the darkroom, remembered conflict and readers
exposes distance from suffering.

Religious imagery gives the developing process a solemn, ritual
quality.

A photographic spool carries film; the poem is not an endorsement of
indifference.

Ordered form can be read against the disorder of the violence being
recorded.
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MY RETRIEVAL PRACTICE

T05.321
Darkroom order

T05.322
Religious
comparison

T05.323
Named locations

T05.324
Delayed trembling

105325
Home contrasted
with war

R

A G Home  School Date R A G Home  School Date

STRUCTURE

Four six-line stanzas impose order on distressing
experiences. The movement from darkroom to memory and
readers contrasts the photographer’s sustained concern
with brief public reactions.

Arranged film and controlled light establish a disciplined workspace.
That order contrasts with the suffering the photographs contain.

The photographer's work is likened to a solemn ritual. Recording the
dead becomes a responsibility that deserves more than casual
attention.

Brief, separated place names connect different conflicts. Abrupt
punctuation can make them sound like a grave catalogue rather than
distant tourist destinations.

His hands shake at home although they did not during the event.
Professional functioning can postpone, rather than remove, distress.

Rural safety and ordinary discomfort are set against children
endangered abroad. The contrast exposes unequal experiences
hidden by geographical distance.
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T05.326
Emerging face

T05.327
The wife's
response

T05.328
Editorial selection

T05.329
Readers' routine

T05.330
Comparison route

T05.331
Religious allusion
and mortality

T05.332
Ghost as double
image

The developing image brings an individual into view. A technical
photographic process also becomes a return of a disturbing memory.

The remembered wife's cries complicate the act of taking a
photograph. The photographer seeks permission while confronting
another person's grief.

Only a few images will be published. The reduction reveals how
large-scale suffering is filtered into a small consumable selection.

Brief tears fit between comfortable leisure activities. The poem
questions whether a momentary emotional response leads to
sustained concern.

See T06 for violence and aftermath. Compare the regular
darkroom-and-publication sequence with the soldier's repeated,
uncontrollable recollection in Remains.

The biblical comparison of flesh with grass stresses human
transience. It gives the named conflicts a shared mortal significance.

The faint developing face is physically incomplete and
psychologically haunting. The image links the chemistry of
photography with the persistence of memory.
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T05.333
Professional
detachment

T05.334
Circular working
life

T05.128
Quotation anchor 1

T05.129
Quotation anchor 2

T05.411
Quotation anchor
3: Returning image

T05.412
Quotation anchor
4: Public response

A G Home  School Date R A G Home  School Date

The final impassive expression could suggest fatigue or protective
self-control. It should not automatically be equated with the public
indifference the poem criticises.

The return to an aeroplane suggests another journey into this work.
The poem ends with the ethical problem continuing rather than
solved.

“spools of suffering” - Sibilance compresses human pain into the
material of photographic work. Themes: War, memory, responsibility,
distance and public response.

“a hundred agonies” - The phrase conveys many recorded moments
of pain awaiting editorial selection. Themes: War, memory,
responsibility, distance and public response.

"half-formed ghost" - Memory and mortality: a developing face
becomes a haunting presence. Themes: War, memory, responsibility,
distance and public response.

"do not care" - Responsibility and distance: the ending questions the
audience's sustained concern for suffering. Themes: War, memory,
responsibility, distance and public response.



TO5 | Tissue
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POET « SUMMARY « THEMES

Imtiaz Dharker

A reflective speaker moves from thin paper to documents,

CONTEXT « FORM

MY RETRIEVAL PRACTICE

R

2006; published in The Terrorist at My Table.

buildings and human skin.
Power, fragility, identity, impermanence and human

systems.

T05.137
Voice

T05.138
Development

T05.139
Observable
method

T05.143
Precision check

T05.144
Further reading

T05.335
Title's two
materials

A meditative voice explores possibilities rather than telling one fixed
event.

The poem develops from material paper towards a vision of less rigid
human structures.

Light passing through paper becomes an image of openness and
fragility.

Paper is both literal material and a starting point for metaphor; one
rigid allegorical key is insufficient.

Maps and receipts exemplify systems that organise lives despite their
material fragility.

Tissue can mean thin paper or living bodily material. The poem
gradually brings these meanings together rather than declaring their
connection immediately.
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Nine quatrains followed by a single final line; free verse.

T05.336
Family record

T05.337
Touch and
attention

T05.338
Imagined buildings

T05.339
Maps and borders

A G Home  School Date R A G Home  School Date

STRUCTURE

Nine quatrains lead to a final single line. Enjambment and
loose rhyme make boundaries seem permeable; the ending
brings large ideas back to human skin.

Names, births and deaths written in a religious book connect fragile
paper with family continuity. Private lives matter alongside public
systems.

Repeated handling makes pages thinner and more transparent. Wear
can therefore signify care and accumulated use rather than simple
damage.

The suggestion that buildings might behave like paper questions
expectations of solidity. This is a hypothetical experiment, not an
engineering instruction.

Light can pass through lines that divide places. The material image
invites readers to question whether political divisions are as absolute
as they appear.
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T05.340
Receipts and daily
life

T05.341
Architect's
alternative

T05.342
Pride and
monuments

T05.343
Final human turn

T05.344
Comparison route

T05.345
Conditional
language

T05.346
Enjambment
across stanzas

Small records of payment organise ordinary activity. Their lightness
contrasts with the influence money and accounting can exert.

The imagined builder works with layers and light instead of heavy
blocks. The poem proposes a different attitude to constructing
human systems.

Large imposing structures are linked with pride. The poem asks
whether power could become less rigid or self-important.

The isolated last line addresses the reader's skin. An apparently
abstract meditation becomes personal and bodily.

See TO6 for fragile human power. Compare the speaker's voluntary
reimagining of structures with the involuntary destruction of the
monument in Ozymandias.

Possibilities and imagined alternatives keep the poem exploratory. It
offers a way of thinking rather than a fixed factual prediction.

Sentences continue beyond visual blocks. Movement through formal
boundaries can support the poem's questioning of rigid divisions.
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T05.347
Transparency as
value

T05.348
Impermanence
revalued

T05.140
Quotation anchor 1

T05.141
Quotation anchor 2

T05.413
Quotation anchor
3: Fragile control

T05.414
Quotation anchor
4: Human
alternative

A G Home  School Date R A G Home  School Date

Letting light through can suggest openness, understanding or
humility. Those meanings grow from physical paper rather than
replace it with one compulsory symbol.

Fragility is not presented only as failure. The connection with living
skin allows temporary, vulnerable existence to become a positive
alternative to monuments.

"Paper that lets the light” - The opening presents thinness as a means
of illumination. Themes: Power, fragility, identity, impermanence and
human systems.

“turned into your skin" - The ending draws the extended reflection
onto human life. Themes: Power, fragility, identity, impermanence
and human systems.

“paper kites" - Money and human systems: light receipts are
imagined as exerting influence over lives. Themes: Power, fragility,
identity, impermanence and human systems.

“living tissue" - Impermanence and humility: fragile life offers a
different model from prideful monuments. Themes: Power, fragility,
identity, impermanence and human systems.
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POET « SUMMARY « THEMES

Carol Rumens

A displaced speaker preserves a bright memory of a city
despite reports of oppression and danger.

CONTEXT « FORM

1993; a deliberately unnamed homeland permits several

readings of exile.

Identity, exile, memory, conflict and belonging.

T05.149
Voice

T05.150
Development

T05.151
Observable
method

T05.155
Precision check

T05.156
Further reading

T05.349
Opening distance

A first-person voice presents attachment to a remembered homeland.

The poem moves from childhood memory towards present separation
and resistance.

Recurring sunlight imagery sustains an idealised vision of the city.

The country is not named; do not assign it a specific war as an
established fact.

Personification makes the remembered city an active emotional
presence.

The story-like opening places the homeland in a remembered past.
Childhood memory shapes the account before present political
information appears.
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Three stanzas in free verse.

MY RETRIEVAL PRACTICE

R

T05.350
Memory as an
object

T05.351
Reports and
attachment

T05.352
Time as aggression

T05.353
Language carried
into exile

A G Home  School Date R A G Home  School Date

STRUCTURE

Three stanzas repeatedly return to sunlight. The last stanza
shifts to personifying the city and resisting accusation; the
repeated light survives threats.

The paperweight comparison gives memory brightness, solidity and
enclosure. It can preserve a treasured image while keeping it
separate from changing reality.

News of oppression does not dissolve the speaker's attachment. The
poem distinguishes received information from personally held
memory.

The image of time advancing with tanks presents change as
threatening. Historical movement becomes something that can
assault a remembered place.

Childhood vocabulary travels with the speaker and develops. Cultural
belonging persists through language even when physical return is
impossible.
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T05.354
Sensory sunlight

T05.355
Lack of a passport

T05.356
City as companion

T05.357
Accusation and
hostility

T05.358
Comparison route

T05.359
Refrain-like
endings

T05.360
Idealisation and
reliability

Light is associated with taste as well as sight. Crossing senses makes
the remembered homeland feel intimate and bodily present.

A practical barrier prevents return. Emotional closeness to the city
coexists with political and geographical separation.

The remembered city acquires human qualities and offers
companionship. Personification makes an absent place capable of an
active relationship.

An unnamed group challenges the speaker's presence and identity.
Its lack of a clear name makes the threat less easy to locate or
dismiss.

See T06 for identity and resistance. Compare this defence of a
remembered city with Agard's active reconstruction of history
through previously excluded figures.

Each stanza closes with sunlight imagery. Recurrence gives the
attachment formal persistence despite changing threats within the
stanzas.

The childhood view may be selective, but that does not make its
emotional importance false. The poem allows political knowledge and
sustaining memory to remain in tension.
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T05.361
Uncertain
pronouns

T05.362
Final shadow
paradox

T05.152
Quotation anchor 1

T05.153
Quotation anchor 2

T05.415
Quotation anchor
3: Barrier to return

T05.416
Quotation anchor
4: Sensory
memory

A G Home  School Date R A G Home  School Date

The hostile they remains underdefined. Avoid assigning every
accusation to a specific government or population without textual
support.

A shadow normally suggests darkness but also requires light. The
speaker turns an apparently negative sign into evidence supporting
the cherished image.

“sunlight-clear” - The compound description presents remembered
clarity and warmth. Themes: Identity, exile, memory, conflict and
belonging.

“"my shadow falls as evidence of sunlight” - The final image resists
hostile attempts to define the speaker's belonging. Themes: Identity,
exile, memory, conflict and belonging.

“no passport” - Exile and belonging: a practical restriction contrasts
with emotional possession of the city. Themes: Identity, exile,
memory, conflict and belonging.

“tastes of sunlight” - Language and identity: the homeland becomes
an intimate experience carried in speech. Themes: Identity, exile,
memory, conflict and belonging.
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POET « SUMMARY « THEMES

John Agard

A speaker challenges the history taught to him and
celebrates figures excluded from it.
Identity, education, colonial power, resistance and history.

T05.161
Voice

T05.162
Development

T05.163
Observable
method

T05.167
Precision check

T05.168
Further reading

T05.363
Title as action

CONTEXT « FORM

Challenges the selective history of a colonial education and

asserts Caribbean identity.

celebratory passages.

A first-person voice uses Caribbean Creole to assert cultural identity.

The poem moves towards actively shaping the speaker's own
historical identity.

Contrasts between imposed stories and celebrated figures expose
selective education.

Creole is a purposeful linguistic choice, not an error to be corrected
into Standard English.

Toussaint L'Ouverture, Nanny of the Maroons and Mary Seacole
provide alternative sources of recognition.

Checking suggests investigation rather than passive acceptance. The
speaker evaluates the history offered to him and makes an active
claim to it.
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Free verse alternates repeated challenges with distinct

T05.364
Repeated unnamed
authority

T05.365
Sight metaphor

T05.366
Fact beside
nursery story

T05.367
Toussaint passage

A G Home  School Date R A G Home  School Date

STRUCTURE

Alternating sections contrast imposed textbook history with
vivid portraits of overlooked figures. Short lines, free verse
and repeated openings culminate in active self-definition.

The repeated opening pronoun identifies a controlling group without
naming individuals. Attention falls on the power to select what
becomes accepted knowledge.

Blocked vision presents selective education as an obstacle to
understanding the self. Historical omission becomes a form of
disempowerment.

Famous historical references appear beside playful inherited stories.
The juxtaposition challenges the priorities of the curriculum rather
than claiming all its content is fiction.

The focused celebration presents a figure of antislavery revolution as
a source of vision and inspiration, countering his exclusion from the
taught account.
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T05.368
Nanny passage

T05.369
Mary Seacole
passage

T05.370
Contrasting
presentation

T05.371
Ending as
self-making

T05.372
Comparison route

T05.373
lllumination
against blindness

T05.374
Creole and
ownership

Images of fire and moving water associate resistance with energy,
hope and freedom. The lyrical passage changes the tone from
complaint to celebration.

Her determination and care receive an extended account. This
restores attention to a figure the speaker says was excluded beside a
familiar nursing heroine.

The celebratory passages have shorter lines and distinctive visual
treatment. Historical figures receive a separate space rather than
remain brief additions to the imposed list.

The final movement emphasises the speaker's own investigation.
Identity becomes something shaped through inquiry rather than
handed down by an authority.

See TO06 for institutional oppression. Compare Agard's movement
towards personal agency with London, whose observer ends in an
image of continuing social harm.

Celebrated figures become sources of light and vision. That imagery
reverses the earlier obstruction of sight and supports the poem's
developing argument.

The speaker's language makes the challenge through the voice the
poem values. Cultural assertion is enacted by expression as well as
described by content.
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T05.375
Rhythm and oral
address

T05.376
Selective history,
not no history

T05.164
Quotation anchor 1

T05.165
Quotation anchor 2

T05.417
Quotation anchor
3: Loss of
self-knowledge

T05.418

Quotation anchor
4: Alternative
illumination

Repetition and rhyme support spoken emphasis and memorable
challenge. Variation in the tribute passages prevents the poem from
remaining one uniform chant.

The criticism concerns exclusion and hierarchy of attention. It should
not be reduced to a claim that learning about any British figure is
inherently worthless.

“Bandage up me eye with me own history"” - A metaphor presents
selective teaching as an obstruction to self-knowledge. Themes:
Identity, education, colonial power, resistance and history.

“carving out me identity” - The ending describes identity as an active
act of creation. Themes: Identity, education, colonial power,
resistance and history.

“Blind me" - Education and power: omission is presented as
obstruction, not neutral absence. Themes: Identity, education,
colonial power, resistance and history.

“healing star” - Identity and recovery: Seacole is celebrated through
guidance and care, reversing the earlier blindness. Themes: Identity,
education, colonial power, resistance and history.
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POET « SUMMARY « THEMES

Beatrice Garland

A pilot turns back from his mission and survives, but his
family and community reject him.

CONTEXT « FORM

2013; reflects on a Japanese Second World War suicide
mission and its social consequences.
Seven six-line stanzas in free verse.

Duty, shame, family, memory, nature and identity.

T05.173
Voice

T05.174
Development

T05.175
Observable
method

T05.179
Precision check

T05.180
Further reading

T05.377
Departure and
ceremony

The narrative is mediated through the pilot's daughter; some of his
thoughts are imagined.

The flight and memories lead to return, followed by social exclusion.

Vivid sea life and childhood memories bring ordinary living into
tension with military duty.

The pilot survives the flight; the poem's final death comparison is not
a report of his suicide.

The daughter reconstructs a story whose central figure is denied a
direct speaking role.

Equipment and ritual details frame the mission as more than ordinary
travel. Military duty is connected with a culturally powerful story of
honour.
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T05.378
Sunrise and
intended death

T05.379
Daughter's
reconstruction

T05.380
Fishing boats and
celebration

T05.381
Shoals and
movement

T05.382
Childhood
competition

R

A G Home  School Date R A G Home  School Date

STRUCTURE

Seven six-line stanzas contain changes of voice and
perspective. The narrative moves from the flight to memory,
return and social exclusion, ending with an unresolved
question.

A time associated with beginnings accompanies a mission expected
to end life. The contrast introduces tension between living
possibilities and sacrifice.

The daughter imagines what her father may have seen and
remembered. Her account cannot give certain direct access to his
private thoughts.

The boats are compared with festive decoration. Ordinary coastal life
offers a vivid alternative to the military meaning attached to the
journey.

The fish move in coordinated patterns, creating beauty below the
aircraft. Their vitality draws attention towards life continuing outside
the mission.

The remembered pebble constructions connect the sea with play and
sibling companionship. The pilot's past becomes a source of
attachment to survival.
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T05.383
Father's safe
return

T05.384
Abundant catch

T05.385
Children learning
silence

T05.386
Comparison route

T05.387
Flag image
redirected

T05.388
Shift into family
voice

T05.389
Balanced stanza
shapes

Memories of the fishing boat emphasise a parent returning safely.
This contrasts with a mission whose intended success requires no
return.

Detailed fish and shellfish images make ordinary livelihood rich and
sensory. The sea offers nourishment as well as spectacle.

The children initially keep interacting with him but gradually copy
adult rejection. Social exclusion is shown being learned within the
family.

See T06 for family and conflict. Compare the affectionate parental
address in Poppies with a returned parent who is denied ordinary
speech and recognition.

The moving shoal resembles a flag. An image associated with
national loyalty is redirected towards the living sea, complicating a
simple opposition between duty and nature.

The movement from a narrated father to the daughter's direct family
account brings the consequences closer while the pilot himself
remains voiceless.

Regular six-line blocks contain a narrative that crosses boundaries
through enjambment. Visible order can coexist with a decision that
disrupts an expected social script.
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T05.390
Social death and
judgement

T05.176
Quotation anchor 1

T05.177
Quotation anchor 2

T05.419
Quotation anchor
3: Ritual pressure

T05.420
Quotation anchor
4: Acquired
rejection

The last question weighs survival against exclusion without supplying
a settled verdict. Its uncertainty exposes the cost of a community
making honour conditional on death.

"a one-way journey into history” - The opening presents the mission
as intended self-sacrifice. Themes: Duty, shame, family, memory,
nature and identity.

“which had been the better way to die” - The closing question
compares physical death with social erasure. Themes: Duty, shame,
family, memory, nature and identity. Compare with Poppies: both
explore the family's loss of a living relationship, but Kamikaze
foregrounds collective rejection while Poppies presents a mother's
private longing.

“"powerful incantations” - Duty and authority: the departure is framed
by ideas intended to command belief and action. Themes: Duty,
shame, family, memory, nature and identity.

"we too learned” - Family and social power: the children gradually
adopt the adults' silence; exclusion is socially taught. Themes: Duty,
shame, family, memory, nature and identity.
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POEM A

Voice + methods

T06.001
Abuse of authority

T06.002
Institutional oppression

T06.003
Nature and human
confidence

T06.004
Nature and suffering

T06.005
Soldiers under
command

T06.006
Continuing effects of
violence

T06.007
Family and conflict

COMMON FOCUS

Shared theme

Ozymandias and My Last Duchess both expose possessive
pride; ruined public power contrasts with a controlling private
voice. Evidence to compare: Ozymandias: “sneer of cold
command”; My Last Duchess: "l gave commands”.

London and Checking Out Me History both question imposed
power; collective suffering contrasts with active reclamation
of identity. Evidence to compare: London: “mind-forged
manacles"”; Checking Out Me History: “Bandage up me eye
with me own history”.

The Prelude and Storm on the Island both move from
confidence towards vulnerability; individual memory contrasts
with collective experience. Evidence to compare: The Prelude:
“troubled pleasure”; Storm on the Island: “We are prepared”.

Exposure and Storm on the Island both present hostile natural
forces; military endurance contrasts with an island
community's preparations. Evidence to compare: Exposure:
"merciless iced east winds that knive us”; Storm on the Island:
“"We are prepared"”.

The Charge of the Light Brigade and Bayonet Charge both
place soldiers in danger; public commemoration contrasts
with private terror. Evidence to compare: The Charge of the
Light Brigade: “Someone had blunder'd”; Bayonet Charge:
“Suddenly he awoke".

Remains and War Photographer both connect present life with
memories of conflict; participant guilt contrasts with a
witness's ethical burden. Evidence to compare: Remains:
“probably armed, possibly not"; War Photographer: “spools of
suffering”.

Poppies and Kamikaze both explore relationships affected by
war; loving absence contrasts with rejection after return.
Evidence to compare: Poppies: “spasms of paper red”;
Kamikaze: "a one-way journey into history”.
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POEM B

Voice + methods

T06.008
Memory and belonging

T06.009
Identity and resistance

T06.010
Fragility of human
power

T06.011
War and heroic
narratives

T06.012
Loss and public
response

T06.013
Qualified comparison

T06.014
Context in comparison

G Home  School Date R A G Home  School Date

RELATIONSHIP

Similarity + difference

The Emigrée and Kamikaze both give memory emotional
power; a remembered homeland contrasts with childhood
memories and social exclusion. Evidence to compare: The
Emigrée: “sunlight-clear”; Kamikaze: “a one-way journey into
history".

Checking Out Me History and The Emigrée both resist
imposed definitions; recovered historical figures contrast with
a preserved city of memory. Evidence to compare: Checking
Out Me History: “Bandage up me eye with me own history”;
The Emigrée: “sunlight-clear”.

Tissue and Ozymandias both question lasting human
structures; an imagined openness contrasts with a ruined
monument. Evidence to compare: Tissue: “"Paper that lets the
light”; Ozymandias: “sneer of cold command”.

Exposure and The Charge of the Light Brigade both concern
soldiers; exhausted waiting contrasts with energetic public
tribute. Evidence to compare: Exposure: “merciless iced east
winds that knive us"”; The Charge of the Light Brigade:
“Someone had blunder'd".

Poppies and War Photographer both connect private feeling
with public remembrance or media; personal attachment
contrasts with distant spectatorship. Evidence to compare:
Poppies: “spasms of paper red"”; War Photographer: “spools
of suffering”.

Two poems can share a theme while differing in voice, form,
scale, values or conclusion.

Context helps explain a meaningful difference; matching
dates alone is not a comparison of meanings.
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VOICE
Who speaks?

T07.001
Unseen poem

T07.002
Literal situation

T07.003
Addressee

T07.004
Emotional development

T07.005
Title's role

T07.006
Lineation

T07.007
Pattern and disruption

T07.008
Stanza development

MOVEMENT
What changes?

A poem supplied in the examination that is not part of the
prepared anthology question.

Who speaks, what happens and where or when the poem
appears to be situated.

The person or thing addressed by a speaker.

A change in the speaker's feelings or attitude across the
poem.
e.g. An excited opening gives way to a quieter, regretful ending.

A title may establish a subject, frame a reading or gain new
significance after the ending.

The arrangement of words into lines; it can interact with
syntax and emphasis.

A repeated feature can establish expectations; a break in that
feature may become significant.

A new stanza may introduce a new idea, time, image or stage
of thought.
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METHODS

How is it shaped?

T07.009
Poetic ending

T07.010
Evidence-based
uncertainty

TO7.0M
Unseen comparison
focus

T07.012
External contextin
unseen poetry

T07.013
Unseen terminology

T07.014
Tension between form
and content

T07.015
Silence and omission

G Home  School Date R A G Home  School Date

READING
What might it mean?

The final words may resolve, question, reverse or leave open
an earlier idea.

A reading may use cautious language where the poem leaves
identity, situation or motive unclear.

The second task compares how the poets use methods to
present the specified aspect.

Invented biography or historical setting is unnecessary; base
the reading on the supplied poems.

Use EO02 (p. 15) for language devices and TO1 (p. 35) for
poetry structure; naming a device alone does not explain its
significance.

A controlled form can contain chaotic experience; irregular
form does not automatically imply chaos.

What a poem leaves unsaid may shape a reading, but claims
must remain grounded in its details.



MY RETRIEVAL PRACTICE

T08 | Literature assessment facts R A G Home  School Date R A G Home  School Date

8702 2;3.3; 4 | Cover Either Column and Recall

T08.001
English Literature
specification

T08.002

Wyvern's chosen texts

T08.003
Paper1

T08.004
Paper 1 Shakespeare

T08.005

Paper1
nineteenth-century
novel

T08.006
Paper 2

T08.007
Paper 2 modern text

T08.008
Paper 2 anthology

T08.009
Paper 2 unseen: first
question

AQA 8702. Untiered: all students can access grades 9-1.

Macbeth; A Christmas Carol; An Inspector Calls; Power and
Conflict anthology.

1 hour 45 minutes; 64 marks; 40% of the GCSE.

One question on Macbeth: address the extract and the play as
a whole. 30 content marks plus 4 technical-accuracy marks.

One question on A Christmas Carol: address the extract and
the whole novella. 30 marks.

2 hours 15 minutes; 96 marks; 60% of the GCSE.

Choose one of two questions on An Inspector Calls. 30
content marks plus 4 technical-accuracy marks.

Compare the named printed poem with one other poem from
Power and Conflict. 30 marks.

Analyse one unseen poem in response to the question. 24
marks.
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T08.010
Paper 2 unseen:
comparison

T08.01
Closed-book
assessment

T08.012
Literature AO1

T08.013
Literature AO2

T08.014
Literature AO3

T08.015
Literature AO4

T08.016
Anthology coverage

T08.017
Knowledge versus
response

T08.018
Interpretive claim

T08.019
Relevant context

Compare methods in the first unseen poem and a second
poem. 8 marks, assessed for AO2.

Students cannot take their set texts or anthology into the
examination; required extracts and poems are supplied.

An informed response supported by relevant textual
references, including quotations.

Analysis of language, form and structure and how these
create meanings.

Understanding relationships between texts and the contexts
of their production.

Accurate vocabulary, sentence structure, spelling and
punctuation.

Any of the 15 poems may be assessed; comparison
suggestions do not replace learning the full cluster.

Recall supports analysis; a memorised summary or quotation
list is not an answer to every question.

A reasoned proposition about the text, distinct from a
verifiable plot fact.

Context connected to a specific textual detail or idea, rather
than an unrelated historical paragraph.
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INDEX | Macbeth | Quotation index

Recall the Key Ideas, Then Test Them against the Full Text

Evidence A

MY RETRIEVAL PRACTICE

R A

Evidence B

G Home  School Date R A G

Connection worth exploring

Home

School

Date

Ambition and Desire

Fate and Free Choice

Appearance and
Deception

Guilt and Conscience

Gender and
Masculinity

Marriage and Control

Kingship, Loyalty and
Justice

"Stars, hide your fires;" [ ""Let not light see
my black and deep desires”

Macbeth | Act 1, Scene 4

p. 47

“The instruments of darkness tell us
truths”

Banquo | Act 1, Scene 3

p. 50

“Look like th’ innocent flower,” / “But be
the serpent under 't"

Lady Macbeth | Act 1, Scene 5

p. 49

"Will all great Neptune's ocean wash this
blood"

Macbeth | Act 2, Scene 2

p. 47

"When you durst do it, then you were a
man"

Lady Macbeth | Act 1, Scene 7

p. 49

“Look like th’ innocent flower,"” / “But be
the serpent under 't"

Lady Macbeth | Act 1, Scene 5

p. 49

"He's here in double trust”
Macbeth | Act 1, Scene 7
p. 47
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“Upon my head they placed a fruitless
crown” / "And put a barren scepter in my
grip”

Macbeth | Act 3, Scene 1

p. 48

“l am in blood"” / "Stepped in so far”
Macbeth | Act 3, Scene 4
p. 48

“There's no art” / "To find the mind’s
construction in the face”

Duncan | Act 1, Scene 4

p. 50

“Out, damned spot!”
Lady Macbeth | Act 5, Scene 1
p. 49

"I must also feel it as a man”
Macduff | Act 4, Scene 3
p. 50

“Out, damned spot!”
Lady Macbeth | Act 5, Scene 1
p. 49

“The king-becoming graces,"” / "As justice,
verity, temp’rance, stableness”

Malcolm | Act 4, Scene 3

p. 51

» Use concealed desire before the murder and the barren

crown after it to argue that ambition creates continuing

insecurity rather than lasting fulfilment.

» Banquo identifies temptation

» Macbeth later treats past violence as a reason to continue.

e The comparison keeps personal choice central at two

stages.

o Lady Macbeth deliberately manufactures an appearance

» Duncan admits his difficulty reading one.

» Develop the contrast between deception and vulnerable

trust.

o Compare Macbeth's immediate blood anxiety with Lady

Macbeth's later imagined spot.

e Guilt crosses time and reverses their initial confidence.

o Contrast Lady Macbeth's violent test of manhood with

Macduff's insistence on feeling grief.

» Explain two competing definitions, not one universal male

nature.

» Her early instructions suggest control

« her later uncontrollable stain exposes its collapse.

o Connect the reversal to the couple’s shared crime and

increasing separation.

* Macbeth knows duties he betrays

» Malcolm names virtues a ruler should possess.

» Judge kingship through service and ethical conduct as well

as title.



MY RETRIEVAL PRACTICE

INDEX | Macbeth | Quotation index oo

Recall the Key Ideas, Then Test Them against the Full Text

Evidence A Evidence B

G Home  School Date R A G Home  School Date

Connection worth exploring

Violence and Tyranny “l am in blood"” / "Stepped in so far” “New widows howl, new orphans cry, new
Macbeth | Act 3, Scene 4 sorrows" /[ “Strike heaven on the face”
p. 48 Macduff | Act 4, Scene 3
p. 51
Supernatural and “The instruments of darkness tell us “porter of hell gate”
Disorder truths” Porter | Act 2, Scene 3
Banquo | Act 1, Scene 3 p. 51
p. 50
Fear, Suffering and “I must also feel it as a man” “Life's but a walking shadow"”
Mortality Macduff | Act 4, Scene 3 Macbeth | Act 5, Scene 5
p. 50 p. 48
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» Macbeth's blood image centres his own predicament
» Macduff’s national victims expose its public cost.
* Move from the tyrant's reasoning to its consequences.

» Banquo warns about supernatural temptation

« the Porter’s hellish joke judges the household after the
crime.

« Distinguish the cause of temptation from its moral
aftermath.

» Macduff retains feeling after loss

* Macbeth voices emptiness after his wife's death.

» Contrast responses to mortality while recognising both as
dramatic moments.
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Evidence A

MY RETRIEVAL PRACTICE

INDEX | A Christmas Carol | Quotation index oo

Recall the Key Ideas, Then Test Them against the Full Text

Evidence B

G Home  School Date R A G

Connection worth exploring

Home

School

Date

Poverty and Social
Responsibility

Greed and Wealth

Redemption and
Change

Christmas and
Generosity

Family and
Community

Isolation and
Loneliness

Kindness and
Compassion

"Are there no prisons?”

Scrooge | Stave 1; echoed by Present in
Stave 3

p. 61

"l wear the chain | forged in life”
Marley | Stave 1
p. 63

“1 will honour Christmas in my heart, and
try to keep it all the year”

Scrooge | Stave 4

p. 62

“The happiness he gives, is quite as great
as if it cost a fortune”

Scrooge on Fezziwig | Stave 2

p. 62

"A solitary child, neglected by his friends"”
Ghost of Christmas Past | Stave 2
p. 63

"solitary as an oyster”
Narrator | Stave 1
p. 65

“Mankind was my business”
Marley | Stave 1
p. 62
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“Mankind was my business”
Marley | Stave 1
p. 62

"You fear the world too much”
Belle | Stave 2
p. 64

"He became as good a friend, as good a
master, and as good a man”

Narrator on Scrooge | Stave 5

p. 65

“I'll raise your salary”
Scrooge to Bob | Stave 5
p. 61

“happy, grateful, pleased with one
another”

Narrator on the Cratchits | Stave 3
p. 65

“A solitary child, neglected by his friends"”
Ghost of Christmas Past | Stave 2
p. 63

“fellow-passengers to the grave”
Fred | Stave 1
p. 64

o Contrast Scrooge's institutional dismissal of need with

Marley's wider definition of duty.

* The ghost challenges what a prosperous person counts as

their responsibility.

« Belle exposes fear beneath accumulation

» Marley's chain gives accumulated priorities a visible cost.

» Explain how wealth pursued for security can instead

imprison.

» The grave-side promise is tested by the narrator’s final

account of relationships and employment.

» Structure makes change a pattern of action, not a single

declaration.

» Fezziwig's example teaches the value of humane

employment

» Scrooge's salary promise applies the lesson.
» Connect emotional generosity with material improvement.

» Young Scrooge's neglect shows what care is missing

« the Cratchits' mutual affection supplies a contrast.
» Family is measured by relationships rather than wealth.

» The repeated idea of solitude connects childhood suffering

and adult withdrawal.

» Explain the connection without excusing the adult's choices

or denying his capacity to change.

» Marley widens business into social duty
 Fred imagines a shared mortal journey.

» Both challenge the boundaries Scrooge places around

compassion.



INDEX | A Christmas Carol | Quotation index oo

Recall the Key Ideas, Then Test Them against the Full Text

Evidence A

MY RETRIEVAL PRACTICE

Evidence B

G Home  School Date R A G Home  School Date

Connection worth exploring

Death and Regret

Childhood and
Education

The Supernatural,
Memory and Choice

"I wear the chain | forged in life”
Marley | Stave 1
p. 63

“This boy is Ignorance. This girl is Want."”
Ghost of Christmas Present | Stave 3
p. 63

"I wear the chain | forged in life”
Marley | Stave 1
p. 63
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“If these shadows remain unaltered by the
Future, the child will die”

Ghost of Christmas Present | Stave 3 |
Opening of the warning about Tim

p. 64

“A solitary child, neglected by his friends”
Ghost of Christmas Past | Stave 2
p. 63

“1 will honour Christmas in my heart, and
try to keep it all the year”

Scrooge | Stave 4

p. 62

» Marley embodies consequences he cannot undo

 the warning about Tim remains conditional.

» Contrast regret after death with the opportunity to act while
alive.

» The neglected schoolboy individualises suffering
« Ignorance and Want generalise failures of care.
« Move from one childhood to a social responsibility.

» Marley'’s self-forged chain warns about choices

» Scrooge’s promise responds to the final spirit.

» Supernatural experience matters because it changes
present conduct.
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Evidence A

MY RETRIEVAL PRACTICE

INDEX | An Inspector Calls | Quotation index oo

Recall the Key Ideas, Then Test Them against the Full Text

Evidence B

G Home  School Date R A G Home

Connection worth exploring

School

Date

Social Responsibility

Class and Inequality

Gender and
Exploitation

Generations and
Change

Authority and
Dramatic Irony

Prejudice and
Hypocrisy

Guilt, Denial and
Learning

Power and
Vulnerability

18

"look after himself”
Arthur Birling | Act 1
p.73

"But these girls aren’t cheap labour -
they're people”

Sheila | Act 1

p.75

"She looked young and fresh and
charming”

Gerald | Act 2

p. 77

“I'll never, never do it again to anybody”
Sheila | Act 1
p.75

"unsinkable, absolutely unsinkable”
Arthur Birling | Act 1
p.73

"girls of that class”
Sybil Birling | Act 2
p.74

"can't accept any responsibility”
Arthur Birling | Act 1
p.73

"But these girls aren’t cheap labour -
they're people”

Sheila | Act1

p.75
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“We are members of one body”
Inspector | Act 3
p.79

“girls of that class”
Sybil Birling | Act 2
p. 74

“that state when a chap easily turns nasty -
and | threatened to make a row"”

Eric | Act 3

p.76

"It frightens me the way you talk”
Sheila | Act 3
p.76

“Public men, Mr Birling, have
responsibilities as well as privileges”
Inspector | Act 2

p.79

“respectable citizens”
Gerald | Act 1
p. 77

“I'll never, never do it again to anybody”
Sheila | Act 1
p.75

“Public men, Mr Birling, have
responsibilities as well as privileges”
Inspector | Act 2

p.79

» Set Birling's private self-interest against the Inspector’s

collective metaphor.

» Use Eva's story to explain how supposedly separate

choices affect the same life.

» Sheila challenges an economic label
» Sybil uses a class category to dismiss need.

» Their contrasting language reveals different uses of social

privilege.

o Compare Gerald's attractive description of Daisy with Eric's

euphemism for aggression.

» Both deserve scrutiny, but the relationships and actions are

not identical.

» Sheila’s early vow develops into later fear of denial.
» Trace sustained learning rather than assuming that youth

alone guarantees moral change.

« Birling's false certainty weakens status-based authority

« the Inspector ties privilege to duty.

» Judge authority by insight and responsibility rather than

confidence.

» Sybil's dismissive class label contradicts charitable duty
» Gerald's respectable label defends the household.
» Public standing repeatedly conceals moral failure.

» Contrast Birling's refusal to accept responsibility with

Sheila’s commitment to change.

» What each does after the inquiry matters more than

avoiding exposure.

» Sheila insists that workers are people
« the Inspector links advantage with duty.

» Apply both principles to employers, customers and those

controlling access to help.



MY RETRIEVAL PRACTICE

INDEX I An Inspector Ca"s I Quotation index R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

Evidence A Evidence B Connection worth exploring

Conflict and “if men will not learn that lesson, then they "a police inspector is on his way here” » The Inspector warns of collective consequences
Consequences will be taught it in fire and blood and Arthur Birling reporting the telephone call | « the final call makes renewed scrutiny immediate.
anguish” Act 3 « Structure prevents relief from becoming a convincing moral
Inspector | Act 3 p. 74 resolution.
p.79
Reputation and Moral "respectable citizens” "a police inspector is on his way here” » Gerald's appeal to respectability cannot close the inquiry.
Judgement Gerald | Act1 Arthur Birling reporting the telephone call | » The final announcement separates social reassurance from
p.77 Act 3 the unresolved question of responsibility.
p.74
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INDEX | Power and Conflict | Quotation index

Recall the Key Ideas, Then Test Them against the Full Text

Evidence A

Evidence B

MY RETRIEVAL PRACTICE

R

A

G Home  School Date R A

Connection worth exploring

Home

School

Date

Abuse of Power

Pride and Human
Limits

Nature's Power

Nature and Suffering

Authority and

Obedience

Patriotism and
Sacrifice

Trauma and Guilt

Memory and Loss

Family and Separation

Ozymandias
"sneer of cold command”
p. 82

Ozymandias
"king of kings"
p. 82

Extract from The Prelude
"a huge peak, black and huge”
p. 86

Exposure

"merciless iced east winds that knive us”

p. 92

The Charge of the Light Brigade
“Theirs but to do and die”
p. 90

Bayonet Charge
"King, honour, human dignity”
p. 96

Remains
"his bloody life in my bloody hands”
p. 98

Poppies
“playground voice"
p. 100

Poppies
“released a song bird"
p. 100
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My Last Duchess
"l gave commands”
p. 88

Tissue
"living tissue”
p. 104

Storm on the Island
"a huge nothing”
p. 94

Storm on the Island
"strafes invisibly"”
p. 94

Bayonet Charge
“cold clockwork"
p. 96

Kamikaze
"a one-way journey into history”
p. 110

War Photographer
"half-formed ghost"
p. 102

Remains
"blood-shadow”
p. 98

Kamikaze
"we too learned”
p. 110

» Ozymandias preserves contempt in a ruined statue

* My Last Duchess exposes coercion through the Duke's own

speech.

» Ozymandias exposes failed claims to supremacy
« Tissue offers fragile human life as an alternative to

monumental power.

» The Prelude gives a mountain overwhelming physical scale
o Storm on the Island makes invisible air an immense threat.

» Exposure makes cold a weapon against soldiers
o Storm on the Island describes weather through military

attack.

» The Charge of the Light Brigade honours dutiful sacrifice
» Bayonet Charge makes the individual seem trapped in an

impersonal mechanism.

» Bayonet Charge shows ideals losing force under fear

o Kamikaze presents an intended mission of patriotic

self-sacrifice.

* Remains locates remembered bloodshed in personal

responsibility

» War Photographer turns a developing image into a haunting

presence.

» Poppies returns to a child's remembered voice
» Remains returns to a persistent trace of killing.

o Their relationships to loss differ.

» Poppies presents a parent's painful release

» Kamikaze shows children learning to participate in rejection.



MY RETRIEVAL PRACTICE

INDEX I Power and Conflict | Quotation index R A G Home  School Date R A G Home  School Date

Recall the Key Ideas, Then Test Them against the Full Text

Evidence A

Evidence B Connection worth exploring

Identity and Belonging ~ The Emigrée
“tastes of sunlight”

p. 106
Institutional Control London
and Resistance "mind-forged manacles”
p. 84
Public Memory and The Charge of the Light Brigade
Responsibility “"Honour the Light Brigade"
p. 90
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Checking Out Me History » The Emigree carries homeland in sensory language
“carving out me identity” » Checking Out Me History ends with active reconstruction of
p. 108 identity.

Checking Out Me History » London's metaphor suggests internalised constraint
“"Bandage up me eye with me own history” o Checking Out Me History challenges selective education

p. 108 that obstructs self-knowledge.

War Photographer » The Charge of the Light Brigade explicitly calls for

“do not care” commemoration

p. 102 » War Photographer questions the public's lasting concern.
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Specification, texts and source notes

AQA GCSE English Language 8700 | English Literature 8702

Your qualifications
Language 8700 and Literature 8702 are separate, untiered GCSEs.

Set texts

This book follows the selected texts: Macbeth, A Christmas Carol, An Inspector Calls, and all 15 Power and Conflict poems.

Interpretation and quotation

Plot facts and definitions are recall knowledge. Comments on themes, meanings and effects are possible readings to test against the text. Short quotation anchors need their surrounding passage. An index pair
is a starting point, not an answer to every possible question.

Page references

The contents and index use printed interior page numbers. Use item codes to find a particular idea, and the themed quotation index to compare relevant evidence. Specification references identify the relevant
AQA course section.

Using the full texts

These organisers complement the complete works, teaching and reading/writing practice. Do not reproduce an index connection without considering the exact question, passage, method and context.

lllustrative examples

The handwritten e.g. lines demonstrate selected concepts. These short teaching examples are not quotations to attribute to set-text authors or exam sources. Learn set-text quotations from the quotation
entries and check their context in the complete work.

AQA Language specification / assessment https://www.aqa.org.uk/subjects/english/gcse/english-8700/specification/specification-at-a-glance
Language: changes first examined in 2026 https://www.aga.org.uk/english-language-changes

AQA Literature specification / assessment https://www.aga.org.uk/subjects/english/gcse/english-8702/specification/specification-at-a-glance
AQA Power and Conflict: primary anthology https://filestore.aga.org.uk/resources/english/AQA-8702-TG-POEMS.PDF

Macbeth: Folger primary text https://www.folger.edu/explore/shakespeares-works/macbeth/read/

A Christmas Carol: Project Gutenberg https://www.gutenberg.org/ebooks/46

AQA: assessment objectives and context https://www.aga.org.uk/subjects/english/gcse/english-8702/specification/scheme-of-assessment

British Library: Macbeth and James | https://www.bl.uk/stories/blogs/posts/the-scottish-play-and-the-real-macbeth

UK Parliament: Poor Law reform https://www.parliament.uk/about/living-heritage/transformingsociety/livinglearning/19thcentury/overview/poorlaw/
J. B. Priestley: official biography https://jbpriestley.co.uk/bibliography/

UK Parliament: women and the vote https://www.parliament.uk/about/living-heritage/transformingsociety/electionsvoting/womenvote/
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LEARNING SCIENCE / SOURCES

The thinking behind the guidance.

Research informing the study routines in this book. Follow the links to explore the original work.

Cowan (2014) 7 Bjork Learning & Forgetting Lab
Working memory, learning and education. Desirable difficulties: useful, manageable challenges.
https://pubmed.ncbi.nim.nih.gov/25346585/ https://bjorklab.psych.ucla.edu/research/
Dunlosky et al. (2013) 8  Rohrer et al. (2020)
Improving Students’ Learning With Effective Learning Techniques. Randomised classroom study of interleaved maths practice.
https://doi.org/10.1177/1529100612453266 https://doi.org/10.1037/edu0000367
Roediger & Karpicke (2006) 9 Pan & Rickard (2018)
Retrieval practice and longer-term retention. Transfer of test-enhanced learning: meta-analytic review.
https://doi.org/10.1111/j.1467-9280.2006.01693.x https://doi.org/10.1037/bul0000151
Agarwal, Bain & Chamberlain (2012) 10 Rohrer & Taylor (2007)
Retrieval practice in school classrooms. The shuffling of mathematics problems improves learning.
https://doi.org/10.1007/s10648-012-9210-2 https://doi.org/10.1007/s11251-007-9015-8

"

Cepeda et al. (2008)

Spacing, review intervals and retention.
https://doi.org/10.1111/j.1467-9280.2008.02209.x

Karpicke & Roediger (2007)

Repeated retrieval and long-term retention.
https://doi.org/10.1016/j.jml.2006.09.004

Emeny, W. G., Hartwig, M. K., & Rohrer, D. (2021)

Spaced mathematics practice improves test scores and reduces overconfidence.
Applied Cognitive Psychology, 35(4), 1082-1089.
https://doi.org/10.1002/acp.3814

Judge learning by what you can recall later.

Use retrieval and spaced returns, then apply your knowledge. Your RAG judgement should follow an honest attempt, not just familiarity with the page.
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YOUR EVERYDAY ROUTINE

A little today. Stronger tomorrow.

@ Choose
A few items from your current topic and learning focus.
@ Retrieve
Cover the answer. Say it, write it or draw it.
@ Check
Find what is accurate and correct the gaps.

@ Return
Set a date to try again after a delay.

THINK deeply. GROW in confidence. CARE for each other.




PACK. CHECK. GO.

Ready to learn.

Lay out your equipment and check the spaces before you pack your bag.
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Also pack: your timetable in its wallet, this organiser, and the exercise books or folders for your lessons.

Equipment check spaces are not drawn to scale. This is the whole-school equipment list; follow your English teacher’s instructions.

THINK. GROW. CARE.

WYVERN COLLEGE
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